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Institutional Report

OVERVIEW

This section sets the context for the visit. It should clearly state the mission of the institution.
It should also describe the characteristics of the unit and identify and describe any branch
campuses, off-campus sites, alternate route programs, and distance learning programs for
professional school personnel.

A. Institution

A.1l. What is the institution’s historical context?

Brooklyn College is a constituent member of the nation’s largest urban university system, the City
University of New York (CUNY), and is known for being an innovative liberal arts institution with a
history of academic excellence in both undergraduate and graduate studies. Founded in 1930, the
College has offered an affordable, high-quality education leading to productive careers and lives rich in
opportunity. Noted for its outstanding faculty, a beautiful campus, and a commitment “to be the best,”
Brooklyn College has for the last six years been ranked among “America's Best VValue Colleges” by The
Princeton Review, with particular reference to its “very serious and admirably diverse undergraduate
population.” From its inception until the present, the college has served first generation and new
immigrant students and fosters positive collaborations with, and for the benefit of, the various diverse
communities that border the campus.

As part of the City University of New York, the College has over the last ten years benefited importantly
from systemic initiatives. The University has made strong and successful efforts to raise academic
standards, improve the number and quality of faculty, and expand its research profile. Increased
operating efficiency has also been an important goal, leading to increased centralization of the
University through new shared funding models and a growing corpus of initiatives that coordinate
college projects with system priorities. From a management perspective, the College has made strides
over the past decade in developing a coordinated planning and assessment framework and is using these
new tools to consciously link priorities, outcomes, and resources.

Brooklyn College is Middle States Accredited through 2019.

For a copy of the Middle States Report please link to:
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Overview.htm

A.2. What is the institution's mission?

The overarching goal of the educational experience at Brooklyn College is to provide students with the
knowledge and skills to live in a globally interdependent world and the support services to help them
succeed. The college also seeks to develop a sense of personal and social responsibility by encouraging
involvement in community and public service. The Brooklyn College mission is consistent with the
stated mission of the City University of New York , whose principal goals are academic excellence and
equal access and opportunity. The mission statement is posted on the Brooklyn College website and
appears in the College Bulletins and in the Faculty Handbook (revised, 2007). Brooklyn College's
mission statement clearly and directly sets out its mission as an institution of higher learning and defines
its academic purposes and goals as well as its role in the community. The mission is true to the college’s
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		PS 261		0.1		5		35.8		24.4		31.3		38.2		60		54		49.4		50.6

		PS 139		0.4		8.1		31.7		25.6		33.5		0		239		53		50		50

		PS 146		0.4		8.1		31.7		25.6		33.5		0		11		31		50		50

		PS 1		0.1		4.9		1.6		91.5		1.9		0		251		53		49.9		50.1

		PS 372		0.4		6.7		13.5		22.6		56.6		0		5		0		58.2		41.8

		PS 130		0		28.6		15.7		31.3		22.5		0		57		37		50.4		49.6

		PS 54		0.4		2.5		60.6		33.2		2.2		0		22		3		49.1		50.9

		PS 257		0.4		0.9		22.5		73.4		2.5		0		31		58		50.7		49.3

		16 K 584		1		0		89.1		9.6		0.3		0		7		43		50.8		49.2

		Abraham Lincoln High School		0.4		16.2		35.9		22.2		24.6		0		356		121		57.3		42.7

		Academy for Enviromental Leadership		0.3		0.7		27.6		70.4		1		0		44		7		51.9		48.1

		Achievement First Bushwick Charter School (K538)		0		1		74		26		0		61		3		NA		NA		NA

		Americas School of Heroes MS 137		0.2		53.7		8.5		34.4		3		0		151		98		51.3		48.7

		17 K 547		0.9		1.5		82.8		12.2		1.7		0		14		0		55.9		44.1

		IS 49 Berta A . Dreyfus		0.7		10.5		44		31		13.6		0		61		82		50.9		49.1

		Brooklyn College Academy		0.5		2.2		83.6		10.6		2.8		0		1		9		34.3		65.7

		Brooklyn International		0		31.4		17.3		37.5		13.8		0		330		0		52.3		47.7

		K 690		0.1		11		11.6		19.7		57.5		0		46		59		48.1		51.9

		K 430		0.1		57.4		13.1		8		21.1		0		1		19		58.2		41.8

		IS 281 Joseph B Cavallaro(K 281)		0		39.2		11.6		20.4		28.7		0		157		63		51.3		48.7

		Q 262		1		3.4		52.2		34		9		0		72		109		58.8		41.2

		Ditmas/JHS 062		0.3		19.1		38.6		33		8.9		0		220		56		56.5		43.5

		K 409		0.9		1.1		62.6		34.3		1.1		0		7		28		42.7		57.3

		K 478		0.8		2.2		39.4		55.6		2		0		33		33		66.9		33.1

		K 502		1		1		79.3		18.2		0.5		0		14		25		73.2		26.8

		K 528		1.6		6.2		85		12.3		0.7		0		17		23		46.8		53.2

		J.H.S 166 George Gershwin (K 166)		0		0.7		76.8		21.7		0.7		0		23		42		54.1		45.9

		IS218		0		0.5		2.9		96.2		0.5		0		89		33		55.2		44.8

		Andries K 240		0.1		13.8		72.6		9.2		3.9		0		86		23		51.1		48.9

		Madison/K 425		0.2		17.5		23.3		15.4		43.6		0		307		105		53.9		46.1

		Metropolitan Corporate Academy HS		1		1.8		79.1		17.2		0.8		0		8		23		48.8		51.2

		K598		0.6		0.6		89.9		6.7		1.7		0		7		4		51.4		48.6

		K405		0.1		29.2		38		10.2		22.4		0		116		52		45.4		54.6

		Frederick Douglass AcademyIV Secondary School(K393)		1		1		85.5		12.2		0.4		0		5		26		49		51

		J.H.S 088 Peter Kouqet (088)		0.7		14.6		15		60		9.8		0		81		108		57		43

		K 525		0.2		26.5		26.7		15		31.4		0		221		123		41.1		58.9

		K 445		0.1		25.9		8.5		32.8		32.5		0		384		62		56.6		43.4

		K 635		0		0.7		84.6		10.7		4		0		0		8		51.7		48.3

		PS 372-the children's school(372)		0.4		6.7		13.5		22.6		56.6		0		5		0		58.2		41.8

		Q 296		0		0		0		0		0		0		0		0		0		0

		Q 259		0.4		2.1		93.1		3.3		0.8		0		3		41		50.9		49.1

		K 507		1.2		0.2		77.7		18.7		0.7		0		10		32		43.1		56.9

		Paul Robeson High School		1.1		0.5		88.7		8.8		0.7		0		25		52		59.4		40.6

		Progress High School		0.9		0.8		32.5		64.5		1.1		0		1		40		46.2		53.8

		K524		0.2		28.7		24.5		35.1		10.4		0		386		13		52.5		47.5

		P.S 001 the Bergen(K001)		0.1		4.9		1.6		91.5		1.9		0		251		53		49.9		50.1

		PS 100		0.3		3.8		7		7		81		0		97		45		49.9		50.1

		P.S/I.S 104 the Fort Hamilton School(K104)		0		17.1		6.1		21.8		54.2		0		174		45		50.5		49.5

		P.S 109 {K109}		0		1		78		19.7		1.1		0		84		30		46.5		53.5

		PS 13		0.2		1.5		65.5		32.3		0.3		0		34		29		49.7		50.3

		PS 134		0		17.3		41		27.6		13.1		0		52		14		44		56

		PS 139		0.5		17.6		40.9		31.2		9.6		0		239		53		50		50

		PS 146		0.4		8.1		31.7		25.6		33.5		0		11		31		50		50

		PS 149		0.7		1.1		67.3		29.9		0.9		0		38		25		48.8		51.2

		School of Science & Technology (K 152)		0.2		9.4		69.1		16.5		4.6		0		100		29		51.1		48.9

		PS157		0		0.3		15.9		83.2		0.5		0		59		27		56		44

		PS 159		0.9		19.6		54.6		23.8		0.9		0		117		42		52.1		47.9

		PS 169		0.1		36.2		0.8		57.3		5.3		0		340		89		52.3		47.7

		PS 177		0		32.5		1.2		27.6		38.7		0		252		51		51		49

		PS 178 ST. Claire Mckelway		0.6		0.3		85.8		12.2		0.6		0		24		23		53.5		46.5

		PS181		0.5		1.2		90.1		6.7		1.2		0		94		24		50.5		49.5

		PS 188		0.3		8.8		48.6		30.7		11.2		0		31		16		48.7		51.3

		PS 190		0		0		80.4		18		1.6		0		4		8		55.6		44.4

		PS 193		0.6		16.5		51.6		13.4		17.8		0		118		21		51.9		48.1

		PS 197		0.2		13.7		26.1		19.7		40.2		0		90		14		49.2		50.8

		PS 198		0.9		1.8		92.1		4.3		0.7		0		17		33		53.2		46.8

		PS 2 Meyer London		0.9		83.6		5.1		8.4		1.9		0		267		26		54.5		45.5

		PS 202		0.6		0.9		68.3		29.7		0.4		0		46		37		50.7		49.3

		PS 224		0		2.5		73.8		22.7		1		0		48		30		49.5		50.5

		PS 226		0.4		28.9		2.4		27		41.2		0		161		59		52.9		47.1

		PS 238		0		17.4		7.3		45.7		29.4		0		124		43		52.2		47.8

		PS 249		0.1		4.4		50.6		42.4		2.2		0		79		36		47.7		52.3

		P.S.Q 255		1		22		15		34.1		27.8		0		9		0		81.9		18.1

		PS 262		0		1.1		87.7		10.5		0.5		0		3		7		46.1		53.9

		Aqnes Y. Humphrey School for Leadership(K 027)		0		0		80.8		17.6		0		0		20		34		53.1		46.9

		PS 282		0		1.7		69.8		22.4		5.3		0		12		37		45.3		54.7

		PS 284/Lew Wallace (K 284)		0		0		80.8		17.6		0		0		20		34		53.1		46.9

		P.S.K315(K315)		0.7		4.6		73.2		18.5		2.6		0		96		30		46.5		53.5

		PS 321		0.3		7.6		14.5		12.5		63.8		0		16		57		52.3		47.7

		PS 328		0.2		0.5		61.4		36.7		1.2		0		55		20		53.5		46.5

		PS 345		0.5		3.6		49.9		44		1.9		0		39		20		52.3		47.7

		PS 38		3.1		4.2		40.5		38.8		12.6		0		34		28		52.8		47.2

		PS 396		1.4		5.6		59.4		25.9		7.7		0		5		0		59.8		40.2

		PS 398		0.8		0.5		91.9		5.5		1.3		0		15		14		55.8		44.2

		P.S K 077(K 077)		1.1		5.3		54.3		18.7		20.8		0		4		0		82		18

		PS 81		0.4		0.7		70.5		26.4		0.9		0		35		20		51.1		48.9

		PS 89		0.4		1.6		12		84.9		0.8		0		0		11		48.8		51.2

		PS 93		0.7		9.9		79.5		8		0.5		0		32		18		49.2		50.8

		PS94		0		36.3		1.1		57.1		5.4		0		226		53		51.6		48.4

		P.S 105 The Bay School (Q 105)		0.6		1.9		65.7		29.6		1.8		0		59		45		50.6		49.4

		PS 105		0		85.2		0.1		7.2		7.4		0		457		53		51.9		48.1

		Q 450		0.1		15.7		13.9		58.1		11.7		0		261		82		52.4		47.6

		K 078		0.3		2.9		71.5		7.8		15.5		0		44		47		50.1		49.9

		K533		0.5		0		89.8		8.4		1.4		0		12		23		43.3		56.7

		K 495		0.6		10.3		65.1		16.3		6.9		0		228		61		50.1		49.9

		Shell Bank/IS 14		0		10.7		63.4		17		8.9		0		79		31		53.5		46.5

		South Brooklyn Community High School/K 698		1.2		1.2		23.8		67.9		6		0		1		7		45.8		54.2

		Vincent D. Grippo PS 69		0		72.8		1		13.9		12.2		0		373		29		52.3		47.7
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Table 10 Demographics on school sites
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		Birch Family Services Western Queens

		BHMS - The Little Room

		Brooklyn Children’s Center

		DeWitt Clinton High School		1%		6%		25%		66%		2%		79%		20%

		Fay J. Lindner Center for Autism

		Harlem Success Academy		1%		0%		61%		37%		1%		72%		2%

		Hebrew Academy of the Five Towns and Rockaway

		Henry Viscardi School

		IS-K-429  IS-K-497

		I.S. 71

		Jean Nuzzi- I.S. 109		1%		28%		49%		20%		2%		71%		6%

		Lincoln Elementary School		0%		3%		50%		25%		22%		48%		18%

		Mamaroneck  Avenue School		0%		6%		5%		45%		43%		28%		11%

		M. Rush School

		Park Avenue Memorial Elementary School		0%		2%		59%		29%		10%		60%		14%

		Perth Amboy High School						7.5%		87%		4%		68%

		Pleasantville UFS Middle and High School

		P.S./I.S. 187		0%		5%		3%		65%		27%		67%		14%

		P.S. 278						6%		88%		6%		78%						56%		44%

		RCS Central School District

		Scarsdale High School		0%		10%		2%		2%		84%		0%		2%

		Shaw Avenue School District 30		0%		19%		42%		31%		8%		21%		13%

		Shelter Rock Elementary School		1%		17%		2%		3%		77%		4%		6%

		The Reece School

		Valley Stream Central High School		0%		17%		33%		24%		26%		3%		0%

		Wheatley School		0%		11%		1%		3%		85%		1%		1%

		Xaverian High School

		Yeshiva of Flatbush High School
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assessment system graphic


Initial level candidates —programs not reviewed. Field evaluation summary data from college supervisors of student teaching for
pedagogical content knowledge

Spring 2009 N Item #8 Item #9 Item #10 Item #12
Demonstrated Demonstrated a Developed meaningful Demonstrated
knowledge of a commitment to engaging experiences and positive | commitment to
variety of approaches | students, parents and other | environments for learning | professional
in one’s practice faculty in the learning based on assessment of development

process student learning, prior
experience and
developmental levels

Modern Languages | 3 67% clearly 67% clearly competent 67% clearly competent 33.3% exceeded

UG initial competent 33% acceptable 33% acceptable expectations
33% acceptable 33.3% clearly

competent
33.3% acceptable

Modern Languages | 0

Grad initial

Art initial 11 73% exceeded 100% exceeded 82% exceeded 91% exceeded
expectations expectations expectations expectations
27% clearly 18% clearly competent 9% clearly
competent competent

Music initial 5 40% exceeded 40% exceeded expectations | 40% exceeded 40% exceeded
expectations 20% clearly competent expectations expectations
20% clearly 20% acceptable 20% clearly competent 60% clearly
competent 20% marginal 20% acceptable competent

20% acceptable
20% marginal

20% marginal






table 1b.4


Sheet1

		

				New York State Teacher Certification Examinations

				Program Completers

				Sept. 2006 - Aug. 2007

														Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

				Test		#						#		#		%						#		#		%						#		#		%

						Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

				ATS-W		480						409		399		98%						417		411		99%						419		413		99%

				Biology		7						7		7		100%						7		7		100%						7		7		100%

				Chemistry		1						1		1		100%						1		1		100%						1		1		100%

				English		34						31		28		90%						33		30		90%						33		30		90%

				French		2						2		2		100%						2		2		100%						2		2		100%

				Health & Nutrition		5						0		0		0						0		0		0						0		0		0

				Italian		0						0		0		0						0		0		0						0		0		0

				LAST		477						406		376		93%						408		387		95%						409		400		98%

				Literacy		42						16		13		81%						17		14		82%						17		14		82%

				Mathematics		25						25		23		92%						25		25		100%						25		25		100%

				Multi-Subject		239						202		177		88%						216		194		90%						221		201		91%

				Music		16						15		13		87%						15		14		93%						15		15		100%

				Physical Education		36						32		25		78%						32		31		97%						33		31		94%

				Physics		1						0		0		0						0		0		0						0		0		0

				Social Studies		27						23		18		78%						24		22		94%						25		24		96%

				Spanish		5						5		5		100%						5		5		100%						5		5		100%

				Stud. With Disabilities		54						36		33		92%						40		37		93%						42		38		91%

				Visual Arts		10						9		9		100%						9		9		100%						9		9		100%





Sheet2

		

				Program Completers										Sept.2006-Aug.2007										Sept.2007-Aug.2008\										Sept.2008-Aug.2009

				Sept. 2006 - Aug. 2007								LAST										LAST										LAST

				LAST		#						#		#		%						#		#		%						#		#		%

				Early Childhood		Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

		212		Early Childhood-Special Education		22						22		20		91%						22		21		95%						22		22		100%

		255		Early Childhood		40						38		30		79%						38		32		84%						38		32		84%

		510		Early Childhood		1						1		0		0%						1		0		0%						1		0		0%

		601		Early Childhood- Option A		3						3		3		100%						3		3		100%						3		3		100%

		603		Early Childhood- Option C		11						10		10		100%						11		11		100%						11		11		100%

				Total		77						74		63		85%						75		67		89%						75		68		91%

				Childhood

		252		Childhood -Bilingual		11						11		8		73%						11		8		73%						11		9		82%

		253		Childhood		74						74		70		95%						74		73		99%						74		73		99%

		521		Childhood -Mathematics		1						1		1		100%						1		1		100%						1		1		100%

		606		Childhood-Option A		8						8		8		100%						8		8		100%						8		8		100%

		608		Childhood-Option C		26						20		19		95%						20		19		95%						20		19		95%

		610		Childhood-Bilingual		3						1		1		100%						1		1		100%						1		1		100%

		612		Childhood-Sci. & Envir.-Option C		4						2		2		100%						2		2		100%						2		2		100%

		616		Childhood-Mathematics-Option A		4						2		2		100%						2		2		100%						2		2		100%

				Total		131						119		111		93%						119		114		96%						119		115		97%

				Physical Education

		256		Physical Education		31						30		27		90%						30		27		90%						31		28		90%

		664		Physical Education		5						3		2		67%						3		2		67%						3		2		67%

				Total		36						33		29		88%						33		29		88%						34		30		88%

				Mathematics

		254		Mathematics		2						2		1		50%						2		2		100%						2		2		100%

		620		Middle Child Mathematics-Option A		6						2		2		100%						2		2		100%						2		2		100%

		621		Middle Child Mathematics-Option B		9						7		7		100%						7		7		100%						7		7		100%

		622		Middle Child Mathematics-Option C		5						5		5		100%						5		5		100%						5		5		100%

		654		Mathematics		3						3		3		100%						3		3		100%						3		3		100%

				Total		25						19		18		95%						19		19		100%						19		19		100%

				Social Studies

		257		Social Studies		17						17		17		100%						17		17		100%						17		17		100%

		656		Social Studies		10						8		8		100%						8		8		100%						8		8		100%

				Total		27						25		25		100%						25		25		100%						25		25		100%

				English

		262		English		19						18		18		100%						18		18		100%						18		18		100%

		652		English		15						14		14		100%						14		14		100%						14		14		100%

				Total		34						32		32		100%						32		32		100%						32		32		100%

				French

		258		French		2						2		0		0%						2		0		0%						2		1		50%

				Spanish

		259		Spanish		3						3		1		33%						3		1		33%						3		1		33%

		657		Spanish		2						2		2		100%						2		2		100%						2		2		100%

				Total		5						5		3		60%						5		3		60%						5		3		60%

		378		Speech/Hearing Handicapped		27						25		25		100%						25		25		100%						25		25		100%

				Literacy

		542		Literacy K-12		3						1		0		0%						2		2		100%						2		2		100%

		634		Literacy B-6		40						17		17		100%						17		17		100%						17		17		100%

		635		Literacy 5-12		0						0		0		0%						0		0		0%						0		0		0%

				Total		43						18		17		94%						19		19		100%						19		19		100%

				Disabilities

		638		Disabilities 1-6		7						3		3		100%						3		3		100%						3		3		100%

		640		Disabilities 1-6		25						17		17		100%						17		17		100%						17		17		100%

				Total		28						20		20		100%						20		20		100%						20		20		100%

				Biology

		250		Biology		2						2		1		50%						2		2		100%						2		2		100%

		650		Biology		3						2		2		100%						2		2		100%						2		2		100%

				Total		5						4		3		75%						4		4		100%						4		4		100%

														Sept.2006-Aug.2007										Sept.2007-Aug.2008\										Sept.2008-Aug.2009

												LAST										LAST

						#						#		#		%						#		#		%						#		#		%

						Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

		651		Chemistry (graduate)		1						1		1		100%						1		1		100%						1		1		100%

		660		Art (graduate)		10						9		9		100%						9		9		100%						9		9		100%

		251		Music(undergraduate)		3						2		2		100%						2		2		100%						2		2		100%

		662		Music MA (graduate)		1						1		1		100%						1		1		100%						1		1		100%

		663		Music Certificate (graduate)		12						12		12		100%						12		12		100%						12		12		100%

				Total		16						15		15		100%						15		15		100%						15		15		100%

		661		Health/Nutrition (graduate)		5						1		1		100%						1		1		100%						1		1		100%

		625		Middle School Science		1						1		1		100%						1		1		100%						1		1		100%

		628		Middle School Science		4						3		3		100%						3		3		100%						3		3		100%

				Total		5						4		4		100%						4		4		100%						4		4		100%

				Program Completers

				Sept. 2006 - Aug. 2007										Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

				ATS-W								ATS-W										ATS-W										ATS-W

						#						#		#		%						#		#		%						#		#		%

						Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

		212		Early Childhood-Special Ed		22						20		20		100%						22		22		100%						22		22		100%

		255		Early Childhood (undergrad)		40						34		33		97%						35		34		97%						36		34		94%

		510		Early Childhood (graduate)		1						1		1		100%						1		1		100%						1		1		100%

		601		Early Childhood -A (graduate)		3						3		3		100%						3		3		100%						3		3		100%

		603		Early Childhood-C (graduate)		11						11		11		100%						11		11		100%						11		11		100%

				Total		77						69		68		99%						72		71		99%						73		71		97%

				Childhood

		252		Childhood -Bilingual (undergrad)		11						10		9		90%						11		10		91%						11		10		91%

		253		Childhood-(undergrad)		74						71		69		97%						73		72		99%						74		74		100%

		521		Childhood -Mathematics		1						0		0		0%						0		0		0%						0		0		0%

		606		Childhood A		8						8		8		100%						8		8		100%						8		8		100%

		608		Childhood C		26						23		23		100%						23		23		100%						24		24		100%

		610		Childhood-Bilingual (grad)		3						1		1		100%						1		1		100%						1		1		100%

		612		Childhood- Sci/Envir.A (grad)		4						2		2		100%						2		2		100%						2		2		100%

		616		Childhood-Mathematics A (grad)		4						2		2		100%						2		2		100%						2		2		100%

				Total		131						117		114		97%						119		118		99%						122		121		99%

				Physical Education

		256		Physical Education		31						29		28		97%						29		29		100%						29		29		100%

		664		Physical Education		5						4		3		75%						4		3		75%						4		3		75%

				Total		36						33		31		94%						33		32		97%						33		32		97%

				Mathematics

		254		Mathematics		2						2		1		50%						2		1		50%						2		2		100%

		620		Middle Child Math A		6						3		3		100%						3		3		100%						3		3		100%

		621		Middle Child Math B		9						7		7		100%						7		7		100%						7		7		100%

		622		Middle Child Math C		5						5		5		100%						5		5		100%						5		5		100%

		654		Mathematics		3						3		3		100%						3		3		100%						3		3		100%

				Total		25						20		19		95%						20		19		95%						20		20		100%

				Sept.2006-Aug.2007										Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

				ATS-W								ATS-W										ATS-W										ATS-W

						#						#		#		%						#		#		%						#		#		%

				Social Studies		Completers						Tested		Pass		Pass						Tested		Pass		Pass

		257		Social Studies (undergrad)		17						15		15		100%						16		16		100%						16		16		100%

		656		Social Studies (graduate)		10						9		9		100%						9		9		100%						9		9		100%

				Total		27						24		24		100%						25		25		100%						25		25		100%

				English

		262		English (undergrad)		19						19		19		100%						19		19		100%						19		19		100%

		652		English (graduate)		15						14		14		100%						14		14		100%						14		14		100%

				Total		34						33		33		100%						33		33		100%						33		33		100%

				French

		258		French (undergrad)		2						2		1		50%						2		1		50%						2		1		50%

				Spanish

		259		Spanish (undergrad)		3						2		2		100%						2		2		100%						2		2		100%

		657		Spanish (graduate)		2						2		2		100%						2		2		100%						2		2		100%

				Total		5						4		4		100%						4		4		100%						4		4		100%

		378		Speech/Hearing Handicapped		27						26		26		100%						26		26		100%						26		26		100%

				Literacy

		542		Literacy (graduate)		3						0		0		0%						0		0		0%						0		0		0%

		634		Literacy B-6 (graduate)		40						21		20		95%						21		20		95%						21		20		95%

		635		Literacy 5-12 (graduate)		2						1		1		100%						1		1		100%						1		1		100%

				Total		45						22		21		95%						22		21		95%						22		21		95%

				Disabilities

		638		Disabilities B-2 (graduate)		7						4		4		100%						4		4		100%						4		4		100%

		640		Disabilities 1-6 (graduate)		25						18		18		100%						18		18		100%						18		18		100%

				Total		29						22		22		100%						22		22		100%						22		22		100%

				Program Completers

				Sept.2006-Aug.2007										Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

				ATS-W								ATS-W										ATS-W										ATS-W

						#						#		#		%						#		#		%						#		#		%

				Biology		Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

		250		Biology (undergrad)		2						2		2		100%						2		2		100%						2		2		100%

		650		Biology (graduate)		3						3		3		100%						3		3		100%						3		3		100%

				Total		5						5		5		100%						5		5		100%						5		5		100%

		651		Chemistry (graduate)		1						1		1		100%						1		1		100%						1		1		100%

		660		Art (graduate)		10						9		9		100%						9		9		100%						9		9		100%

		251		Music (undegrad)		3						2		2		100%						2		2		100%						2		2		100%

		662		Music MA (graduate)		1						1		1		100%						1		1		100%						1		1		100%

		663		Music Cert (graduate)		12						12		11		92%						12		12		100%						12		12		100%

				Total		16						15		14		93%						15		15		100%						15		15		100%

		661		Health/Nutrition (graduate)		5						3		3		100%						3		3		100%						3		3		100%

		625		Middle School Science		1						1		1		100%						1		1		100%						1		1		100%

		628		Middle School Science		4						3		3		100%						3		3		100%						3		3		100%

				Total		5						4		4		100%						4		4		100%						4		4		100%

				Program Completers

				Sept.2006-Aug.2007

				CST										Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

												CST										CST										CST

				Early Childhood		#						#		#		%						#		#		%						#		#		%

				Multi Subject		Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

		212		Early Childhood-Spec. Ed.		22		20				20		18		90%						22		20		91%						22		20		91%

		255		Early Childhood		40		2				28		22		79%						32		27		84%						33		28		85%

		510		Early Childhood (graduate)		1						1		0		0%						1		0		0%						1		0		0%

		601		Early Childhood -A		3						3		3		100%						3		3		100%						3		3		100%

		603		Early Childhood -C		11						11		11		100%						11		11		100%						11		11		100%

				Total		77						63		54		86%						69		61		88%						70		62		89%

				Childhood

				Multi Subject Test

		252		Childhood -Bilingual		11		8				8		6		75%						9		6		67%						10		8		80%

		253		Childhood		74						67		59		88%						69		63		91%						72		66		92%

		521		Childhood -Mathematics		1						0		0		0%						1		1		100%						1		1		100%

		606		Childhood A		8						5		5		100%						6		6		100%						6		6		100%

		608		Childhood C		26						24		23		96%						24		24		100%						24		24		100%

		610		Childhood-Bilingual		3						2		0		0%						3		0		0%						3		0		0%

		612		Childhood- Sci/Envir.A		4						4		4		100%						4		4		100%						4		4		100%

		616		Childhood-Mathematics A		4		2				2		2		100%						3		3		100%						3		3		100%

				Total		131						112		99		88%						116				90%

				Program Completers

				Sept.2006-Aug.2007

				CST										Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

												CST										CST										CST

						#						#		#		%						#		#		%						#		#		%

						Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

				Physical Education

		256		Physical Education		31						27		22		81%						27		27		100%						28		27		96%

		664		Physical Education		5						5		3		60%						5		4		80%						5		4		80%

				Total		36						32		25		78%						32		31		97%						33		31		94%

				Mathematics

		254		Mathematics		2						2		1		50%						2		2		100%						2		2		100%

		620		Middle Child Math A		6						6		5		83%						6		6		100%						6		6		100%

		621		Middle Child Math B		9						9		9		100%						9		9		100%						9		9		100%

		622		Middle Child Math C		5						5		5		100%						5		5		100%						5		5		100%

		654		Mathematics		3						3		3		100%						3		3		100%						3		3		100%

				Total		25						25		23		92%						25		25		100%						25		25		100%

				Social Studies

		257		Social Studies (undergrad)		17						15		11		73%						16		15		94%						16		16		100%

		656		Social Studies (graduate)		10						8		7		88%						8		7		88%						8		7		88%

				Total		27						23		18		78%						24		21		88%						25		24		96%

				English

		262		English (undergrad)		19						16		14		88%						18		15		83%						18		15		83%

		652		English (graduate)		15						15		14		93%						15		15		100%						15		15		100%

				Total		34						31		28		90%						33		30		91%						33		30		91%

				French

		258		French		2						2		2		100%						2		2		100%						2		2		100%

				CST										Sept.2006-Aug.2007										Sept.2007-Aug.2008										Sept.2008-Aug.2009

												CST										CST										CST

						#						#		#		%						#		#		%						#		#		%

						Completers						Tested		Pass		Pass						Tested		Pass		Pass						Tested		Pass		Pass

				Spanish

		259		Spanish (undergrad)		3						3		3		100%						3		3		100%						3		3		100%

		657		Spanish (graduate)		2						2		2		100%						2		2		100%						2		2		100%

				Total		5						5		5		100%						5		5		100%						5		5		100%

				Literacy

		542		Literacy (graduate)		3						1		1		100%						1		1		100%						2		2		100%

		634		Literacy B-6 (graduate)		40						13		10		79%						17		13		76%						18		14		78%

		635		Literacy 5-12 (graduate)		1						1		1		100%						1		1		100%						2		2		100%

				Total		44		17				15		12		80%						19		15		79%						22		18		82%

				Disabilities

				see Early Chilhhood

		638		Disabilities B-2 (graduate)		7						6		6		100%						7		7		100%						7		7		100%

		640		Disabilities 1-6 (graduate)		25		18				13		12		92%						14		13		93%						15		14		93%

				Total		32						19		18		95%						21		20		95%						22		21		95%

				Multi Subject Test

		638		Disabilities B-2 (graduate)		7						7		6		86%						7		6		86%						7		7		100%

		640		Disabilities 1-6 (graduate)		25						20		18		90%						22		21		95%						22		21		95%

				Total		32						27		24		89%						29		27		93%						29		28		96%

				Biology

		250		Biology (undergrad)		2						2		2		100%						2		2		100%						2		2		100%

		650		Biology (graduate)		3						3		3		100%						3		3		100%						3		3		100%

		625		Middle School Science		1						0		0		0						0		0		0						0		0		0

		628		Middle School Science		4						2		2		100%						2		2		100%						2		2		100%

				Total		10						7		7		100%						7		7		100%						7		7		100%

				CST										Sept.2006-Aug.2007										Sept.2007-Aug.2008

												CST										CST										CST

						#						#		#		%						#		#		%						#		#		%

						Completers						Tested		Pass		Pass						Tested		Pass		Pass

		651		Chemistry (graduate)		1						1		1		100%						1		1		100%						1		1		100%

		660		Art (graduate)		10						9		9		100%						9		9		100%						9		9		100%

				Music

		251		Music (undergrad)		3						3		2		67%						3		3		100%						3		3		100%

		662		Music MA		1						0		0		0						0		0		0						0		0		0%

		663		Music(Cert)		12						12		11		92%						12		12		100%						12		12		100%

				Total		15						15		13		87%						15		15		100%						15		15		100%

		661		Health/Nutrition (graduate)		5						0		0		0						0		0		0						0		0		0





Sheet3

		

						Program Completers - September 2006-August 2007

		Early Childhood Education						LAST		LAST		LAST				ATS-W		ATS-W		ATS-W						CST		CST		CST						CST1		CST2		CST2

								09/06-		09/07-		09/08-				09/06-		09/07-		09/08-						09/06		09/07		09/08						09/06		09/07		09/08

		SS#		Last Name		First Name		08/07		08/08		08/09				08/07		08/08		08/09						08/07		08/08		08/09						08/07		08/08		08/09

		212

		63730		Alexis		Elizabeth		P								P										P										P

		01013		Anderson		Roxan		P								DNT		P								DNT		P								DNT		P

		08625		Blander		Rachael		P								P										P										P

		46999		Carberry		Tara		P								P										P										P

		24055		Dontfraid		Marie		P								P										P										P

		16973		Green		Sharon		P								P										F		P								DNT

		86668		Haas		Jamie		P								P										P										P

		47965		Hurwitz		Meira		P								P										P										F

		68050		Man		Jennifer		P								P										P										P

		86844		McKenzie		Antoinette		F		P						P										F		F		F						DNT				F

		43979		Modungo		Salena		P								P										P										P

		03507		Montague		Jacynth		P								P										P										P

		06661		Murillo		Audra		P								P										P										P

		81519		Ng		Jacquie		P								P										P										P

		89519		Poppa-Elwood		Jamie		P								P										P										P

		29311		Rodriguez		Tatiana		P								P										P										P

		22066		Saxon		Erin		P								P										P										P

		00293		Schultz		Aharon		P								P										P										P

		01324		Scott		Shelly		P								P										P										P

		68185		Shteynberg		Diana		P								P										P										DNT		P

		86009		Syed		Farah		F				P				DNT		P								DNT		F		F						DNT

		61672		Vitale		Josephine		P								P										P										F

		Code 255

		29511		Anderson		Ayanna		P								P										F

		85797		Angelo		Gina		P								P										P

		07498		Boyle		Jacqueline		P								P										P

		07631		Choi		Melody		P								P										P

		04215		Diaz		Anna		P								P										P

		46117		Echevarria		Rosemarie		P								P										P

		88942		Elias		Simone		P								P										P

		01176		Ellis		Jacqueline		P								P										F				F

		85793		Elsayed		Frances		P								P										P

		46810		Farruggio		Francesca		P								P										P

		85369		Fiorillo		Margaret		P								P										P

		02382		Fleary		Stephani		P								P										DNT

		44610		Glasgow-Samuel		Claudette		F		P						P										P

		02468		Gonsalves		Jonelly		F		F						DNT		P								DNT		F

		21525		Grandison		Nickesha		F								P										DNT

		69229		Guzi		Alyson		F		P						P										F		F		F

		81918		Gyapong		Yvonne		F				F				DNT										F

		21044		Hanzaki		Megumi		F								DNT										DNT

		64879		Huggins-Boney		Tabitha		P								P										P

		63803		Ingman		Victoria		DNT								DNT										DNT

		85454		Jackson		Tia		P								P										P

		40476		Jeter		Cherise		P								P										F		P

		44336		Lo		Florence		P								P										P

		32770		Lopez		Marisel		DNT								DNT										DNT

		80246		Mark		Gloria		P								P										P

		23008		Marquez		Patria		P								P										P

		85486		Melendez		Amaris		P								P										P

		82851		Mendez		Jennifer		P								P										DNT				P

		41520		Nunez		Eufemia		P								P										P

		00038		Platt		Lisa		P								P										P

		81488		Pringle		Nicole		P								P										F		P

		29617		Rivera		Melissa		P								P										DNT		P

		63730		Schemo		Gladys		P								P										DNT		P

		27864		Shahid		Ayesha		F								DNT				F						DNT

		84645		Shamoun		Gena		P								P										P

		64280		Totillo		Jillian		P								P										P

		25319		Wang		Xu		P								P										P

		64068		Watson		Trinity		F								F										DNT

		26536		Wojewoda(Rozko)		Anna		P								P										DNT		P

		40499		Zablocki		Hillary		P								P										P

		510

		44114		Rogers		Mariela		F		F		F				P										F				F

		601

		26355		Agron		Aida		P								P										P

		68854		Carrington		Denise		P								P										P

		08473		Gabbin		Catherine		P								P										P

		603

		49648		Blache		Karla		P								P										P

		69599		Bluemke		Bonnie		P								P										P

		49726		Bolt		Edith		P								P										P

		08315		Daly		Kerry		P								P										P

		63205		Gavrilov		Alla		P								P										P

		07478		Gonzalez		Arlene		P								P										P

		65895		Khinich		Helen		P								P										P

		45494		Lett		Belinda		P								P										P

		42913		Mauro		Catherine		P								P										P

		66161		Reid		Cherry		P								P										P

		41081		Romero		Christina		--								P										P

		Childhood Education

		252

		53118		Alers-Ullah		Eileen		P								P										P

		87728		Baizan		Erica		P								P										P

		08300		Kazin		Yazmin		F				P				P										F		F		P

		87603		Mercado		Yajaira		P								P										P

		80928		Nunez		Evelyn		P								P		P								F				P

		04503		Palacios		Katiuska		P		P						P										P

		08033		Ponce		Mercedes		F								F										DNT

		23311		Richard		Amalfi		F				F				P										DNT		F

		68477		Rodriguez		Lisa		P								P		P								P

		08430		Suarez-Farneschi		Ada		P								P										P

		88156		Vazquez		Lorraine		P								DNT		P								DNT				F

																						100%

		253-Childhood

		60214		Abdalla		Nermine		F		P						DNT				P						DNT				P

		49301		Abinader		Junior		P								P										F		P

		46079		Altaygil		Selda		P								P										P

		20363		Audate		Theresa		P								P										P

		41760		Banfield		Denise		P								P										F		F		F

		47717		Battimelli		Luisa		P								P										P

		81709		Bell		Sherrell		P								P										P

		26097		Bendell(Sivil)		Dana		P								P										P

		80262		Betances		Fyaly		P								P										P

		21430		Busutti		Christine		P								P										P

		44524		Caputo		Dawn		P								P										P

		61930		Clarke		William		P								P										P

		80767		Claude		Lissa		P								P										P

		26909		Collins		Stephanie		P								P										P

		84336		Crespo		Lillian		P								P										P

		20284		Cusumano		Tonianne		P								P										P

		47417		Davis		Ambika		P								P										P

		04391		DiGiovanni		Christina		P								P										P

		87816		DiPietro		Stefani		P								P										P

		62375		Dornelles		Ana		P								P										P

		68136		Duff-Baptiste		Rhonda		P								P										P

		25341		Edwards		Sonja		P								P										P

		20806		Esayev		Vered		F				F				P										F		F

		47572		Ezra		Lenore		P								F				P						DNT

		85936		Fabre		Julissa		P								P										P

		47852		Ferrari		Christina		P								P										P

		04778		Figula		Elvira		P								P										DNT				P

		86704		Flynn		Lorraine		P								P										P

		09933		Fong		Kimberly		P								P										P

		84085		Gaglia		Nicole		P								P										P

		22699		Germain		Mikaernst		P								P										P

		03869		Habeeb		Fatima		P								DNT		P								DNT

		26241		Hall		Eldica		P								P										P

		87035		Harper		Victoria		P								P										P

		09036		Hopson		Marlene		P								P										P

		09493		Hosein		Princess		P								P										P

		83529		Hussain		Assya		F		P						P										DNT				P

		49150		Innis		Deborah		P								P										F

		65226		Isakov		Anastasia		P								P										P

		41352		Jack		Dane		P								P										P

		83321		Jenkins		Suzanne		P								P										F				F

		04216		Knight		Cherron		P								P										P

		87470		Lazu		Elyssa		P								P										F				F

		81847		Lefstein		Scott		P								P										P

		67526		Leung		KaYin		P								P										P

		82928		Lewis		Malvola		P								P										P

		61895		Lombelino		Erin		P								P										P

		06979		Mark		Shoshana		P								P										P

		86125		Marquez		Catherine		P								P										DNT		P

		20075		Martin		Rebecca		P								P										P

		26492		Martinez(Antommarchi)		Diana		P								DNT		P								DNT		P

		21265		Mikhels		Yuliya		P								P										P

		40983		Milisauskas		Timothy		P								P										P

		25594		Moya		Melinda		P								P										P

		63496		Mullin		Shane		P								P										P

		84567		Nissinboim		Baruchi		P								P										P

		01827		Oliver		Jewell		P								P										P

		62357		Orji		Lloyd		P								P										P

		44642		Ortiz		Cynthia		P								F		P								P

		87832		Pringle		Grace		P								P										P

		25697		Punter		Ulima		P								P										F		P

		85611		Rapozo		Lucy		P								P										P

		89740		Richards		June		P								P										P

		05282		Ricketts		Jessica		P								P										P

		01718		Roome		Maria		P								P										P

		48402		Sandiford		Patrice		F		P						P										F		F		F

		08659		Santa Cruz		Gladys		P								P										P

		29852		Somma		Kathryn		P								P										P

		62981		Spencer		Aniyah		P								P										P

		01528		Thwe		Mar Sann		P								P										P

		05861		Tomlin		Tamaree		P								P										P

		84620		Welter		Diana		P								P										P

		63048		Williams		Elizabeth		P								P										P

		81613		Wright		Shequana		P								P										P

						Total		74

		506

		41676		Reilly		Natascha		--								--										--

						Total

		518

		69935		Narain		Annmerisa		--								--										DNT		P		Mul						P		Dis

		521

		39879		Vanterpool		Donald		P								--										DNT		P

		606

		23035		Dolcimascolo		Tina		P								P										P

		61584		Garvin		Sarah		P								P										P

		20840		Gerbino		Donna		P								P										P

		27201		Livingstone-Clarke		Lloydia		P								P										DNT

		81621		Miksher		Marcella		P								P										P

		08926		Pate-Spears		Tammy		P								P										DNT

		67762		Rossitto		Rosie		P								P										DNT		P

		03583		Sheffer		Ludmilla		P								P										P

		608

		87236		Santoro		Kimberly		P								P										P

		86645		Abad		Rebecca		P								P										P

		00977		Abramova		Elvira		P								P										P

		62136		Armada		Stephen		P								P										P

		56530		Devaser		Briana		P								P										P

		60219		Dixon		Althea		P								P										P

		28212		Dweck		Julienne		--								P										P

		01539		Fritz		Florentine		P								P										P

		01771		Garrett		Candice		P								P										P

		85656		Grebenyuk		Oksana		P								P										P

		48320		Guma		Nicole		--								P										P

		83334		Hairston-Sanon		Raquel		--								--										P

		63750		Harris		Sheryl		P								P										P

		07892		Heom		Katy		--								P										P

		68501		Landriscina-Campanie		Giacomina		P								P										P

		62112		Lindor		Valerie		--								P										P

		01887		Mau		Wai		F								DNT										DNT

		47254		McPherson		Candice		P								P										F		P

		48007		Mejia		Karen		--								P										P

		01567		Mollica		Michelle		P								P										P

		85956		Muja		Entela		P								P										P

		01847		Naydich (Kulich)		Jaclyn		P								DNT				P						DNT

		66697		Neoclis		Maria		P								P										P

		61406		Ordde		Monique		P								P										P

		88644		Robinson		Debra		P								P										P

		42276		Gentile		Noelle		P								P										P

		610

		26097		Cotto		Mary		--								--										DNT		F

		89530		Drouillard		Yolanda		P								P										F		F		F

		08030		Rodriguez		Lorena		--								--										F

		612

		29535		Brown		Freda		--								--										P

		17275		Levin		Tamar		P								P										P

		45018		Mathieu Pierre		Helzar		P								P										P

		69735		Sylvan		Jacqueline		--								--										P

						Total took test		2								2

		616

		83092		Delcham		Erick		--								--										DNT

		62844		Gittens		Tricia		P								P										DNT		P

		46826		Hutchinson		Marion		--								--										P

		27331		Smith		Marshay		P								P										P

						Total took test		2								2

		Physical Education

		256

		68388		Balasis		Julia		P								P										P

		02981		Batista		Jorge		P								P										P

		24045		Bellina		Peter		P								P										P

		02691		Brandi		Anthony		P								P										P

		04198		Brovakos		Timothy		P								DNT										DNT

		63299		Cibelli		Angela		F				F				F		P								DNT

		65726		Cohen		Adam		P								P										P

		25941		Costello		Michael		P								P										F		P

		27180		Dickerman		Bruce		P								P										P

		20270		Elleo		Robert		P								P										P

		45837		Gallagher		Travis		P								P										P

		66740		Joseph		Randall		P								P										P

		24722		Leu		Stephanie		P								P										F		P

		48636		Liebman		Cody		DNT				P				P										P

		86937		Mair		Demek		P								P										F		P

		01742		Mark		Carlvin		P								P										F		P

		88826		Martorano		Salvatore		F		F		F				P										DNT				F

		07993		Menditto		Anthony		P								P										P

		41644		Moyse		Patrick		P								P										P

		05498		Pop		Mariana		P								P										P

		80142		Rivera		Jose		P								P										P

		05771		Romero		Karina		P								P										P

		68948		Sapogov		Yevgeniy		F								DNT										DNT

		42579		Sokol		Eric		P								P										P

		67993		Sykes		Todel		P								P										P

		25956		Thomas		Dwayne		P								P										F		P

		23852		Tirado		Eileen		P								P										P

		85033		Torres		Matthew		P								P										P

		44620		Urback		Sebastian		P								P										P

		85048		Verdov		Rafael		P								P										P

		60740		Weiss		David		P								P										P

		664

		67176		Dahab		Asaad		F								F										F

		81319		Dorval		Nicole		P								P										F		P

		28831		Profera		Louis		P								P										P

		40177		Streigold		Geri		--								P										P

		46759		Torres		Tammy		--								--										P

		Mathematics

		254

		01254		Brooks		Beverly		P								P										P

		69551		Pierre		Jefte		F		P						F				P						F		P

		620

		55136		Bobb		Gloria		--								P										P

		97222		Callwood		Arlene		--								--										P

		46626		Delbe		Natasha		--								--										P

		40721		Hossain		Kazi		P								P										P

		24011		Katz		Amy		--								--										P

		60649		Kucker		Amy		P								P										F		P

		621

		29170		Anderson-Green		Novelette		P								P										P

		29259		Crewe-Shaw		Dianne		P								P										P

		68114		Graham		Simone		--								--										P

		49021		Jourdain		Nicole		P								P										P

		46852		Opoku-Agyemang		Eric		P								P										P

		28895		Persaud		Mookhan		P								P										P

		22814		Reid		Dorsette		P								P										P

		69871		Richardson-White		Zelda		--								--										P

		03464		White-Clarke		Mazrine		P								P										P

		622

		43847		Bawatneh		Zyad		P								P										P

		60732		Bergen		Michael		P								P										P

		66712		Douglin		Fayola		P								P										P

		65292		Itzkovich		Ahuva		P								P										P

		03525		Lothian		Valerie		P								P										P

		654

		69613		Cheung		Jin		P								P										P

		23782		Frid		Yelizaveta		P								P										P

		65210		Morin		Yvon		P								P										P

		Social Studies

		Code 257

		63385		Abdelrahim		Shraf		P								P										F				P

		60071		Bartley		Ryan		P								P										P

		68368		Conolly		Coriel		P								P										P

		26494		DeCarlo		Laura		P								P										P

		62800		ElSayed		Myisha		P								P										F		P

		67944		Estevez		Jennie		P								DNT										DNT

		06194		Forbes		Stacy		P								P										F		P

		06230		Gherman		Matthew		P								P										P

		63705		Hussein		Takhia		P								DNT		P								DNT		P

		60683		Kreisler		Alanna		P								P										F		P

		05398		McPherson		Nicole		P								P										P

		42138		Nelson		Eileen		P								P										P

		01409		Sancimino		Richard		P								P										P

		64261		Sapia		Jeffrey		P								P										P

		44415		Satchell		Nathaniel		P								P										P

		68542		Shakarchi		Samantha		P								P										P

		48938		Smith		Phillip		P								P										P

		656

		02871		Dutkiewicz		Alisa		P								P										P

		29399		Goldberg		Jason		P								P										P

		69449		Goltsman		Yevgeniya		P								P										P

		48683		Graham		Howard		P								P										P

		66320		Gretah		David		P								P										P

		49872		Hall		Chevonne		P								P										P

		27121		Jack		Rosemary		--								P										DNT

		19456		Kurosaki		Aiko		P								P										P

		88912		Speaks		Dawn		P								P										F

		46679		Williams		Patricia		--								--										DNT

		English

		262

		49218		Adorno		Carina		P								P										P

		04691		Bernstein		Yitzchok		P								P										P

		40731		Brackin		Bevern		P								P										P

		46173		Christensen		Jon		P								P										P

		04777		Gibbs		Russell		P								P										DNT

		25007		Gilford		Lynn		P								P										F		F		F

		27389		Golden		Dawn		DNT		P						P										DNT		P

		80887		Goldfein		Michal		P								P										P

		86860		Hansen		Erika		P								P										P

		61768		Jones		Stephanie		P								P										DNT		F

		06380		Mango		Katherine		P								P										P

		86486		Maravegias		Maria		P								P										P

		44981		Murray		Anthea		P								P										F				F

		22901		Ramjattan		Umesh		P								P										P

		60142		Richards		Monifa		P								P										P

		86194		Rosario(Wilson)		Marcia		P								P										P

		65113		Rosenthal		Jackie		P								P										P

		05091		Schonhaut		Joshua		P								P										P

		45806		Weil		Hope		P								P										P

		652

		29908		Bermejo		Mabel		P								P										P

		84123		Billard		Elizabeth		P								P										P

		86172		Cole		Donna		P								P										P

		43522		Dockery		Nadine		P								P										F		P

		41584		Economopoulos		Elizabeth		P								P										P

		69267		Ewashchyshyn		Steven		P								P										P

		45948		Galante		Elizabeth		P								P										P

		21096		Hughes-Maurice		Karima		--								--										P

		45578		Kassab		Lisa		P								P										P

		80920		Kelly		Betsy		P								P										P

		45030		Leon		Makeba		P								P										P

		87320		Partenio		Corissa		P								P										P

		62833		Rivera		Natalia		P								P										P

		85256		Schleifer		Adam		P								P										P

		65740		Tsaboukas		Lucille		P								P										P

		French

		Code 258

		05995		Austin		Maryse		F		F		P				P										P

		50424		Loristin		Herve		F				F				F		F								P

		Spanish

		259

		85904		David-Solomon		Paula		P								P										P

		24004		Derival		Jean		F		F		F				P										P

		24111		Echeverria		Arnulfo		F								DNT										P

		657

		84162		Arazi		Carlos		P								P										P

		66187		Pantano		Loredana		P								P										P

		Speech Hearing Handicapped

		Code 378

		66830		Braun		Aviva		P								P

		45455		Chan		Tiffany		P								P

		20782		Cherukupalli		Aasish		P								P

		88266		Cohen		Rivki		P								P

		82525		Coladonato		Toni Ann		P								P

		61629		Cruickshank		Jean		P								P

		05621		Dabah		Dalia		P								P

		06976		Deutsch		Hagit		P								P

		69284		Englander		Renee		P								P

		60704		Farkash		Meital		P								P

		87804		Gold		Ora		P								P

		81153		Herskovitz		Liat		P								P

		48170		Hollander		Sima		P								P

		86050		Khasky-Levy		Rachel		P								P

		65328		Levine		Jacqueline		P								P

		66036		Murdakhayev		Milana		P								P

		61270		Pagomenakis		Menie		--								P

		64518		Peled		Danny		P								P

		21850		Perrone		Carmine		--								--

		23394		Rokosz		Rachel		P								P

		27463		Schneeman		Helene		P								P

		66103		Schreiber		Tamar		P								P

		54491		Schwartz		Jodi		P								P

		62218		Smilow		Barbara		P								P

		26738		Thomas(Blacharski)		Katie		P								P

		68872		Waxman		Leora		P								P

		46893		Wintner		Rachel		P								P

		Literacy

		542

		44961		Burke		Sheila		--								--										P

		29339		Dellimore-Alleyne		Fleur		--		P						--										DNT

		19979		Jackson		Judith		F		P						--										--				P

		634

		29633		Alifieris		Chrysanthi		P								P										DNT				P

		81408		Applewhite		Ann		P								P										P

		28719		Beech		Paulina		P								P										F		F

		81570		Bella		Stephanie		P								P										DNT

		66191		Benjamin		Sophia		--								--										F

		08847		Berkeley		Bernadette		P								--										DNT

		20869		Berretta		Genevieve		--								P										DNT

		69444		Brouder		Rebecca		P								P										DNT

		03122		Cohen		Tracy		--								P										DNT

		85537		Gordon		Nicole		--								--										P

		65070		Hertz		Renee		--								P										P

		60723		Holder		Simone		--								--										P

		27994		Hubner		Michelle		--								P										DNT

		61215		Hyre		Tamekah		P								P										DNT

		09046		King		Marlene		--								--										DNT

		46399		Koch		Kimberly		--								P										DNT

		04626		Lane		Kelly		--								--										DNT		P

		88899		Lansiquot		Verneta		--								--										DNT

		85810		Lazzaro		Jennifer		--								--										P

		86192		Lee		Annie		--								--										DNT

		40927		Licari		Christina		P								P										DNT

		40770		Marcus		Amanda		P								--										DNT

		85963		Marniche		Barbara		--								--										DNT

		25274		McDonough		Cassie		--								--										DNT

		28423		Muller		Mary		--								--										P

		66123		Ortega		Trisha		P								P										DNT

		47534		Pace		Jenifer		--								--										DNT		P

		41428		Reilly		Tamara		--								--										DNT

		85674		Richards		Tula		P								P										DNT

		07332		Riley		O'Neika		--								--										DNT

		20967		Rodney		Rondell		P								P										P

		05260		Sardegna		Gina		P								P										F

		43515		Simmonds		Joyce		--								F										DNT		F		F

		22228		Sobey		Cindy		--								--										P

		45387		Spagnola		Suzanne		P								P										DNT

		23694		Thomas		Kaemamje		--								--										P

		40022		Vann		Melissa		P								P										P

		26401		Velazquez		Julie		P								P										DNT		P

		19431		Walker		Henreitta		--								--										DNT

		28155		Walters		Hughette		P								P										DNT

		635

		03690		Garcia		Vivian		--								--										P

		62923		Odle		Tyrone		--								P										P

		Disabilities

		212		See Early Childhood

		638																										MultiSubject										Disabilities

		89534		Donaldson		Kimberly		--								--										P										P

		08847		Ellison		Torrie		--								--										P										P

		86552		Fairclough		Joanetta		P								P										F		F		P						P

		61966		Isakova		Mira		P								P										P										DNT		P

		86688		Medina		Lucia		--								--										P										P

		28455		Murat		Marsha		P								P										P										P

		42383		Rosenthal(Finnigan)		Kimberly		--								P										P										P

		640

		25674		Alleyne-Archer		Faye		P								P										P										P

		40081		Brathwaite		Doreen		P								P										DNT										DNT

		95337		Bryan		Tracey		P								P										P										P

		80127		Butler		Karen		--								--										P										DNT

		65403		Cadogan		Margaret		--								P										P										DNT

		42446		Carnegie		Nesta		P								P										P										P

		87073		Corrigan		Alida		--								--										DNT		P								DNT		DNT		P

		27549		Davidson-Moore		Leonie		P								P										F		F		F						F		F		F

		60542		Harrell		Pearly		P								P										P										P

		29104		Humphrey		Nicole		P								P										P										P

		66006		Jackson		Devonne		P								P										P										P

		48379		Jackson-Ismael		Dawn		P								P										P										P

		42831		Lichaa-Palomeque		Sarah		P								--										P										DNT

		07990		Mandelbaum		Rachael		P								P										P										P

		27433		Mendezostram		Rosa		P								P										P										P

		84741		Moore		Lois		P								P										P										DNT

		89609		Morrone		Kristen		--								P										P										DNT

		25695		Pyle		Camille		P								P										P										P

		41668		Randall		Susan		--								--										DNT										P

		41966		Reinoso		Daniella		P								P										DNT		P								DNT		P

		02869		Richards		Kathy		--								P										P										DNT

		45376		Sposato		Thomas		--								--										P										P

		40156		Thompson		Novelette		P								--										P										DNT

		85470		Vernet		Marie		P								P										DNT										DNT

		45393		Whyte		Roline		--								--										F		P								DNT

		Biology

		250

		49569		Al-Asmar		Amal		F		P						P										P

		82605		Sultana		Aliya		P								P										P

		650

		27940		James		Sherwin		--								P										P

		25168		Tieshmaker		Vernie		P								P										P

		26851		Wright		Therese		P								P										P

		Chemistry

		651

		64050		Wong		Yau		P								P										P

						Total		1								1

		Art

		660

		05418		Hanratty		Quinn		P								P										P

		00233		Henry		Marcel		P								P										P

		88521		Isaza		Raquel		P								P										P

		46572		Jensen		Meredith		P								P										P

		68317		Klonsky		Leigh		P								P										P

		63461		Lopez		Rafael		P								P										P

		00982		McGrath		Molly		P								P										P

		72856		Ortiz		Renee		DNT								DNT										DNT

		55092		Schreck		Brandon		P								P										P

		07353		Valdinoto		Bessa		P								P										P

		Music

		251

		00692		Drizovskaya		Alla		DNT		P						DNT		P								F		F		F

				Exarhoylias		Catherine		P								P										P

				Sidney		James		P								P										P

		662

		86370		Brueckheimer		Rainer		P								P										DNT

						Total		1								1

		663

		81968		Giller		Alexsandr		P								P										F		P

		02347		Grechko		Halina		P								P										P

		29831		Halpern		Ethan		P								P										P

		80108		Holmes		Janet		P								P										P

		20697		Kamen		Elana		P								P										P

		45445		Kupferman		Lindsay		P								P										P

		69069		Licciardi		Paul		P								F		P								P

		20305		McNamee		Mary		P								P										P

		49536		Oppedisano		Rocco		P								P										P

		23344		Siegel		Eric		P								P										P

		13231		Sonderegger		Sean		P								P										P

		44652		Wine		Ashley		P								P										P

		Health & Nutrition

		661

		24477		Forthofer		Shawn		--								--										DNT

		60192		Kalogiannis		Maria		--								--										DNT

		48072		Poole-DiSalvo		Timothy		P								P										DNT

		60190		Rappaport		Richard		--								P										DNT

		06704		Villa		Mario		--								P										DNT

						Total		1								3

		Science-Middle School

		625

		09472		Preci		Lirika		P								P										DNT		P

		628

		62155		Garoklanian		Janice		--								--										P

		87360		Ligammari		Miriam		P								P										DNT		P

		08874		McPherson		Petal		P								P										DNT		P

		09984		Nathan		Donna		P								P										P
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		Timeline of SOE Assessments Updated 1/6/10 ("X" indicates that data have been collected, analyzed, and reported)

		Type of Data (See 2005 IR for specific tables containing these data)		Spring 2005		Fall 2005		Spring & Summer 2006		Fall 2006		Spring & Summer 2007		Fall 2007		Spring & Summer 2008		Fall 2008		Spring & Summer 2009		Fall 2009

		NCATE Annual Reports:   Includes enrollment, completions, faculty workload, budget.  Data reported are one year behind date of report		NA		NA		X		X		NA		X		NA		X		NA		X

		Field Evaluations: Completed by faculty about student teachers and interns: Data analysis & report done each semester.		X		X		X		X		X		X		X		X		X		In progress

		Dispositions Evaluations:  Completed by Faculty and Students: Data analysis & report done once a year		X		X				X				Insufficient Data Available for Analysis				X				X

		Program Completers Survey: Includes questions on candidate skills, contributions of aspects of programs and faculty to skills, experience of certification examinations & admin services; done each semester				NA		NA		Develop-ment and Pretest completed		X		X		X		X		X		In progress

		Alumni Survey		Report done on 2001, 2002, 2003 and 2004 Alumni				Report Done on 2004, 2005, 2006, fall & spring 2007 alumni

		Employer Survey		2004 Data Analyzed and Reported																2009 Data Analyzed and Reported

		GPA Report: Mean overall GPA by program code done each semester				X		X		X		X		X		X		X		X		In progress

		Candidates'  Education GPA at entry to student teaching done each semester+A3				X		X		X		X		X		X		X		X		In progress

		Grades Report: Average grades each semester  by course by program code						X		X		X		X		X		X		X		In progress

		Course Assignments: Rubrics and candidate performance; uses data aggregation forms								In progress		In progress		In progress		In progress		In Progress		X for School Psych and Ed Leadership		In progress

		Cooperating teacher evaluationsdata by program to demonstrate candidate competence including impact on student learning;		X		X		X		X		X		X		X		X		X		X

		Data on cooperating teachers themselves-their credentials, # yrs experience, ethnicity				Paper mini vitae  on file		Paper mini vitae on file		Paper mini vitae on file		Paper mini vitae on file		Paper mini vitae on file		Paper mini vitae on file		Paper mini vitae on file		Paper mini vitae on file		Paper mini vitae on file

		Candidate evaulations of student teaching placements				X		X		X		X		X		X		X		X		X

		NYS Certification Test Results		X		X		X		X		X		X		X		X		Data not yet available		Data not yet available

		Note: "X" indicates that data were collected, analyzed and reported.
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school of education assessments excel chart


Sheet1

		Table 8

		Fall 2008 Faculty Demographics

		Table		Prof. Ed. Faculty in Initial Teacher Preparation Programs n (%)		Prof. Ed. Faculty in Advanced Programs n (%)		All Faculty in the Institution n (%)		School-Based Faculty n (%)

		American Indian or Alaskan Native		0		Included in column 1		2 (0.4%)		n/a

		Asian		4 (7.1%)		Included in column 1		46 (8.6%)		n/a

		Black, non-Hispanic		4 (7.1%)		Included in column 1		37 (6.9%)

		Hispanic		8 (14.3%)		Included in column 1		29 (5.4%)		na

		Native Hawaiian or Other Pacific Islander		0		Included in column 1		0		n/a

		White, Non-Hispanic		40 (71.4%)		Included in column 1		404 (75.8%)		na

		Two or More Races		0		Included in column 1		0		na

		Other		0		Included in column 1		0		na

		Missing/Unknown		0		Included in column 1				na

		Female		37 (66.1%)		Included in column 1		233 (43.71%)		na

		Male		19 (33.9%)		Included in column 1		300 (56.29%)		na

		Total		56		Included in column 1		533		na





Sheet2

				School of Education												IPEDS/BC Total

				FT		pct		PT		pct		ADJ		pct		TEN		pct		TT		pct		NTT		pct		TOT		pct

		American Indian or Alaskan Native		0		0.0%		0		0.0%		0		0.0%		2		0.6%		0		0.0%		0		0.0%		2		0.4%

		Asian		4		7.1%		1		33.3%		9		4.3%		23		6.4%		20		13.9%		3		9.4%		46		8.6%

		Black, non-Hispanic		4		7.1%		0		0.0%		40		19.2%		22		6.2%		13		9.0%		2		6.3%		37		6.9%

		Hispanic		8		14.3%		0		0.0%		17		8.2%		18		5.0%		10		6.9%		1		3.1%		29		5.4%

		Native Hawaiian or Other Pacific Islander		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		White, Non-Hispanic		40		71.4%		2		66.7%		142		68.3%		290		81.2%		89		61.8%		25		78.1%		404		75.8%

		Two or More Races		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Other		0		0.0%		0		0.0%		0		0.0%		2		0.6%		12		8.3%		1		3.1%		15		2.8%

		Missing/Unknown		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%		0		0.0%

		Female		37		66.1%		1		33.3%		134		64.4%		136		38.1%		81		56.3%		16		50.0%		233		43.7%

		Male		19		33.9%		2		66.7%		74		35.6%		221		61.9%		63		43.8%		16		50.0%		300		56.3%

		Total		56		100.0%		3		100.0%		208		100.0%		357		100.0%		144		100.0%		32		100.0%		533		100.0%

				SOE				TOT		pct

		American Indian or Alaskan Native		0		0.0%		2		0.4%

		Asian		4		7.1%		46		8.6%

		Black, non-Hispanic		4		7.1%		37		6.9%

		Hispanic		8		14.3%		29		5.4%

		Native Hawaiian or Other Pacific Islander		0		0.0%		0		0.0%

		White, Non-Hispanic		40		71.4%		404		75.8%

		Two or More Races		0		0.0%		0		0.0%

		Other		0		0.0%		15		2.8%

		Missing/Unknown		0		0.0%		0		0.0%

		Female		37		66.1%		233		43.7%

		Male		19		33.9%		300		56.3%

		Total		56		100.0%		533		100.0%
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Table 8


Table 9


Teaching Fellow Consultant Qualifications

Consultant Name

Degrees

Certifications/Licenses

Teaching or supervisory experience

Steven Auerbach

Advanced Certificate in
Supervision and
Administration;

MSED Special Education

NYS School District Administrator; Special
Education; Assistant Principal Administration &
Supervision: Special Education in Day High
Schools; NYC Principal, Special Education
Schools; Special Education Supervisor

Assistant Principal, Supervision and Administration, Special
Education at Midwood High School, Brooklyn, New York;
Special Education Supervisor, District 22; Special Education
Teacher

Susan Baum

MSED Elementary
Education

NYS pre-K- 6; NYC Common Branches, Early
Childhood and Emotionally Handicapped licenses

Literacy coach, Region 6, Literacy staff developer, classroom
teacher, resource room teacher, gifted and talented teacher,
special education teacher in Brooklyn

Harvey Baratz

MSED School
Administration; MSED
Special Education

NYS School District Administrator; Pre-K-6;
Social Studies Teacher; NYC Special Education
Supervisor ; Teacher of Students with CRMD

Dean, Middle School 53, Brooklyn; Special Education teacher,
Special Education supervisor, Crisis intervention teacher, special
education teacher

Paul Arden

Advanced
certificate:Conflict
Resolution; MA in Social
Studies

NYS School District Administrator; Social Studies
Teacher; NYC Principal and Assistant Principal

Field Specialist, Teach for America; NYC Principal Mentor;
Principal P.S. 188 and Interim Acting Principal PS 299; Assistant
Principal PS 32, 304 and 145; Social Studies Teacher

Riki Brauanstein | MA Music NYState SAS; NYC Principal Day High Schools Assistant Principal and School Programer Cavallaro IS 281;
and Junior High Schools; Day High School and Orchestral music teacher and High School String Orchestra
Junior High Schools Orchestral Music Conductor
Phyllis Benjamin | MSED Elementary NY State Pre-K-6 elementary school teacher Science teacher and elementary school classroom teacher; Staff
Education developer for Science, District 22
Nicholas Bryan | Advanced Certificate, NYS School District Administrator; Pre-K-6 Principal, Brooklyn High School for Career Development;

Education Administration

elementary school teacher; Special Education

Assistant Principal, Bronx School for Career Development;

MA Special Education Teacher Supervisor, NYC Public Schools, Division of Special Education;
Special Education Classroom teacher
Ruth Cashman MA Mathematics NYS Mathematics Teacher Science Consultant; District 18 Project Coordinator for National
Education Science Foundation Grant, Classroom teacher
Doris DePrator MA Special Education: NYS Special Education Teacher; School Principal, IS 151, Bronx; Special Education Supervisor; Special
Learning/Emotional Administration and Supervision; Pre-K-6 Common | Education Classroom teacher; District 10 Site Based Professional

Disabilities; M Ed.

Branches

Developer: Middle School Specialist; District 4 Site Based






Teaching Fellow Consultant Qualifications

Supervision and
Administration; MA Early
Childhood, Infant and
Toddler

Teacher Consultant with UFT Special Educator Support Proram

Charles Dworkis

PD Supervision and
Administration; MS in
Secondary Education

NY State SAS; SDA; Principal Special Schools;
NYC Assistant Principal, Elementary and Junior
High Schools; Assistant Principal Special
Education Schools; Teacher EH; Social Studies
Teacher; Assistant Principal Special Education;
Assistant Principal Social Studies

Assistant Principal of Special Education East New York Transit
Tech High School, Brooklyn; Special Education Supervisor, IS
92, Brooklyn; Assistant Principal: Canarsie H.S., George
Washington H.S. and Forest Hills H.S.

Gemma de Vre-

NY State SAS; SDA; NYC Special

Principal PS/IS 206; Assistant Principal, Special Education PS

Carletto Education 312
Ralph MS History NYC Middle School Principal license Principal IS 228 Intermediate School for Magnet Studies
DeBugnara 6" Year Certificate ESL Assistant Principal, PS 177
Administration and NY State SAS Supervisor, Middle School Math, Mathematics Teacher
Supervision
Michael Fienga | MA History NYC High School Principal and A.P. license Assistant Principal, Pupil Personnel Services and Safety
NY State SAS Principal, Metropolitan Corporate Academy H.S.
Assistant Principal, Wingate H.S.; Social Studies teacher
Aileen Golden MA Education NY State SAS; SDA Deputy Community Superintendent; Principal PS 329; Cultural
Advanced Certificate NYC Principal Arts Coordinator; English Teacher
Educational
Administration
Theodore MSED Special Education | NYC Special Education Special Education Teacher, Dean and Crisis Intervention
Goldstein NYC Social Studies Teacher; Murray Bergtraum H.S.
Alon Gross Advanced Certificate NY State SAS; SDA Director, Bridges to Brooklyn College Academy H.S.;

Educational
Administration, MS
Anthropology

NY State Science Teacher

Science Teacher Brooklyn College Academy H.S.






Teaching Fellow Consultant Qualifications

Carmela MA Spanish; NY State SDA; NYC Assistant Principal, Foreign | Assistant Principal Supervision, Foreign Languages/Bilingual/
Guarnieri 6" Year Certificate Language Day High School; NY State certification | ESL, John Dewey High School, Spanish and Italian teacher;
Administration and Foreign Language Teacher Deputy Chairperson, Foreign Language Department, Carnarsie
Supervision High School
Amy Greenberg | MA English NY State English; English Teacher, Junior High Literacy coach; Language Arts teacher in various middle schools
School and Day High School
Melvyn Ed.D. Curriculum and NY State SDA; NYC Principal and Assistant Assistant Principal; NYC Department of Education Director,
Greenspan Instruction; MS Special Principal: Elementary, Intermediate and Special Academy Program for At-Risk Youth; Special Education
Education; MA English Schools Supervisor; Educational Evaluator, Coordinator of Resource
Rooms
Katherine Advanced Certificate, NY State Elementary Education; NY State Staff developer: Reading; Reading Teacher; Health Education
Halikias School Administration Reading Teacher; NYC Common Branches Teacher, Mathematics and English Teacher; 1* grade Teacher
and Supervision; MS
Reading and Elementary
Education
Judith Halioua MA French Literature; NY State SDA ; NYC Assistant Principal, Foreign | Bilingual/ESL Program Specialist, NYC High Schools; Lead
Sixth Year Certificate Language Day High School; ESL Teacher, French | Assistant Principal of Foreign Languages/ESL: Basis High
Administration and Teacher Schools; Assistant Principal, Supervision of Foreign Languages,
Supervision Bilingual education and ESL, Fort Hamilton High School;
Teacher: ESL, French, Spanish; Staff Development
Bilingual/ESL education specialist: NYC Board of Education
Susan Heilberg MS Bilingual Education; | NY State SDA; SAS; Bilingual Education; NYC Program Review Specialist, Office of Monitoring and School
Professional Diploma Assistant Principal: Supervisor of Bilingual Improvement, NYC Department of Education; Lead
Administration and Education; Spanish Teacher Day High School; Monitor/coordinator, Office of Monitoring and School
Supervision Common Branches: Bilingual Improvement; Director: Office of Program Planning,
Implementation and Compliance, Division of Bilingual
Education; Bilingual Resource teacher/ Coordinator, ESL teacher
Shelly Holtzberg | MA Guidance and NY State Guidance and Counseling; NYS SDA; Special Education Supervisor; Guidance Counselor; Reading

Counseling; MA
Elementary Education;
Advanced Certificate,

NYC Guidance and Counseling

Teacher; Elementary Teacher






Teaching Fellow Consultant Qualifications

School Administration
and Supervision

Marilyn Horan Professional Diploma NY State SAS; NY State English Teacher; NYC Assistant Principal, Humanities, Leon Goldstein High School for
Administration and License English Teacher, Junior and Day High the Sciences; English Teacher, Murrow H.S., Goldstein H.S. ,
Supervision; MA English | School; Assistant Principal Supervision, English, Automotive H.S. and Bushwick H.S.
Day High School
Margaret Iandolo | MS Special Education NY State SAS; NY State Special Education; NYC | Instructional Support Specialist, Region 6; Assistant Chairperson
Common Branches; NYC Special Education Brooklyn High Schools; Special Education Supervisor,
Supervisor Alternative High Schools; Special Education Teacher
Joseph Iandolo Professional Certificate, NY State SAS; NY State Special Education; NY Job Developer/Transition Coordinator; Mathematics Teacher;
Administration and State Mathematics Teacher Math Consultant
Supervision; MS Special
Education
Jean MS Polymer Science and | NY State Chemistry and General Science Teacher; | Chemistry, Physics and General Science Teacher, Midwood H.S.
Kirshenbaum Engineering NYC Science

Rene Kosovitz

MSED Elementary
Education

NY State Teacher of Reading; NY State
Elementary Education; NYC Reading Teacher;
Common Branches

Reading Specialist; Elementary teacher

Stephen Levy Ph.D. Education; MA NY State SAS; SDS; Principal Day Elementary President/Dean American International School Systems;
Education; Advanced School; NYC Principal Principal, Surfside School; Assistant to Superintendent District
Certificate Administration 21, Curriculum and Instruction
and Supervision

Milton Lipitz MA Educational NY State SDA and SAS; NYC Principal, Day High | Principal, Business, Computer Applications and Entrepreneurship
Administration and School and Junior High School; NYC Principal, Magnet High School; Assistant Principal, Beach Channel H.S;
Supervision Alternative High School; NYC Business Education | Tottenville H.S..; Accounting and Business Teacher, CArdozo

Teacher H.S.

John Mancini MSED Elementary NY State SDA and SAS; NYC Principal, Day High | Principal Seth Low Intermediate School and Richard Grossley

Education School and Junior High School Intermediate School

Marcella

Ph.D. Educational

NY State SDA; NYC Principal Day School

Dean, Continuing Adult Education and External Affairs, Medgar






Teaching Fellow Consultant Qualifications

Maxwell Administration and Evers College; Assistant Dean of Administration , Medgar Evers
Supervision; Professional College; ESL Coordinator and teacher trainer District 6;
Diploma Educational Elementary School teacher;
Administration and
Supervision; MSED
Elementary Education

Paul Meilik Advanced Certificate NYC Mathematics, Day High School, Mathematics | Assistant Principal Supervision: Mathematics/Business, Lincoln
Supervision and Junior High School, Assistant Principal, H.S.; Mathematics Teacher;
Administration; MA Supervision Mathematics Day High School
Mathematics

Ann Nicastri MA Zoology NY State Chemistry and Physics Teacher ; NY Mathematics, Chemistry and Physics Teacher, Midwood H.S.;

State Mathematics Teacher; NYC Chemistry and
Physics Teacher Day High School

Science Research Coordinator, Siemens and Intel, Midwood H.S.

Sandra Parker

J.D; Advanced Certificate
Administration and
Supervision; MA
Education

NY State Special Education; NYC Special
Education

Administrator/Chairperson NYC Department of Education
Preschool Special Education, District 29; Special Education
teacher

Linda Patterson

Certificate: Educational
Administration; Ph.D.
Educational
Administration; MS in
Educational
Administration

NY State SDA and SAS; NY State Social Studies
Teacher

Principal, The Bergen Upper School, MS 571; Principal, P.S. 9;
Assistant Principal, Woodside Intermediate School, 125 and

George Ryan Junior H.S. 216; Teacher, Fine Arts, Social Studies
and ELA, JHS 136 and 117

Fredda Pravitz

MS Educational
Leadership; MA Special
Education

NY State SAS; Teacher N-6; NYC Principal and
Assistant Principal, Elementary and Junior H.S.;
Special Education Supervisor; Administrator,
Program Review Specialist

NYC Department of Education, Program Review Specialist;
Special Education Supervisor; Staff Developer, Manhattan
Regional Office; Special Education Teacher District 2

Patricia Ramsuer

Advanced Certificate
Educational
Administration; MS
Guidance and Counseling

NY C Assistant Principal, Administrative, Day
High School, Principal, Day High School and
Alternative High School; Guidance Counselor;
Teacher of Social Studies and English

Assistant Superintendent, Pupil Personnel Service, District 17;
Administration and Supervision McCormick H.S. ; Director,
High School Admissions; Guidance Counselor; Social Studies
Teacher






Teaching Fellow Consultant Qualifications

Donna Roberts

Advanced Certificate in
Administration and
Supervision; MS Special
Education

NY State School Administrator/Supervisor; Special
Education; Speech and Hearing Handicapped; NYC
Teacher of Speech Improvement; Assistant
Principal Day High School, Elementary and Junior
High School

Regional Administrator of Special Education; Office of
Alternative and Continuing Education, Special Education
Supervisor; Special Education Supervisor, District 15; SETRC
Staff Developer; Speech Evaluator, Sarah Hale H.S.; Special
Education Teacher

Samuel MA Safety Education; NY State Coordinator Diversified Cooperative Special Education Teacher, South Shore H.S and Far Rockaway
Rosenfeld MBA Work Study Programs; NYC Special Education; H.S.; Distributive Education Teacher, Lafayette H.S.
Distributive Education; Mathematics, Day High
School
Ellery Samuels MS Guidance and NY State Guidance and Counseling; Special Special Education Teacher and Education Evaluator; Elementary

Counseling;

Education K-12; Speech and Hearing; NYC
Education Evaluator

Teacher

Diane Shatles

Advanced Certificate
Administration and
Supervision; MS Reading

NY State SDA and SAS; NY State Reading,
English Teacher and N-6; NYC English Teacher,
Common Branches

NYC Department of Education, Office of Monitoring and School
Improvement; Supervisor: Research and Evaluation District 18;
Title I Literacy Teacher; Elementary Classroom Teacher

Rhoda Shustrin

MS Special Education;
MS Education

NYC Special Education Day Schools; Common
Branches

Coordinator of Special Education; Dodge Career and Technical
H.S.; Special Education Teacher; Reading/Mathematics Teacher

Helene Shuster

Advanced Certificate
Administration and
Supervision; MA
Education of the Deaf

NY State SDA and SAS; Assistant Principal Day
High School, Elementary and Junior High School

Director of School Improvement; Office of Special Education
Initiatives; Director of Instructional Support Services; District
Manager, Clinical Services; Assistant Principal, Special
Education, Clara Barton H.S.; Teacher of Hearing Impaired

Fredric Shulman

Ph.D. Clinical Psychology
and Human Services; MA
Speech Pathology

NY State Speech and Hearing Handicapped

Speech Language Therapist Special Education H.S.; House, Unit
Principal, William Hart Middle School; Supervising Psychologist

Howard Solovay

Advanced Certificate
Administration and
Supervision; MA
Mathematics Education

NY State SAS; Mathematics Teacher; NYC
Assistant Principal, Administration; Assistant
Principal, Supervision, Mathematics; Mathematics
Teacher, Day High School

Assistant Principal, Organization, Wingate H.S.; Mathematics
Teacher, Wingate H.S.

Anthony Spina

MA Spanish

NY State SAS; Assistant Principal Junior H.S.

Office of Monitoring, Lead Program Review Specialist; Office of
School Improvement, Director; Special Assistant to






Teaching Fellow Consultant Qualifications

Superintendent, District 24; Assistant Principal, JHS 201;
Teacher, Foreign Languages, Science and Mathematics

Pasqua Stanisci

MS Bilingual and Urban
Education; MS
Supervision and School

NY State Bilingual Italian; N-6; NYC Common
Branches; Assistant Principal Day Elementary,
Junior and Intermediate School; Principal, Day

Assistant Principal, Boody Intermediate School 228; Staff
Developer, District 21; ESL Teacher; Italian Bilingual Teacher

Administration High School
David Vas MS English NY State SAS; NYC Assistant Principal Day Principal, PS 53, District 9; Director of Funded Programs District
Nunes Elementary, Junior and Intermediate School ; 9; Comprehensive School Improvement Facilitator, District 6;
English Teacher Guidance Counselor; English Teacher
Jo Ann Ventrano | MSED Mathematics NY State Mathematics Teacher Mathematics teacher Dyker Heights Intermediate School
Betty Wallach MA English NY State English Teacher Teacher trainer English and ESL; English Teacher FDR High
School
Gilda Wolf Professional Diploma, NY State SAS and SDA; NY State Mathematics Mathematics teacher; Interim Acting Assistant Principal,

Administration and
Supervision; MA
Mathematics

Teacher; NYC Mathematics Junior High School
and High School

Supervision, Mathematics, FDR High School






Teaching Fellows consultants


Clinical faculty- part time at Brooklyn College

Clinical supervision part time faculty at Brooklyn College

Name Program Experience Certification
Claudia Albert Educational Assistant Superintendent, Stonington Public Schools, Connecticut State Certification
Leadership Connecticut School Administration and School
Supervision
Michael DeStefano | Educational Assistant Principal, Supervision Social Studies NYC Principal, Day H.S., NYC
Leadership Principal, J.H.S., NYS School
District Administrator
Robert Leder Educational Principal, Lehman H.S. NYC Principal, Day H.S., NYS
Leadership Assistant Principal, Wingate H.S. School District Administrator
Frank Murray Educational Principal, Alternative high schools NYC Principal, Day H.S., NYS
Leadership School District Administrator
John Mancini Educational Appointed to lead CEI-PEA (one of the DOE's NYC Principal, Day H.S., NYC
Leadership Network Support Organizations) in the administration | Principal, J.H.S., NYS School
of a PAN grant for Differentiated Instruction. District Administrator
Elaine Goldberg Educational CEO Community Learning Support Organization, NYC Principal, Day H.S., NYC
Leadership Deputy Superintendent for Teaching and Learning , Principal, J.H.S., NYS School
Region 8, Principal, Richard Green H..S., Director of District Administrator
Instruction and Professional Development, Brooklyn
and Staten Island High Schools
Josephine Urso Educational District Assessment Liaison, Mathematics Coordinator | NYC Principal, Day H.S., NYC
Leadership Principal, J.H.S., NYS School
District Administrator
Toby Needler Art Education Assistant Principal, Washington Irving H.S. NYC Principal, Day H.S., NYC
Principal, J.H.S., NYS School
District Administrator, NYS Art
Teacher
Rose Crosby Mathematics Assistant Principal, Mathematics Instructional NYC Principal, Day H.S., NYS






Clinical faculty- part time at Brooklyn College

Rose Crosby Mathematics Assistant Principal, Mathematics Instructional NYC Principal, Day H.S., NYS
Education Specialist Mathematics Teacher

Ralph DiBugnara | Teaching Principal, IS 228, Assistant Principal NYC Principal, Day H.S., NYC
Fellows Principal, J.H.S., NYS School
Consultant District Administrator

Margaret Iandolo | Teaching Instructional Support Specialist, Region 6, Special NYS Permanent Certification
Fellows Education Coordinator NYCDOE Teaching Students with
Consultant Disabilities

Alicia Goodman Teaching Assistant Principal, PS 94 NYS School District
Fellows Math Specialist and Science teacher Administrator, Common Branches,
Consultant Special Education

Steven Auerbach Teaching Assistant Principal, Supervision and Administration, NYS School District
Fellows Special Education, Midwood H.S. Administrator, Special Education
Consultant

Susan Baum Teaching Literacy Coach, Literacy Staff Developer, Resource NYS Common Branches, Special
Fellows Room teacher, Special Education Coordinator Education, Early Childhood
Consultant

Harvey Baratz Teaching Middle School 53, Dean of Students, Special Education | NYS School District
Fellows Supervisor Administrator, Special Education
Consultant

Paul Arden Teaching Principal, PS 188, Assistant Principal, PS 32, Assistant | NYS School District
Fellows Principal PS 304, Social Studies teacher Administrator, NYC Principal,
Consultant Day H.S., NYC Principal, J.H.S.,

Social Studies Teacher

Riki Braunstein Teaching Assistant Principal, IS 281 , Music Teacher NYS School District
Fellows Administrator, Music Teacher
Consultant

Nicholas Bryan Teaching Principal, Brooklyn HS for Career Development, NYS School District
Fellows Assistant Principal, Bronx HS for Career Development, | Administrator, Special Education,
Consultant Special Education Supervisor NYC Principal, Day H.S., NYC






Clinical faculty- part time at Brooklyn College

Ruth Cashman Teaching Science Magnet Teacher K-5, Common Branch teacher | NYS Mathematics Teacher,
Fellows Common Branch teacher
Consultant
Doris DePrator Teaching Interim Acting Principal IS 151, Special Education NYS School District
Fellows Staff Developer, Special Education teacher Administrator, NYC Principal,
Consultant Day H.S., NYC Principal, J.H.S.,
Special Education Teacher
Charles Dworkis Teaching Assistant Principal, Special Education, East New York | NYS School District
Fellows Transit Tech HS, Special Education Supervisor, IS 292 | Administrator, NYC Principal,
Consultant Day H.S., NYC Principal, J.H.S.,
Special Education Teacher
Gemma de Vre- Teaching Principal, PS/IS 206, Assistant Principal for Special NYS School District
Carletto Fellows Education Administrator, NYC Principal,
Consultant Day H.S., NYC Principal, J.H.S.,
Special Education Teacher
Michael Fienga Teaching Assistant Principal, Pupil Personnel Services and NYS School District
Fellows Safety, The Cobble Hill School of American Studies, Administrator, NYC Principal,
Consultant Principal, Metropolitan Corporate Academy HS, Day H.S., NYC Principal, J.H.S.,
Assistant Principal, Wingate HS, Social Studies Social Studies Teacher
Teacher
Theodore Teaching Dean, Special Education, John Dewey HS NYC Principal, J.H.S., Special
Goldstein Fellows Education Teacher
Consultant
Alon Gross Teaching Director, Bridges to Brooklyn 7-10"™ grades of NYC Principal, J.H.S., Science
Fellows Brooklyn College Academy HS, Science Teacher Teacher
Consultant
Carmela Guarnieri | Teaching Assistant Principal Supervision, Foreign NYS School District
Fellows Languages/Bilingual/ESL, John Dewey HS, Spanish Administrator, NYC Principal,
Consultant and Italian Teacher Day H.S., NYC Principal, J.H.S.,

Spanish Teacher, Italian Teacher






Clinical faculty- part time at Brooklyn College

Judith Halioua Teaching Assistant Principal, Fort Hamilton HS, Staff NYS School District
Fellows Development Specialist, Bilingual/ESL , Teacher of Administrator, NYC Principal,
Consultant ESL, French and Spanish Day H.S., NYC Principal, J.H.S.,
Spanish Teacher, Italian Teacher
Amy Greenberg Teaching Literacy Coach, IS 211, UFT Teacher Center NYS English Teacher, NYC Day
Fellows Consultant, ELA Teacher High School English, JHS English
Consultant
Melvyn Greenspan | Teaching Assistant Principal, PS 111, Director, Academy NYS School District
Fellows Program for At-Risk Youth, Special Education Administrator, NYC Principal,
Consultant Supervisor Day H.S., NYC Principal, J.H.S.,
Special Education
Katherine Halikias | Teaching Teacher Trainer, IS 223, Reading Teacher, IS 223 NYS Common Branch, NYS
Fellows Reading Teacher
Consultant
Susan Heilberg Teaching Program Review Specialist, Office of Monitoring and | NYS School District
Fellows School Improvement, Director, Office of Program Administrator, NYC Principal,
Consultant Planning, Implementation and Compliance, Division of | Day H.S., NYC Principal, J.H.S.,
Bilingual Education, NYC, Bilingual/Resource Spanish Day HS, Supervisor of
teacher/Coordinator, IS 61 Bilingual Education NYC
Shelley Holtzberg | Teaching Special Education Supervisor, District 1, Guidance NYS School District
Fellows Counselor, Reading Teacher Administrator, Permanent,
Consultant Guidance Counselor
Aileen Golden Teaching Deputy Superintendent, District 21 Brooklyn, NYS School District
Fellows Principal, PS 329 Administrator, NYC Principal,
Consultant Day H.S.
Marilyn Horan Teaching Assistant Principal, Humanities, Goldstein HS, English | NYS School District
Fellows teacher , Goldstein HS for the Sciences, English Administrator, NYC Principal,
Consultant teacher, Murrow HS, UFT Chapter Leader, Day H.S., English Teacher
Joseph Iandolo Teaching Job Developer/Transition Coordinator/ Special NYC Principal, J.H.S., Special

Fellows

Education Teacher, HS Mathematics Teacher

Education






Clinical faculty- part time at Brooklyn College

Consultant
Samuel Jackson Teaching Mathematics Teacher, Excelsior Preparatory HS, NYS Mathematics Teacher, NYC
Fellows Mathematics Teacher, HS for Youth and Community Mathematics Teacher
Consultant Development
Jean Kirshenbaum | Teaching Chemistry Teacher, Midwood HS, Assistant to NYS Chemistry Teacher and
Fellows Chairperson of Science, HS of Telecommunications General Science
Consultant
Stephen Levy Teaching Principal, Surfside School, PS 329, Assistant to NYS School District
Fellows Superintendent for Curriculum and Instruction, District | Administrator, NYC Principal,
Consultant 21 Day Elementary Schools., NYC
Principal, J.H.S., Special
Education
Rene Kosovitz Teaching Reading Specialist, ELA teacher PS 130 and PS 176 NYC Reading Teacher, NYS
Fellows Reading Teacher, Common
Consultant Branches, Day Elementary Schools
Milton Lipitz Teaching Principal, Magnet HS, Project Director, Magnet HS, NYS School District
Fellows Assistant Principal, Beach Channel HS, Assistant Administrator, NYC Principal,
Consultant Principal, Tottenville HS Day Elementary Schools., NYC
Principal, J.H.S.,
Paul Meilik Teaching Assistant Principal, Mathematics, Lincoln HS, NYS School District
Fellows Mathematics teacher , Lincoln HS and South Shore HS | Administrator, NYC Principal,
Consultant Day Elementary Schools., NYC
Principal, J.H.S., Mathematics
Teacher
Ann Nicastri Teaching Biology teacher, Midwood HS, Science Research NYS, NYC Biology Teacher
Fellows Coordinator for Siemens and Intel students at Midwood
Consultant HS
John Mancini Teaching Principal, Seth Low IS 96, Assistant Principal, Dean, NYS School District
Fellows IS 8 Queens Administrator, NYC Principal,
Consultant Day Elementary Schools, Social






Clinical faculty- part time at Brooklyn College

John Mancini Teaching Principal, Seth Low IS 96, Assistant Principal, Dean, NYS School District
Fellows IS 8 Queens Administrator, NYC Principal,
Consultant Day Elementary Schools, Social
Studies Teacher
Sandra Parker Teaching Administrator/Chairperson, NYC Pre-school Special NYS School District
Fellows Education District 29, Placement Officer, Suspension Administrator, NYC Principal,
Consultant Hearing Officer, Unit Coordinator, Special Education | Day Elementary Schools, NYC
Teacher Special Education Supervisor
Linda Patterson Teaching Leadership Coach, New Leaders for New Schools, NYS School District
Fellows Principal, Bergen Elementary School PS 9, Assistant Administrator, NYC Principal,
Consultant Principal, IS 125, Assistant Principal, JHS 216, Day Elementary Schools, Social
Teacher, Social Studies and Fine Arts Studies Teacher
Fredda Pravitz Teaching Program Review Specialist, Office of Monitoring and | NYS School District
Fellows School Improvement, Special Education Supervisor, Administrator, Special Education
Consultant Special Education Teacher Supervisor
Patricia Ramsuer Teaching Assistant Superintendent, Pupil Personnel Services, NYS School District
Fellows District 17, Director of High School Admission Administrator, NYS Guidance
Consultant McCormick HS, Guidance Counselor, Social Studies Counselor, Social Studies Teacher
Teacher
Donna Roberts Teaching Regional Administrator of Special Education, Region | NYS School District
Fellows 1, Bronx, Supervisor of Special Education, SETRC Administrator, Special Education
Consultant staff developer Supervisor
Samuel Rosnefeld | Teaching Special Education teacher, South Shore HS NYS School District
Fellows Administrator, Special Education
Consultant Supervisor, Special Education
Teacher
Rhoda Shustrin Teaching Coordinator of Special Education, Grace Dodge Career | NYC Special Education






Clinical faculty- part time at Brooklyn College

Helene Shuster Teaching Director of School Improvement, Office of Special NYS School District
Fellows Education Initiatives, Director of Instructional Support | Administrator, Special Education
Consultant Services, Brooklyn High Schools, Assistant Principal, | Supervisor, Special Education
Special Education, Clara Barton HS, Special Education | Teacher
Teacher
Howard Solovay | Teaching Assistant Principal, Organization, Wingate HS, NYS School District
Fellows Mathematics teacher, Wingate HS Administrator, NYC Principal,
Consultant Day Elementary Schools., NYC
Principal, J.H.S., Mathematics
Teacher
Anthony Spina Teaching Office of Monitoring , NYC Dept of Education , Lead | NYS School District
Fellows Program Review Specialist, Special Assistant to the Administrator, NYC Principal,
Consultant Superintendent, District 24, Assistant Principal, JHS Day Elementary Schools., NYC
201, Teacher of French, Italian, Spanish Principal, J.H.S., NYS French
Teacher, Spanish Teacher, Italian
Teacher
Pasqua Stanisci Teaching Assistant Principal, Boody IS 228, Staft developer NYS School District
Fellows District 21, Teacher of English as a Second Language | Administrator, NYC Principal,
Consultant Day Elementary Schools., NYC
Principal, J.H.S., NYS English
Teacher
David Vas Nunes | Teaching Principal, PS 53, District 9, Director of Funded NYS School District
Fellows Programs, District 9, Director of Proposal Administrator, NYC Principal,
Consultant Development Unit District 9, English teacher Day Elementary Schools., NYC
Principal, J.H.S., NYS English
Teacher
Jo- Ann Vetrano Teaching Mathematics teacher, Dyker Heights IS NYS Mathematics Teacher
Fellows
Consultant
Betty Wallach Teaching Staff developer , teacher trainer Brooklyn High Schools | NYS English Teacher, NYS
Fellows Superintendency, English and ESL teacher , mentor English as a Second Language






Clinical faculty- part time at Brooklyn College

Consultant teacher, FDR High School Teacher

Gilda Wolf Teaching Assistant to the Director of Specialized High School NYC Principal, Day H.S., NYC
Fellows Institute, Midwood HS, Mathematics teaher, Midwood | Principal, J.H.S., NYS School
Consultant HS, Interim Acting Assistant Principal, Mathematics District Administration, NYS

Supervision, FDR High School Mathematics Teacher

Florence Manglani | School School Psychologist Pre-K- 8 grade , Professional certification School
Psychology Consultant to NASSAU BOCES Psychologist

Michael Social Studies NYC Assistant Principal Organization at Prospect NYC Principal, Day H.S., NYC

Schoenfeld Education Heights HS; Director of Athletics ( Lincoln HS); Principal, J.H.S., NYS School

Assistant Chair of Social Studies Dept. ( Prospect
Heights HS); Head Dean of Students ( Prospect
Heights HS and Lincoln HS); Teacher of Social Studies

District Administration, NYS
Social Studies Teacher

Norman Lerner

Social Studies

Social Studies teacher

NYS Social Studies Teacher

Education Dean of students F.D.R. High School
Stephen Porter Social Studies Principal, PS/IS 226K, Assistant Principal, JHS 281K, | NYC Principal, Day H.S., NYC
Education Social Studies Teacher Principal, J.H.S., NYS School
District Administration, NYS
Social Studies Teacher
Albert Berger Social Studies Social Studies Teacher NYS Social Studies Teacher
Education
Mark Willner Social Studies Social Studies Teacher, Assistant Principal and NYC Principal, Day H.S., NYC
Education Chairperson of Social Studies Department Principal, J.H.S., NYS School
District Administration, NYS
Social Studies Teacher
Christine Lettieri Physical Administrator and teacher, NYC and Long Island NYC Principal, Day H.S., NYC
Education, public schools Principal, J.H.S., NYS School

coordinator of
student teaching

District Administration, NYS
Physical Education Teacher

Barbara Poris

Physical

NYC DOE Health & Physical Education Teacher

NYC Dual license- Health &






Clinical faculty- part time at Brooklyn College

Education Physical Education, NYS Health &
Physical Education
Alan Shweky English Supervisor of instruction and 11th and 12th grade NYC Principal, Day H.S., NYS
Education English teacher at Torah Vodaath High School English Teacher
Betty Wallach English NYC public schools, English Teacher 7-12 NYS English Teacher
Education
Mel Farberman English Assistant Principal, English, Cardozo H.S., Assistant NYC Principal, Day H.S., NYC
Education Principal, Humanities, WATCH H.S. , English Principal, J.H.S., NYS School
instructor 7-12 District Administration, NYS
English Teacher
Lucie Harris English Teacher Consultant, NYC Writing Project NYCDOE NYS English Teacher
Education Literacy Coach & Teacher of English
Robert Haberski English Assistant Principal, Principal, Director of Instruction at | NYC Principal, Day H.S., NYC
Education various High Schools in Brooklyn and the Brooklyn Principal, J.H.S., NYS School
High School Superintendent's office District Administration, NYS
English Teacher
Hazel Meade English Teacher/Principal K-8 Greater NY Conference of NYS School District
Education Seventh-Day Adventists Schools, Resource Room Administration, NYS English
Teacher, Teacher of Reading & Writing 7-12 ,UFT Teacher
Teacher Center Teacher Trainer, August Martin High
School
Barbara School School Counselor, NYC DOE NYS Special Education,
Concepcion Counseling Elementary Education and Early
Childhood Education, C/Q School
Psychology, NYS school counselor
Valerie Jones- School School Psychologist NYC DOE, Supervisor of School | NYS School Psychologist, NYS
Wright Counseling Psychologists, NYC DOE School District Administration
NYS Common Branches
Yvette Riddick- School School Counselor, NYC DOE NYS school counselor






Clinical faculty- part time at Brooklyn College

Yvette Riddick- School School Counselor, NYC DOE NYS school counselor
Grant Counseling
Marshal Bryant School Kingsborough Community College, Substance Abuse | NYS Social Worker
Counseling Program Counselor
June Von Gizycki | School PRE-K- 4TH grade general education teacher, special NYS certification School
Counseling education teacher , school guidance counselor Counseling, NYS Common Branch
Teacher, Special Education
Teacher
Gloria Thomas - School Coordinator of specialized programs IS 364; NYS certification School
Cole Counseling 504 Coordinator , School Guidance Counselor Counseling, NYS Special

Education Teacher






Part time field and clinical supervisors


MICROTEACHING PRESENTATION RUBRIC

BROOKLYN COLLEGE
SCHOOL OF EDUCATION

EDUCATION 64.1 and EDUCATION 69

MEETS EXPECTATIONS

APPROACHING
EXPECTATIONS

BELOW EXPECTATIONS

Presence
50%

Effective projection of voice.
Moves comfortably, and freely
around the classroom. Speaks with
clarity, has proper diction,proper
inflection, and uses appropriate
vocabulary. Gives eye contact.

Doesn’t always project
voice. Doesn’t always move
freely and comfortably
around the room.
Appropriate diction,
inflection, vocabulary and
eye contact are not always
evident.

Does not meet minimum
requirements. May be inaudible,
and incomprehensible. Lack of
appropriate diction, vocabulary,
inflection and eye contact.

Ability to Motivate
and Engage Students
20%

Exudes interest and enthusiasm for
the subject material. Elicits
effective student participation and
positive interaction.

Sometimes demonstrates
enthusiasm for the subject
material. Sometimes elicits
effective student
participation and positive

Demonstrates a lack of
enthusiasm for the subject
material.

Does not elicit effective
participation or positive

interaction. interaction.
Questioning Presents questions clearly. Doesn’t always present Questions are unclear and
20% Effectively elicits and answers questions clearly. inappropriate.

questions. Demonstrates active
listening skills.

Doesn’t always elicit and
answer questions.
Sometimes demonstrates
active listening skills.

Does not actively listen.

Time Management
and Organization
10%

Conveys the objective in the
allotted time. Appropriate time
allotted for each instructional
strategy.

Some of the objectives are
met in the allotted time.
Utilizes most instructional
strategies in the allotted
time.

Does not convey the objectives
in the allotted time.

Does not utilize appropriate
instructional strategies in the
allotted time

Scoring:

Additional weight was given to the area of Presence to underscore the importance of meeting this criterion.






ED 69 micro teaching rubric


FacultyInfo

		Faculty Member Name		Highest Degree, Field, & University		Assignment: Indicate the role of the faculty member		Faculty Rank		Tenure Track		Scholarship, Leadership in Professional Associations, and Service: List up to 3 major contributions in the past 3 years		Teaching or Other Professional Experience in P-12 Schools

		Alan I. Shweky		Masters degrees In English as well as Educational Administration and Supervision		Adolescence and Special Subjects program		Adjunct Instructor				Continuing as a consultant for New Visions for Public Schools
Working in collaboration for the English and Social Studies Departments at PATHS [Performing Arts and Technology High School], created and developed interdisciplinary curriculum for Global Studies		Supervise instruction and teach 11th and 12th grade English at Torah Vodaath High School so that my connection with secondary education remains current and unbroken.
Fully licensed by the city and the state for language arts instruction in middle and secondary schools. Additionally, licensed in educational administration and supervision, secondary education.

		Albert Berger		M.Ed., Social Sciences, Brooklyn College		To observe student teachers in various high schools and complete observation reports.		Adjunct Instructor						Social Studies teacher for the NYCDOE
High School Varsity Soccer Coach

		Alberto M. Bursztyn		Ph.D.; Counseling Psychology; Columbia University		Teaching Faculty and Supervisor of Interns		Professor in School Psychology and Special Education		YES		Editor   The Handbook of Special Education (Rowlan and Littlefield, 2007).
Bursztyn, A.M. (2008). Multicultural School Psychology: Directions for future research. In E.             Lopez, G. Esquivel and S. Nahari. Handbook of Multicultural School Psychology. New York: Earlbaum.

Bursztyn, A.M. (2008). Qualitative Methods in Multicultural Psychology. In Yo Jackson (Ed.) Encyclopedia of Multicultural Psychology. Thousand Oaks, Ca: Sage

Editorial Board   School Psychology Quarterly		Clinical supervision of school psychology interns
Professional development   NYC Dept. or Education
Bilingual school psychologists
Consultation on research and school change   The Henry Viscardi School. 

K-12 
School psychology (NCSP)
Bilingual school psychology (NYC)
HS Biology (NYC)
School District Administration (NYS)

		Alma Rubel Lopez		Ph.D. Developmental Psychology, Yeshiva University		Bilingual  Childhood Education Program Head, teaching faculty for Undergraduate Core Course Ed 34		Professor		YES		Rubal-Lopez, A. (2007)  Bilingual Education.  In L. Diaz-Soto (Eds.), Latino Education in the U.S. (pp.45-52).  Westport: Praeger Author "Becoming Nuerican"		Rubal-Lopez, A. (2007) Bilingualism in Early Childhood.  Presentation to parents of Warbasse Nursery School. Part of faculty team teaching at PATHS (Partnership School)

		Alon W. Gross		M.A. Anthropology, Graduate Faculty, New School Certificate of Education Administration, Brooklyn College		Methods of Teaching Middle Childhood Science, 
Field supervisor		Adjunct Lecturer, Clinical Supervisor				Mentor for New York City Teaching Fellows		Teacher of secondary science ( middle and high schools) for the New York City Department of Education
25 years Administrator and supervisor of science for the NYC Department of Education
9 years mentor and consultant for the New York City Teaching Fellows program in science education

		Amy Greenberg		M.A., English, University of Maryland		Clinical Field Supervisor		Adjunct Lecturer				Member, Brooklyn Reading Council
Member, ASCD
Member, NMSA
Member, National Council of Teachers of English
Educational Consultant for Cunningham Middle School & Marine Park Middle School		Retired 36 years teaching experience NYCDOE
English Language Arts, Reading & Social Studies
Staff developer/literacy coach

		Barbara Barnes		Ed.D., Curriculum & Teaching, Columbia Teachers College		Adjunct Faculty		Adjunct Instructor				Member, Morningside Center for Teaching Social Responsibility
Annual Presenter, International Institute for Peace Education, Peace Education Center, Columbia Teachers College
Core Group Member, Independent Commission on Public Education, NYC		Educators for Social Responsibility Consultant/Professional Staff Developer Diversity/Anti-Bias/Conflict Resolution NYC Public Schools
Adjunct Instructor Columbia Teachers College Curriculum & Pedagogy of Conflict Resolution Education

		Barbara Concepcion		M.S. Education/ Advanced Certificate, School Psychology. CUNY Brooklyn College
M.A. Special Education/Learning Disabilities. Teacher's College Columbia University		Part time faculty, School Counseling program		Adjunct lecturer						Clinical supervision of practicum students. Permanent certification Special Ed. Elementary Ed, Early Childhood Ed. C/Q School Psychology.

		Barbara E. O'Neill		Ed.D, Fall 2008, Early Childhood Special Education Teachers College, Columbia
University		Faculty/supervisor of student teachers		Assistant Professor						Preschool 1994-2004 Preschool Special Education 2004-2007 Supervised student teachers in public schools 2004-2007 NYS Special Education Teaching Certificate

		Barbara Rosenfeld		Ph.D. - Curriculum & Instruction (Educational Technology) University of Missouri - Columbia		Teach courses in educational technology, math & science education; supervise student teachers and teaching fellows		Assistant Professor		YES		Rosenfeld, B. (in press). Technology and the curriculum. In C.L. Lin, D. Ness, & M. Shiegemitsu (Eds.) Section 8 Technologies and global education, International education and human development: An encyclopedia. Armonk, NY: M.E. Sharpe. 	
	Rosenfeld, B. (2008). The challenges of teaching with technology: From computer idiocy to computer competence. International Journal of Instructional Media, 35(2), 157-166. O Connor-Petruso, S.A., & Rosenfeld, B. (2008, November). Effective strategies for integrating technology and the tools of web 2.0 in the curriculum when limited by budget, infrastructure, and shelf life. Association for Educational Communications and Technology 2008 International Conference, Orlando, FL. (Conference presentation and proceedings.)		Mahwah Jr.-Sr. High School, Mahwah, NJ (1971-73). Science teacher grades 7-8.

		Barbara Winslow		PhD US Women's History University of Washington, Seattle Washington		Coordinator  Interdisciplinary Social Studies MA Program
Coordinator Women's Studies program
Director: Shirley Chisholm Project of Brooklyn Women's Activism		Associate Professor		YES		Books: Sylvia Pankhurst: Sexual Politics and Political Activism; co-edited and authored with Carol Berkin and Margaret Crocco, Clio in the Classroom: A Guide to Teaching US Women's History; Chapters in books, "The First White Rastafarian" Sylvia Pankhurst, Haile Selaisse and Ethiopia," in At Home and Abroad in the Empire; 
Member: OAH, leadership Committee
AHA, member high school teaching prize committee
NCSS
National Women's Studies Association
Berkshire Conference of Women Historians (organized the first sessions  and ever subsequent session for school teachers at the national conference held every three years)		Supervising Professor for teacher candidates.
I speak regularly in the schools about Women's History and about the Shirley Chisholm Project.
Am developing curriculum around Shirley Chisholm and Brooklyn Women's Activism
Mentor students senior theses that deal with women.
I bring students and teachers to Brooklyn College to attend School of Education and Women's Studies events.

		Beth Ferholt		Ph.D., Communication
University of California, San Diego		Early Childhood Education program faculty
Literacy courses		Assistant Professor		YES		Horizontal movement in the zone of proximal development: Socratic dialogue in a Playworld  (with Robert Lecusay). Mind, Culture, and Activity: Special Issue on Play (accepted for publication).
 A multiperspectival analysis of creative imagining: Applying Vygotsky s method of literary analysis to a Playworld  in Vera John-Steiner, Cathrene Connery and Ana Marjanovic-Shane, eds. Creativity & Meaning Making: A Cultural-Historical Perspective (forthcoming). 
Organizer, Second Congress of the International Society for Cultural and Activity Research: Ecologies of Diversities: The Developmental and Historical Interarticulation of Human Mediational Forms, San Diego, September 9 13, 2008.		Supervision of student teachers, in service training and research = recent.
Administration and teaching = past.

		Betina Zolkower		Ph.D. Sociology, CUNY, Graduate Center		Faculty		Assistant Professor

Also: Since January of, 2007, member of the Consortial Faculty at the Ph.D. Program in Urban Education, City University of New York, Graduate Center		YES		2009			de Freitas, E & Zolkower, B.   Critical discourse analysis in the service of 				social justice: Deconstructing the  math for math sake  disposition of 				prospective mathematics teachers.  To be published in a Special 					Issue on Social Justice of the Journal for Mathematics Teacher Education.

2007 	Rubel, L. & Zolkower, B.  Arranging blocks, climbing stairs and beyond: Learning about the significance of mathematical representations.  Mathematics Teacher 101(5), 340-4. 

2007 			Zolkower, B.and Shreyar, S.  A teacher s mediation of a thinking aloud 				discussion in a 6th grade mathematics classroom.  Educational Studies in 				Mathematics 65: 177-202. 

2006 	Zolkower, B. and Bressan, A.,  La corriente realista de didáctica de la matemática: Experiencias de un grupo de docentes y capacitadores.  Yupana: Revista de Matemática de la Universidad del Litoral (Argentina).		On-site Professional development for mathematics teachers: Brooklyn College Academy, Manhattan Bridges HS (Manhattan),  PS 340 (Bronx), and Landmark HS (Manhattan)

		Betty Wallach		M.A., English, Hunter College, CUNY		Adjunct faculty		Adjunct instructor and clinical field supervisor of student teachers				Created and taught curriculum for numerous high school courses during high school teaching career; presented a paper at the University of Wyoming on the differences between teaching in high school and teaching in college during the late seventies; mentored well over a dozen fledgling teachers under the New York City Mentoring Program; taught the Mentoring Program course to teachers in Brooklyn and Queens for twelve years; led workshops on teaching literature for teachers of English and teachers of ESL/ELL; wrote curriculum/model lessons for Best Practices project; wrote curriculum/model lessons for BESARS project; created and taught curriculum for undergraduate and graduate courses at BC from 2004 to the present		35 years of teaching for the Board of Education and Department of Education from 1969 to 2004; 12 years of teaching mentoring course for the Brooklyn High School Superintendency

		Brian Utnick		Psy.D., School Clinical-Child Psychology, Yeshiva University		Adjunct Faculty		Adjunct Assistant Professor				National Association of School Psychologists
American Psychological Association
New York City Board of Education-teacher of the year 2001		School psychologist in urban high school

		Candida Brooks-Harrison		MSW		Fordham University Graduate School of Social Services
				113 West 60th Street, New York NY 10023-7484
			                Clinical Social Work - Families and Children

		BS		Medgar Evers College - CUNY
				1650 Bedford Avenue, Brooklyn,		Instructor: 701.33, 726.2, 750.4,750.8 
College Field Supervisor: 764.2, 764.21		Adjunct Instructor/Lecturer				Relationships for Growth & Learning/ Early Clinical Field Supervision
In-Service Training-Professional Development
Program Assessment

Permanent Certification and NY License in Special Education
License Clinical Social Worker		Childhood Wellness Program Project-PCC: Project Coordinator and current Senior Consultant for Palm Beach County, Florida s initiative to bring the NY based RfGL service and training model to Palm Beach Count y early childhood learning centers.

 CEC, NASW,  AntiRracist Alliance,
AntiRacist Alliance (A Founding Member) and The People s Institute (Trainer): work with Schools of Social Work and Education, Social Service Agencies, Schools and the Administration for Children s Services to integrate antiracist practices within intuitions in order to further social justice

		Carol Korn-Burszten, Psy.D.		Psy.D. New York University 2/90 Child/School Psychology Postdoctoral Certificate in Psychotherapy & Psychoanalysis 6/06 New York University		Early Childhood Faculty		Professor				Korn, C. (2007). Teacher research and special education. In (A. Bursztyn, Ed.) The Praeger Handbook of Special Education. Westport, Ct.: Praeger Books, Greenwood Press. Korn, C. (2005). Crossing institutional cultures: Brooklyn College and the Lincoln Center Institute. In M. Holzer & S. Noppe-Brandon, Eds. Community in the Making: Lincoln Center Institute, The Arts, and Teacher Education,. New York: Teachers College Press. Series editor: Making Sense of Psychology. Westport, Conn.: Bergin and Garvey, Greenwood Publishing Group. Child Care Access Means Parents in School Program U.S. Dept. Of Education 2005-2009 Chair, Admissions Committee, Ph.D. Program in Urban Education, 2008-present Graduate Center, CUNY		TEACHING CAREER OUTSIDE OF BROOKLYN COLLEGE Kibbutz Shomrat, Israel 1977-1978 Teacher/Coordinator Early Childhood Division Oranim, Haifa
University,1975-1976 Student teacher Lab School, Oranim, Haifa University,
Israel Kibbutz Shomrat, Israel 1973-1977 Assistant Teacher Elementary Division, Assistant Teacher, Early Childhood Division Kibbutz Shomrat, Israel 1973-1974 English teacher Elementary Division EXPERIENCE (OTHER THAN TEACHING) Board of Education, NYC Community School District 20 1989-1991 School Psychologist Early Childhood; Elementary; Middle Schools Lutheran Medicalprograms; Child & Adolescent Psychology; Adult Outpatient Agency in Manhattan for Autistic Children (AMAC) 1986-1987 Psychology Extern (Doctoral) Early Childhood; Adolescent Programs Brooklyn Friends School 1985-1988 Consulting School Psychologist Lower School The Berkeley Carroll School 1985-1986 Psychology Extern

		Cathy Oliver		Masters: Educational Supervision and Administration, Long Island University		Early Childhood Faculty		Adjunct Professor				Evaluation of selected schools within the NYC Public School System to ascertain areas of strength and areas in need of support.		Supported Principals in schools P   12 in NYC Public Schools in all areas related
to insuring effective instruction for special needs and at-risk students. Developed and facilitated professional development workshops for general and special education teachers P   12. Certifications: Supervision and Administration   SDA, SSA. License: Educational Administration

		Charles Tobey		Ed. D. Columbia University - Teachers College - Physical Education		Chairperson - Department of Physical Education & Exercise Science		Professor		YES		Chairperson - Department of Physical Education & Exercise Science
Chairperson - Faculty Senate
Teach Student Teaching Seminar- one semester a year		Student Teacher - Taught at UCLA Middle School Level
Taught at Dalton School in New York City - Started at Brooklyn College in 1965

		Cheryl M. Richardson		Administration and Supervision, Brooklyn College
Master s of Science in Special Education, Brooklyn College		Adjunct Instructor
 	EDU 750.8
 	EDU 726.2
 	EDU 750.8
 	EDU 712.33		Adjunct Instructor				ASCD, Member
United Federation of Teachers, Member		SETRC (Special Education Training Resource Center) Professional Development Specialist
NYS Child Abuse Instructor
United Federation of Teachers Professional Development Program Staff Developer

		Clare Bonafede		Master s Degree in Special Education, the College of Staten Island
30 credits above Master s leading to NYS Certification in School District Administration (SDA), The College of Staten Island
Currently enrolled in Doctoral Program with Concordia Un		Instructor Education 750.5 and 717.32		Adjunct Instructor				Member of The National Association for the Education of Young Children (NAEYC) since 1984
Member and Past President of the local affiliate of NAEYC, the NYC-AEYC
Member of the Council for Exceptional Children
Chairperson of the Brooklyn Developmental Disabilities Council s Children s Services Committee since 2004		Principal of NYL/William O Connor School (2004-Present
Director/Principal of United Cerebral Palsy of NYC, Inc. Staten Island and Manhattan Children s Programs (1995-2004)
Education Director/Staten Island mental Health Head Start Program (1986-1995)
Teacher Staten Island Mental health Head Start Program (Preschool 1984-1986)

		Claudia H. Albert		6th Year, University of Connecticut, Storrs, Educational Leadership		Fieldwork Supervisor		Adjunct Lecturer				Service: District leadership in systemic change initiatives;
Completion of certificated program on Change Leadershp at Harvard University; adjunct professor for Curriculum/Instruction/Assessment course in the Educational Leadership Program at University of Connecticut.		Assistant Superintendent for Curriculum, Instruction and Professional development in PK-12 district (retired 6/07)- responsible for curriculum development and implementation using identified best practices, district and State assessments; districtwide professional development; meeting NCLB requirements.
Certifications: 092 (Administration); Nursery-Grade 8 teacher

		Dana Freed		PsyD School Psychology, Rutgers University, Expected Date of Graduation June 2011
Advanced Certificate in School Psychology, Brooklyn College
Master s of Science in Education in School Psychology, Brooklyn College		Faculty, Supervisor		Substitute Instructor, Clinical Assistant				Currently piloting a program called Financial Horizons for teens in the foster care system.
Publications- Freed, D. (2007). Assessing and responding to early signs of EBD.  In A. Bursztyn (Ed.), The Praeger handbook of special education (pp.76-78). Westport, CT: Praeger.
Freed, D. (2007). Facilities available for students with EBD. In A. Bursztyn (Ed.), The Praeger handbook of special education (pp.76-78). Westport, CT: Praeger.
Freed, D. (2007). Functional behavioral assessment.  In A. Bursztyn (Ed.), The Praeger handbook of special education (pp.76-78). Westport, CT: Praeger.
Freed, D. (2007). Treatment of the emotionally and behaviorally disturbed.  In A. Bursztyn (Ed.), The Praeger handbook of special education (pp.76-78). Westport, CT: Praeger.		8/06-8/07 School Psychologist in the DOE, District 75
NY State School Psychologist, Provisional Certification
Life Space Crisis Intervention Certification

		Darlyne Aristide		PD, In School  Leadership and Administration, Long Island University
MS, in Special Education, Long Island University		Instructor,  Education 717..33  Special Problems in Education: Communication and Young School Aged Students with Special Needs		Adjunct Instructor				Member, ASHA, Council for Exceptional Children  and Council of Supervisors and  Administrators, NYCDOE		Education Administrator in Special Education
Instructional Support Specialist for Special Programs (K-8)

		David C. Bloomfield		JD, Law, Columbia University		Teaching Faculty, Program Head of Educational Leadership Graduate Program and SOE Graduate Deputy		Full  Professor		YES		Book, American Public Education Law (2007)
Prisident and Elected Parent Member, Citywide Council on High Schools
Co-chair, Education Law Committee, NY County Lawyer's Association		Teacher (Elementary, Middle School)
Faculty Chair
General Counsel, NYC Board of Education

		David Cohen		M.Ed., Secondary Mathematics, Queens College		Instructor, Analysis of Classroom Interaction & Teaching		Adjunct Instructor				Member, Association for Supervision & Curriculum Development & National Staff Development Council
Presenter, National Conference, Association for Supervision & Curriculum Development
Presenter, National Conference for Supervision & National Staff Development Council		Principal, Midwood High School
NYS SAS, SDA, SBA licenses

		David Forbes		Ph.D. Education
University of California @ Berkeley		Faculty, School Counseling program coordinator		Associate Professor		YES		Forbes, David (2007, Autumn).  Contemplative Urban Education,  Encounter: 
     Education for Meaning and Social Justice, 20(3), 38-45. Reprint. 

2009, Hawai i Council for the Humanities, with Iris Lopez,  Puerto Rican Identity in
          Hawai i: Cultural Continuity and Change.   $2500.		Mindfulness, Contemplative Pedagogy, and Integral Theory as Transformative
          Practices for School Counseling Education,  ACES (Association for Counselor 
          Education and Supervision) Conference, San Diego CA, October 16, 2009.

School Counseling CACREP self-study report 2009. 

Keynote speaker,  Growing Up Mindfully in the Age of Obama,  and workshop
           presenter,  Helping Young Men Thrive Through Mindful Practices,  Monroe
           County Children s Mental Health Awareness Day 2009 Conference, Rochester,
           NY, May 1 & 2, 2009.  

    Faculty panel presentation/co-organizer, The Second Mindful Learners Conference:
           CUNY Contemplative Network and Center for Contemplative Mind in Society, 
           CUNY Graduate Center, April 3, 2009

		David Fuys		Ed.D.  Mathematics Education,  Teachers College, Columbia University  1974		Faculty		Fuys, D. & Liebov, D.  (1993).  Geometry and spatial reasoning.  In R. Jensen (Ed.), Research Ideas in the Classroom:  Early Childhood Mathematics, (pp. 195-222).  New York: MacMillan.

Fuys, D., Geddes, D., & Tischler, R.  (1988).  The van Hiele m		YES				Teaching mathematics grades 6   12,  five years (1965-70);   Staff development
math 1   6, 20 years,   special education 1-6 5 years,  deaf and multiple-handicapped
5 years (St Francis School for the Deaf, Brooklyn)
Supervising preK-6 students in Ed 44 and 44.1 in field (1974   present)

		David Perez		MA, Special Education, Adelphi University
Professional Diploma, Instructional Leadership, St. Johns University		Instructor, Education, 750.7		Adjunct Lecturer						Teacher of Sciences NYCDOE, K-5

		Dayna Navaro		MS Sp. Ed, MS Ed, Brooklyn College		Advanced Study of  Pedagogy and Curriculum in Childhood Education: Social Studies
Research Method for Students with Special Needs		Adjunct				Abstracts and Papers Contributed at Professional Meetings: Symposium on Masters Thesis: Do math games help student access skills and strategies? 
A Response to 8 Years of George W.Bush s Simulacrum on Real Humans: A  Manifesto, http://www. opednews. com/articles/A-Response-to-8-Years-of-G-by-Dayna-Navaro-081012-112.htm
Americorp Service Award, 2008-2009		Public School 2223. Boro Park, New York. (2004-present).

		Delida Sanchez		2002 Columbia University PhD Counseling Psychology
2002-2003 Colorado College Riley Post-Doctoral Scholar-in-Residence		Teaching Faculty Member-Graduate School Psychology Program		Assistant Professor		YES		(2010) Becoming a racially competent therapist and Broaching ethnicity in therapy both in Handbook of Multicultural Counseling Competencies; (2007) Addressing disparities; Consultation and Outreach Strategies for University Settings in Consulting Psychology Journal		Deputy Director (1995-1996) Posse Foundation

		Diane Parker		Highest Degree, Field, & University(5) MS   Brooklyn College   Education
Reading		Faculty		Adjunct lecturer				Leadership in Professional Associations, and Service Member   International
Reading Association Attended LCI summer institute Teaching or other
professional experience in P-12 schools		Classroom teacher 17 years Literacy staff developer 12 years Supervised student teachers

		Elayna Konstan		Advanced Certificate, School Psychologist,
M.Ed., Special Education, City College of NY		Instructor, Seminar in Applied Theory & Research		Adjunct Instructor				Member, National Staff Development Council		Director of Instruction/Assistant Superintendent
Alternative Schools & Programs NYSDOE
Chief Executive Officer NYC Office of School &
Youth Development

		Eleanor A. Miele		Ph.D. Molecular Biology Columbia University College of  Physicians and Surgeons		Teaching Faculty and Program Head- Middle Childhood Science Education		Associate Professor		YES		Co-PI Science in the City: NSF GEO Ed#0608047. Macdonald, Maritza et.al., 
Improving Urban Science Teacher Education: The TRUST Model; J. Geoscience Education, 2008 PI-NYSED 2008 NYCEST ( New YOrk City EArth Science & Technology) Summer Institutes;
http://www.emsc.nysed.gov/ciai/mst/08suminstmathsciabstracts/BroooklynCollege.doc		Faculty Member Columbia University Science Honors Program for High School Students ( 16 years); Science enrichment instructor grade 3-6 (5 years), Inservice Tranining

		Eliza A. Dragowski		Ph.D. School Psychology from New York University		faculty		Assistant Professor		YES		Grossman, A. H., D'Augelli, A. R., & Dragowski, E. A. (2007).  Caregiving and care receiving among older lesbian, gay, and bisexual adults.  Journal of Gay and Lesbian Social Services,18, 15-38.

Dragowski E. A.  (February 2007).  Childhood traumatic stress:  Recognition and treatment in schools.  Workshop given to clinical supervisors of school psychology interns.  Brooklyn College of the City University of New York. 

Dragowski E. A.  (December 2006).  Childhood traumatic stress:  Implications and treatment in schools.  Presentation given to school psychology interns enrolled in the Psychologist-In-Training Program.  Brooklyn College of the City University of New York.		Clinical supervision of school psychology interns
New York State Certified School Psychologist

		Emily A. Moss		Doctor of Arts, Music Education, University of Northern Colorado		Coordinator of Music Education; Field Supervisor of Teaching Candidates at Their Field Sites
 Currently teach Mus 52 (Introduction to Music Education), Mus 51 Music Education Colloquium (fall only), Mus U791.3X (Independent Study [in Music Education]		Assistant Professor		YES		Article published in October 2009 issue of Journal of Research in Music Education
Education
 Research poster in the Research Gallery at the NYSSMA Conference in Rochester, NY, December 3-6, 2009
 Member of Music Educators National Conference, New York State School Music Association, College Band Director's National Association

		Emma Leah Hettrich		Psy.D., School Psychology, St. John s University		Faculty		Adjunct Instructor				N/A		I work as a full time School Psychologist within a public school in Commack N.Y.  This is my second year in this setting.  I have NYS certification as a School Psychologist

		Ernest Pysher		PhD, Educational Psychology, Graduate Center City University of New York		Teacher, Graduate Department of Education		Associate Assistant Professor				Association of Curriculum and Supervisors.		Assistant Principal Administration, Midwood High School   11 years
Teacher, High School Mathematics  8 years

		Ernestine Jackson		MS Special Education University of Memphis (1981)		Teaching staff and Supervision of Student Teachers		Substitute Instructor						Special Education Teacher  (1974-2009) in Roanoke, Va., Indianapolis, Indiana, Memphis, Tenn.,Washington, DC, Bethesda, Maryland, and White Plains, NY; Student Teaching Supervisor - Hunter and Brooklyn Colleges-CUNY

		Eva Delsrate		MA  Adult Education and Community Education, City College of New York		Adjunct Lecturer
Teaching Ed 40 Integrated Methodology for the communicative Arts class		Adjunct Lecturer				Delsarte, E. & Hennington(in progress). A teacher's Guide
Participated in Cradle to Prison Pipeline Initiative / B'klyn Chapter Of Links(2007)  
Participated in pre-service teacher education research Project. School of Ed                            ucation, University of Albany (2006)
Delsarte, E. & Vilmar, Y and Vasquez, D (2005).  Learning Access Student Workbook		Public Sshool 21, Brooklyn, NY(1970-1974)
Public School 13  ( 1975-1978)
Bedford Stuyvesant Learning Center/ elementary school teacher in the after school program(1985-1987)
naissance Elementary School Curriculum Developer  (1995-1996 )

		Florence Manglani		MS in School Psychology Brooklyn College
MA in Clinical Psychology Bombay University, India		Faculty		Adjunct Instructor				Active member of NASP		Supervisor to Psychologist-in-Training Intern for the last 6 years.

		Florence Rubinson		Ph.D., School Psychology
Fordham University		Faculty, Program Head		Associate Professor		YES		1.	Evidence-Based Practice in Infant & Early Childhood Practice, published Spring 2009 by Wiley.
2.	Committing to Social Justice: The Behavioral Intention of School Psychologists and Teacher Trainees to Advocate for Lesbian, Gay, Bisexual, and Transgender Youth, School Psychology Review, in press.
3.	Associate Editor, Journal of Early Childhood and Infant Psychology.
4.	Past President: School Division-New York Psychological Association, Association of Early Childhood and Infant Psychology.		Practice teacher consultation in various preschools which provides an opportunity to conduct research.  Current projects involve early literacy related to changing parent behaviors and benefits of inclusive education for nondisabled preschoolers.

NYS License in Psychology
NYS Permanent Certification in School Psychology
NJ Permanent Certification in School Psychology
NYS Certification in Elementary Education

		Frank Colassano		Ph.D., School Psychology
Graduate School and University Center CUNY		Faculty		Adjunct Assistant Professor				Poster to be presented (11/14/08) at Connecticut Psychological Association entitled "A Comparison of the Woodcock-Johnson and Wechsler Achievement Tests".		State Certified School Psychologist
Practice at P67 and supervision of interns, participation as presenter in Psychologists-in-Training Program.

		Graciela Elizalde-Utnick, Ph.D.		Ph.D., Psychology, Graduate Center, CUNY		Teaching; Coordinator, Bilingual Specializations in School Psychology & School Counseling		Assistant Professor		YES		Scholarship:
Elizalde-Utnick, G. (2007).  Young selectively mute English language learners: School-based intervention strategies. Journal of Early Childhood and Infant Psychology, 3, 143-163.

Elizalde-Utnick, G. (2007). Culturally and linguistically diverse preschool children. In: G.B. Esquivel, E.C. Lopez, & Nahari, S. (Eds.). Handbook of multicultural school psychology (pp.497-525). NY: Erlbaum Publishers.

Elizalde-Utnick, G. (2007). Bilingualism and disability. In A. Bursztyn (Ed.). The Praeger handbook of special education (pp.15-17). Westport, CT: Praeger.

Service at Brooklyn College: 1) P&B Committee, SOE (2002-present); 2) Middles States Committee (2007-present); 3) Faculty Day Committee (9/08-present)		1) Bilingual School Psychologist at a local special education preschool; 2) In-service training (bilingual assessment; differentiated instruction for ELLs; RTI & ELLs; selective mutism) in numerous school districts; 3) New York State certified school psychologist with bilingual extension (permanent certification)

		Hal Epstein		MS, Brooklyn College		Faculty		Adjunct Lecturer				Presentations
Building Capacity through Inclusive Classrooms: NYS System Wide Change Project 2006.
Introducing CTT Classes in High Schools: New Visions Spring Retreat 2006

		Hanna Nadim Haydar		Teachers College   Columbia University. New York, NY

May 2002 		Ph.D. - Mathematics Education
			Areas of Interest: Remedial Mathematics, Clinical Assessment, Teacher Education		Responsible for teaching mathematics education courses for both undergraduates and graduates, pursuing research, and actively participating in the college s academic community. Reviewing the middle school mathematics education program.		Assistant Professor		YES		PUBLICATIONS : Haydar, H.N. (forthcoming).  Who's Got The Chalk? : Beginning Mathematics Teachers and Educational Policies in New York City.  Forum On Public Policy

RESARCH AND GRANTS : 2008- 2009	PI Increasing the Participation in Mathematics for Students in Inclusive Settings: Recommendations for  Teacher Education.  CUNY. With Maysa Bazna
	
2007-2009	Co-PI and professional development leader. Beginning Teachers and Non  Routine Problems: Modified Lesson Study Group in an Urban Context.  Brooklyn College- CUNY. With Betina Zolkower

2007- current	Team leader for research on teachers  views and responses to students  mathematical errors with MetroMath.	

2006- current	Researcher in the MetroMath study of the New York City Teaching Fellows program.  This involves observation of math teachers in a NYC public school once every two weeks, participating in the planning and evolution of the research project.		2007	Consultant with RAND Corporation as external reviewer of Syria s National Mathematics Curriculum Standards.

	
2006	Consultant with RAND Corporation for an evaluation study of the independent schools in Qatar. 

	External reviewer of the National Professional Standards For Teachers and Leaders with the Professional Development Office, SEC, Qatar

		Harold Golubtchik		Ed.D. Educational Leadership, Northcentral University		Faculty		Adjunct Assistant Professor				ASCD
Kappa Delta Pi
Earned doctorate in Educational Leadership		Principal, Special Education High School, District 75, New York City Public Schools
Principal, Elementary School, New York City Public Schools
New York City teacher: Special Education and General Education
New York State Certification: Special Education and School Administration

		Haroon Kharem		Ph.D. Curriculum and Instruction, The Pennsylvania State University		Teaching Faculty in Childhood Education and coordinator of student teaching in Childhood Education		Associate Professor		YES		Kharem, H. (2006) "White Supremacy and the Curriculum: The exclusion of African American History in Schooling". Leeno Luke Karumanchery ( Ed.) Rupturing Racism: Critical Theories & Insurgent Strategies. Fernwood Publishsing. 
Kharem, H. & Hayes, Eileen (2005). "Separation or Integration: Black Nationalism and Education Critique". William H. Watkins (Ed>) Black Protest Thought and Education
Kharem, H. ( 2004). " The Great European Denial: The misrepresentation of the Moors in the Western Education". Joe Kinicheloe and Shirley Steinberg ( Eds.) The Miseducation of the West: HOw Schools and the media distort our understanding of the Islamic World. Praeger, Westport.		Teach social studies class to 12th graders at PATHS High School in East New York, Brooklyn, N.Y. 
Committee on Race, Ethnicity and Equity at Brooklyn College
ASCD
National Council for Black Studies
Part of Teaching Faculty Team at PATHS (Partnership School)

		Hazel Helen Meade		M.A., Science Education, Brooklyn College		Clinical Field Supervisor,Teaching Fellows & Student Teachers, English Language Arts		Adjunct Instructor				Member, Kappa Delta Pi
Member, Brooklyn Reading Council, IRA
Member, NYS Academy of Teaching & Learning
Presented Instructional Workshops for Teachers
Brooklyn Reading Council's Annual Conference
1.  February 2007 "Teaching Reading in the Content Areas" 2.  February 2008 "Differentiated Instruction"
Greater NY Conference of Seventh-Day Adventist Office of Education
January 2008 "Principles of Learning"		Teacher/Principal K-8 Greater NY Conference of Seventh-Day Adventists Schools
Resource Room Teacher, Teacher of Reading & Writing 7-12 NYCDOE
Retired UFT Teacher Center Teacher Trainer, August Martin High School

		Herman Jiesamfoek		Doctor of Education Teachers College, Columbia University		Faculty		Assistant Professor		YES		Jiesamfoek, H. F. (2004). Art making, Aesthetic considerations and the formation of social and cultural homogeneity with the changing Bush Negro society of Suriname. Journal of Intercultural Studies, 25(1), 8-20. London: Taylor & Francis Group, Carfax Publishing. Jiesamfoek, H. F. (2007). The arts of the Bush Negro of Suriname: A qualitative field study of the impact of continuity and change on culture, village community and artistic heritage. Invited Chapter. Art Education Dissertation Monographs, Vol. 2: Teachers College, Columbia University, New York. Jiesamfoek, H.F. (2008). Effects of Globalization on the Arts Practices of the Bush Negro People of Suriname. In New Anthology: Globalization, Art, and Education. (Article submitted for publication)

		Herminio Vargas		M.A. Spanish/Education, Teachers College, Columbia University
ABD: Completed all course requirements for Ph D New York University. Department of Curriculum and Instruction. & 28 credits in Guidance and Counseling,				Adjunct Lecturer/Instructor				Vargas, Herminio (2005). A Brief Note About The Motorcycle Dieries . Taboo: The Journal of Culture and Education. Vol. 9, No. 1 Spring-Summer Founder (2003) The Alert Theater Group, A Community Theater www.teatro-alerta.org		Brooklyn Technical High School. Brooklyn, New York. (1991-1995) Washington Irving High School. New York City, NY. (1987-1991) 
I. S. 44. New York City, NY. (1982-1987)
P. S. 25. Bronx, NY. (1968-1972)
P. S. 190. Brooklyn, NY. (1966-1968)

						The Puerto Rican Traveling Theater,
						Director. Raul Julia Training Unit,
						(1996-1997)

						Note: I have also taught at Brooklyn College,
						School of Social Sciences, Rutgers University,
						John Jay College, The State University of 
						New York, and Bergen Community College,
						New Jersey.

		Howard Solovay		Advanced Certificate in Administration and Supervision  -  Brooklyn College		Faculty		Adjunct Professor				N/A		Assistant Principal    16 years       Assistant Principal Day High School
Mathematics teacher 19 years       Mathematics Teacher 7-12

		Howard Z. Zeng		Doctor of Physical Education (Now called: Ph.D in Physical Education)
Teaching Administration / Pedagogy
Springfield College, Springfield MA, USA		Full time faculty		Assistant Professor		YES		Scolarship: published 18 articles, abstracts & proceedings in professional journals, national conventions & international congress (e.g., Journal of Physical Educator; Journal of Physical Education & Recreation; Reaserch Quarterly for Exercise & Sport; AIESEP 2008 World Congress Proceeding; & Proceeding of 2008 Pre-Olympic scientific convention) in the past 3 yrs.

Leadership: NCATE Reviewer, Council of Professional Prep. in Phys. Ed of N.Y. State, Faculty Council of B.C. , Chair of Teacher Ed. Committee of PEES Dept.

3 major Contributions: Sucessfully proposed 1 new undergrad course-- Instrctional Strategies in Phys. Ed(K-12) for the PETE program, Sucessfully proposed a new grad course-- PED 749x Advanced Instructional Strategies for Phys. Ed & Athletics; & Created "Quantiitative Evaluation Scale for Student Teacher Performance" (currently in use)		Teach major pedagogical courses for the program (e.g., Teaching Methods/Strategy courses, Student Teaching Seminar). Serve as students supervisor since 2003, every semester go to K-12 schools to observe/ advise teacher candidates.

		Ira Feldman		MA Economics, Brooklyn College
Ph.D (all but thesis) Econometrics, New School for Social Research		Faculty		Adjunct Lecturer				N/A		7 yrs elem., 8 yrs JHS, 17 yrs HS, program chairman 9 yrs, mentor teacher ,  Teacher of the Year , NYS  Cert. held ( common branches,  DHS math), NYC Licenses in both

		Jaclyn Babcock		M.S. Ed., Educational Psychology (School Psychology) University of Kentucky. Currently a Ph.D. student at The Graduate Center - City University of New York		ED 34 Urban Children and Adolescents: Development and Education		Chancellor's Teaching Fellow/ Adjunct Instructor (Summer 2009)						School Psychology Intern and School Psychology Extern for grades Pre-K - 12

		Jacqueline Shannon		Ph.D. in Developmental Psychology		Faculty		Assistant Professor		YES		Member of University Committee on Research Awards for PSC-CUNY.
Reviewer for panel on Contexts of Childhood Development, SRCD Conference, 2009. 
Co-authored peer-reviewed publications: 
2006-Fathering in infancy: Mutuality and stability between 6 and 14 months. Parenting.  2006-Parental interactions with Latino infants: Variation by country of origin and English proficiency. Child development.  2007-Fathers influence on children s development: Toddlers to Pre-k. Applied Developmental Science. 2009-Who Stays and Who Leaves? Father Accessibility Across Children s First 5 Years. Parenting		Supervise undergraduate field experience. Supervise graduate students
developing, implementing, evaluating and disseminating their Action-Research
study projects in schools. Consult with Early Intervention Program in East
Harlem, NY.

		Janet Schlesinger		M.S.   Early Childhood Education and Adv. Cert. Administration and Supervision		Instructor  Ed.727.11 and Ed. 37.11		Adjunct Lecturer				Life Member NAEYC, Member of Zero to Three, Inquiry Team  - P.231K
Developed Training Videos for D. 75, DOE
Coordinated, Designed and Delivered PD for P. 231K (D.75)
Designed and coordinated  2 new sites for children with Autism (P. 231K)		Current title   School Based Coach, P.231K (D.75) responsible for PD, Coordinator of Project Arts residencies, Staff support in ELA, Behavior. Management, TEEACH methodology and purchasing of academic materials. K-8 Sp. Ed. School (D.75)
Licenses   EH, CRMD, HC, EC Common Branch

		Janice Pumelia		MA NYU English Education
MA in Supervision and Administration, City College of New York		Adjunct faculty in Adolescence Education: Englis		Adjunct instructor				Assistant Principal Midwood High School a school with which Brooklyn College partners. Responsible for departmental teacher development and school-wide professional development in literacy across the curriculum and differentiated instruction.		Teaching or other professional experience in P-12 schools (7)
Assistant principal for  7 years; English teacher for 15 years.

		Jeanne Angus		PhD, Applied Psychology
New York University		Faculty, clinical supervisor, college advisor, program head		Assistant Professor		YES		Be very brief, especially in scholarship  last 3 years only. 
 Asperger Syndrome" in Shirley Steingberg and Michael Kehler (Eds.) Boy Culture: An Encyclopedia (Westport, CT: Greenwood Press, 2009). 
Parents of Children with Asperger Syndrome		Consultant and In-Service Presenter:  Behavior Management for Students with Special Needs Inclusion Classrooms; Students with Autism and Asperger Syndrome; Parent Training

		Jennifer D. Adams		PH.D. Urban Education
The Graduate Center, CUNY		Faculty- Adolescence Science		Assistant Professor		YES		Adams, J. (2007). The historical context of science and education at the American Museum of Natural History. Cultural Studies of Science Education,2 (2). 393-440. 
Adams, J., Tran,L., Gupta,P., & Creedon- O'Hurley, H. (2008). Sociocultural frameworks of conceptual change: Implications for teaching and learning in museums.Cultural Studies of Science Education;
DOI: 10.1007/s11422-008-9101-5. 
Member, NARST Outstanding Paper Award Selection Committee August 2007-August 2009		New York City Department of Education, General Science Day High School certification
Biology Teacher Certification
Teacher: November 1991-June 1999

		Jessica Siegel		MA, Teachers College, Columbia University
MS, Columbia s Graduate School of Journalism		Faculty		Assistant Professor		YES		Did Tilden H.S. Have to Die? The Death Spiral of a Large, Neighborhood High School,  Schools Watch, Feb. 2009  
NewsStandNYC, a New York City High School journalism website for both teachers and students, Feb. 2009. Creator and managing editor of the site.
Using Mike Rose s  Lives on the Boundary  in the Classroom, chairing a roundtable with three Brooklyn College graduate students and working middle school and high school teachers at Who Owns Writing Conference? Revisited, Hofstra University, Oct. 18, 2008.		Teaching or other professional experience in P-12 schools (7)
Taught for 10 years at Seward Park High School, NYC, 1978-88. Subject of Small Victories: The Real World of a Teacher, Her Students and Their High School by Samuel G. Freedman, HarperCollins, 1990.
Taught at The Heritage School, East Harlem, 2004-5 and Abraham Lincoln High School, Brooklyn, 2005-6

		Joanne Gerenser		Ph.D., Speech and Hearing Sciences, City University Graduate Center		Autism Spectrum Disorders Advanced Certificate program
ED 751.4 Speech, Language, and Communication of Children on the Autism Spectrum		Adjunct Associate Professor				Gerenser, J.E., & Forman, B. (2006).  Speech and language deficits
      in children with developmental disabilities. In J.W. Jacobson, J.A.
      Muick, and J. Rojahn (Eds.), Handbook of Intellectual and    
     Developmental Disabilities. New York: Springer.

Koenig, M. & Gerenser, J.E. (2006).  ABA-SLP: Collaborating to support individuals with communication impairments. The Journal of Speech and Language Pathology-Applied Behavior Analysis, 1, 2-11.  

Gerenser, J.E.  (2009).  Language disorders in children with autism.  In R.G. Schwartz (Ed.),  Handbook of Child Language Disorders, New York: Psychology Press  

Member of Scientific Advisory Council for Organization for Autism Research
President, Board Member:  Council for Autism Services
Senior Editor: Journal of SLP/ABA		Executive Director
The Eden II Programs for Students with Autism
150 Granite Avenue
Staten Island, NY 10303

		John Mancini, Jr.		Specialist Diploma, Educational Administration and Supervision, Queens College, CUNY		Teaching faculty and field consultant		Adjunct Lecturer				Appointed to lead CEI-PEA (one of the DOE's Network Support Organizations) in the administration of a PAN grant for Differentiated Instruction.

		Jonathan Molofsky		Master of Philosophy
Comparative Literature
CUNY Graduate Center		ED 36 Course Instructor		Adjunct Lecturer				AFT Leadership Institute:
Presenter
CSA Executive Leadership Institute: Presenter
UFT Teacher Center Career and Technology Network:Coordinator		Sarah J. Hale HS, Brooklyn, NY
Campus Magnet Schools, Queens, NY
Clara Barton HS, Brooklyn, NY

		Joseph A. Gogliormella		Sixth Year Certificate: Educational Administration and Supervision-College of Staten Island
Master of Arts: English/ Secondary Education - Brooklyn College, CUNY		Faculty		Adjunct Professor				Member of ASCD		Principal -James Madison High School
Director of Literacy-Brooklyn High Schools
Coordinator of Conflict Resolution - Brooklyn High Schools
Assistant Principal, Supervision, English-New Utrecht High School
Teacher of English -James Madison High School

		Joseph Iandolo		Professional Certificate, Long Island University		Clinical supervisor of teacher candidates K-12		Adjunct Lecturer						Clinical Supervisor for teacher candidates K-12
Retired Special Education Coordinator NYCDOE

		Joseph Raimondi		MS Education, Long Island University		Instructor, Teaching Mathematics to students with special needs.		Adjunct Instructor				Member, National Council of Teachers of Mathematics
Title I Math- Staff Developer		Teacher, Elementary, 8 years
Teacher, Mathematics Specialist , Grades 2-8, 20 years

		Julia Bove		MA and SDA from Brooklyn College		Faculty in Administration and Supervision		Adjunct Lecturer				Network Leader for ICI LSO		Taught math from grades 6 through 12, Online courses for math methods.

		Karel Rose		Ed.D. Curriculum and Teachng, Teachers College, Columbia University		Faculty, Foundations		Professor		YES		Presentation to the International Children's Literature Conference, Wroclaw, Poland
NIEH proposal
Art, Culture and Education, Lang Publishers
Socrates Cafe Seminars at Brooklyn College		Common Branches License, New York City Public Schools

		Karen Joyce Fogler		Master of Science   Education   Brooklyn College		Teacher of Ed. 763.25		Adjunct Lecturer				Presenter at NAGC
Presenter at NCTM
Contributor to NCTE		Hunter College Elementary School New York, NY
Public School 9, Brooklyn, NY

		Kathleen McSorley		Ed.D. Curriculum and Teaching , Syracuse University		Assistant Dean		Assistant Professor		YES		The Teaching Portfolio at Brooklyn College, Faculty Newsletter, Vol.11, No. 2, Spring/Summer 2008 

Publications: Book Chapter	McSorley, K. & Truesdell, L.A. (2005). Leading from the middle: The special education advantage. Special Women, Special Leaders. Lupi & Martin, eds. Peter Lang 2005	
2005
Peer Reviewed Article:	Reframing Professional Identity and Practice: Reflections on Voices of Preservice School Psychologists and Special Educators. Florence Rubinson and Kathleen McSorley. TABOO, Vol.7, Number 1, Spring-Summer 2003. 	
 Peer Reviewed Article	McSorley,K. Moving from Oppression to Democracy: Reframing the preparation of Special Education teachers. Educators for Urban Minorities, Vol. 1, Issue 2, Spring 2000.		New York State Certifications: Teacher of Students with Special Needs K-12 Permanent; Common Branches K-6 Permanent
23 years as a general education and special education teacher in the New York City Public Schools

		Kenneth E. Fair		Master of Science: Physical Education Teacher, Brooklyn College		Instructor, Adolescence and Special Subjects program		Adjunct Instructor						Twenty-two years teaching high school health and physical education in New York City public schools. 
Teacher certifications: NYS permanent certification Physical Education Teacher K-12; New York City Permanent Teaching License, Physical Education Teacher, K-12.

		Kostantinons Alexakos		Ph.D. Science Education, Columbia University		Teaching Faculty and Supervisor of Student Teachers, Adolescence Science Education		Assistant Professor		YES		Alexakos, K. (2007). The science teacher as the organic link. Cultural Studies of Science Education, 2 (4), 883-905. Alexakos, K. (2008, May). Encouraging student resiliency through collaboration in college physics.Presentation at The Woodrow Wilson National Fellowship Foundation, Early College High School Initiative, Princeton, NJ. Alexakos, K. and Jones, J. (2008, April). Dynamics of Successful Student Kinship Groups in a College Physics Class of Inner City High School Students. Paper  presented at the annual meeting of the National Association for Research in Science Teaching, Baltimore MD.		New York State Permanent Certification: Teacher of Physics and General Science
Physics Teacher, F.H. LaGuardia High School of Music and Art and Performing Arts, New York, NY. 09/1998-09/2005

		Kristen Alfke		Touro College, New York Masters of Supervision and Administration	
College of Staten Island, New York Masters of Elementary Education 			
St. John s University, New York 
Bachelor of Arts in Political Science		Adjunct Lecturer   700.22		Adjunct Lecturer						P.S. 170   Lead Teacher
Adelphi Academy, Lower School Coordinator

		Kristen Cole		MFA Textiles, California College of the Arts 1999
Doctoral level coursework 2006-Present, CUNY Graduate Center		CUNY Graduate Teaching Fellowship
ED 43 Teaching the Creative Arts: Childhood Education		Adjunct Instructor				Panel paper presentation, International Standing Conference for the History of Education, Rutgers University, 2008
Panel paper presentation Emerging Scholars Conference
CUNY Graduate Center, 2008

Admissions Committee, Student Representative
CUNY Graduate Center, PhD Program in Urban Education 2006-2007, 2007-2008, 2008-2009

Executive Board member, Parent Activity Group, 
Lefferts Gardens Montessori, 2009-Present

Childcare Committee, Clerk
Brooklyn Monthly Meeting, Society of Friends 2008-Present		Director, Family University Afterschool Program, Long Island University, 2001-2005
Serving K-6, public school students at an arts and literacy based afterschool program.

		Laura Albanese Marquez		M.A., Italian Language & Literature, Ohio State University		Instructor, Writing Across the Curriculum		Adjunct Instructor				Member, NYCAAPSE
Member, Council of Administrators & Supervisors, NYCDOE		Teacher of English, 9-12
Assistant Principal, English, Sheepshead Bay High School

		Laurie H. Rubel		Ph.D., Research in Mathematics Education
Teachers College, Columbia University		Faculty, 7-12 Mathematics Education		Associate Professor		YES		Scholarship
(2008) Early Career Award, National Science Foundation.

(2007). Rubel, Laurie H.Middle and high school students  probabilistic thinking across coin tasks. Journal for Research in Mathematics Education, 38(3), 531-556. 

(2006) Research Fellow, Knowles Science Teaching Foundation.

Leadership
Co-chair of American Educational Research Association's Division C Teaching & Learning Section 3 Mathematics 2007-2008

Service
Brooklyn College Institutional Review Board (2007-present)		Taught high school mathematics from 1994-2002. Certified 7-12 mathematics teacher.

		Linda L. Louis		Ed.D. in art education, Teachers College Columbia University		Course convenor and instructor for ED 43.1, Arts in the Early Childhood
Curriculum; and 709.13, The Visual Arts in Early Childhood Education		Assistant professor		YES		2005 Louis, L., (2005). What children have in mind: A study of early
representation in paint. 2005-2007 Studies in Art Education, 46(4), 339-355.
Secretary of Early Childhood Affiliate, National Art education Association 2005-
2007 2005   present Program Coordinator, Art Education, Brooklyn College		25 years as an art teacher, K-12 in VT, MA and New York City

		Lisa Novemsky		Ed.D., Rutgers Graduate School of Education		Faculty
Liaison with Lincoln Center Institute Teacher Education Collaborative		Assistant professor				Novemsky .& Synnott. (2008) I can t sing, I hate science, and I never go to museums in Manhattan! Proceedings Aesthetic Education: Expanding Notions of Excellence in K-18 Learning Communities.
 
Novemsky. (in press). Aesthetic inquiry provides a landscape for scientific inquiry. R In A.Landry, (Ed.) Cahiers du patrimoine.
 
Novemsky. & Samson. (2006). Aesthetic inquiry: A museum experience at a deeper level. In A.Emonde, (Ed.) Education in museums as seen in Canada, U.S. and Europe: Research on programs and exhibitions. Montr , Canada		Supervise early childhood and science ed field experience
Supervise early childhood and secondary science student teachers
License: NJ k-12 comprehensive science, head teacher nursery school, & teacher of psychology

		Lucie Harris		M.A.T., English, Brown University		Instructor, Writing Across the Curriculum
Clinical Field Supervisor, Undergraduate/Graduate Student Teachers, Teaching Fellows, English, Spanish		Adjunct Lecturer				Member, Association for Supervision & Curriculum Development
Member, National Council of Teachers of English		Teacher Consultant, NYC Writing Project
Retired NYCDOE Literacy Coach & Teacher of English

		Lynda Sarnoff		MA Special Education Hofstra University
PD Educational Administration, College of Staten Island		Teaching Instructor and Supervisor of Interns in Ed Administration Program		Assistant Director, NYC Teaching Fellows Program (English and Special Education)
Admin. School Counseling Program						Teacher, Assistant Principal,Principal, Executive Assistant, Pupil Personnel Services and Sp Ed., Director, HS Student Support Services and Director, Sp Ed Services and Alternative Education (1966-2003) Continues work as consultant in NYC DOE schools in Special Education and Guidance

		Manuel Martinez Pons		PhD Educational Psychology CUNY Graduate Center (1988)
PhD Adult Education University of Nebraska (1977)		Teaching Faculty in Core Course and Stat Courses in the Psyc Program		Full Professor		YES		numerous books on research in the social sciences and education		Research only on parental inducement of emotional intelligence and grounded theory development of a teacher-oriented model of mental ability

		Mar R. Scharr el R  maxlength=50 style=		Ph.D., Clinical Psychology, University of Puerto Rico, R Piedras		Teaching faculty in the Graduate School Counseling program		Assistant Professor		YES		Trimble, J., Scharr el R  M.R., Bernal, G. (in press). The Itinerant Researcher: Ethical and Methodological Issues in Conducting Cross-Cultural Mental Health Research. In D. C. Jack & A. Ali (Eds.). Cultural Perspectives on Women's Depression: Self-Silencing, Psychological Distress and Movement to Voice. Oxford University Press.
Scharr el R  M.R., S hez, D., Sarnoff, L., Badillo, S., & Dancy, C. (2009). School Counseling, Consultation, and Advocacy: Working at the Frontline Against Disparities. Oral presentation part of the symposium Decolonizing the Professional Development School: Reducing Disparities using a Multicultural Approach at the 117th Annual American Psychological Association National Convention, Toronto, Canada.
Scharr el R  M.R. (2009). Espiritualidad, Bienestar y Sintomatolog Depresiva en Estudiantes Universitarios Puertorrique  Oral presentation at the XXXII Interamerican Congress of Psychology, Guatemala City, Guatemala.		2009                Webmaster Division 45 (Society for the Psychological Study of Ethnic Minority Issues)   American Psychological Association (APA)
2008-09	117th American Psychological Association (APA) Convention Program Reviewer   Division 45
2007-08	PSC-CUNY Grant Evaluator

Service:
2008-Present	Diversity and Inclusion Plan Implementation Committee (college-wide)
2007-08           PSC-CUNY Grant Evaluator
2007-Present   Gay and Lesbian Advocates for Education and Research (GLARE)

		Marc Korashan		M.A. in Special Education, New York University		Instructor Education 750.5		Adjunct instructor						NYS Certicate in Teacher of Special Education

		Marcella Maxwell		Ed.D., Administration & Supervision, Fordham University		Clinical Field Supervisor		Adjunct Lecturer				Greater New York Links Volunteer Services, fundraiser		Clinical Supervisor of Teaching Fellow Candidates at Brooklyn College & City College of New York

		Margaret Iandolo		Professional Certificate, College of Staten Island		Clinical supervisor of teaching candidates		Adjunct Lecturer				Implements General & Special Education Literacy programs
Coordinator of grant funding for Learning Support System
Supervisor of Special Education programs		Clinical Supervisor for teaching candidates K-12
Retired Special Education Coordinator NYCDOE

		Maria DiLorenzo		Ph.D. in Spanish, Graduate Center, CUNY		Assistant Principal, Supervision of Instruction in ESL/Foreign Languages,
James Madison High School		Adjunct Assistant Professor				Developed and taught Online Graduate Courses in Supervision of Instruction and Curriculum Development and Evaluation at Brooklyn College.
Leader of Title III Interdisciplinary Curriculum Writing Teams at James Madison High School.
Supervisor of Comprehensive Title III After-School Tutoring Program for English Language Learners at James Madison High School
Member of James Madison High School Inquiry Team		Piloted SAT Preparation Courses for English Language Learners.

		Marilyn Costantino		MS in Education, Brooklyn College, The City University of New York		Instructor, Education 750.  Teaching Literacy to Students with Special Needs		Adjunct Instructor				Member, National Reading Association
Member, National  Council Teachers of  English
Member, Association for Supervision and Curriculum Development (ASCD)		Teacher of English, 9-12 
Learning Disability Therapist
Literacy Trainer, Curriculum Implementation,  Brooklyn Bureau of Community Service
Reading Specialist, New  York State License

		Marjorie Smith		M.S. Special Education Learning Disabilities   Brooklyn College
M.S. Administration and Supervision   Touro College		Instructor   750.3, 750.4, 750.8, 712.33, 726.2		Adjunct Instructor				Member ASCD, CSA,		Administrative Certificate  IEP Specialist   N.Y.C. Department of Education   Staten Island ISC (districts 17, 18, 20, 21, 22, 31)

		Mark Willner		M.Ed., Social Science, Yeshiva University		Field Supervisor for Social Studies Student Teachers		Adjunct Lecturer				Member, National Social Studies Supervisor Association, National Council for Social Studies, NYS Council for Social Studies, NYC Social Studies Supervisor Association
Fulbright Grantee
Lead Author, Regents review book on Global History, Global History HS textbook		Instructor of Social Studies 9-12
Chairman of Social Studies Department
Retired NYCDOE

		Mary Castelo		Advanced Degree in School Counseling, Brooklyn College		School Counseling program
ED 724.06 Individual Counseling Skills: Lecture and Lab		Adjunct lecturer				American School Counselor Association, New York State 
Catholic Teacher Association, New York City
United Federation of Teachers, New York City		Teacher K-5, Bilingual School Counselor for District 20, Bilingual School Counselor Middle School

		Mary Chiusano		MA, Mathematics Education, New York University		Program Head, Middle Childhood Mathematics Education; Program Coordinator, Adolescence Mathematics Education; Coordinator, Teacher Opportunity Program		Adjunct Instructor				Member, Teaching Fellows Work Group; Teacher Academy committee member; School of Education Structure committee member		12 years full time teacher of mathematics in New York City High Schools; Clinical supervision of student teachers in middle schools and high schools

		Mary DeBey		Ph.D. Program Development and Evaluation, State University of New York  at Albany.		Program Head, Early Childhood Education, Teaching Faculty and Supervisor of Student Teachers		Associate Professor		YES		DeBey, M. (2007). Infant and toddler classrooms: Second language learning and program quality.  ACEI Newsletter.
DeBey, M. & Bombard, D. (2007). Expanding Children's Boundaries: An approach to second language learning and cultural understanding.  Young Children Journal.
DeBey, M. (2007) Chair of research strand and panel chair for Lincoln Center Institute Conference, "Aesthetic Education: Expanding notions of excellence in K-18 learning communities". New York.		Student teacher supervisor. Developed professional development site at Head Start program in Brooklyn. Supervise undergraduate field experience. Consult with infant - 9th school in rural Ecuador.

		Mel Farberman		Advanced Certificate, Administration & Supervision, Brooklyn College				Adjunct Instructor				Council of Supervisors & Administrators, Retiree's Chapter, NYCDOE		English instructor 7-12
Assistant Principal, English, Cardozo High School
Assistant Principal, Humanities, WATCH High School

		Meral Kaya		Ph.D Early and Middle Childhood Education: Ohio State University, Columbus, OH		Assistant professor in Childhood Education Program
Literacy courses coordinator		Assistant Professor		YES		Kaya, M (2008). Globalization: technology, Literacy and Curricula. The Twelfth Annual Faculty Day, 	Brooklyn, May 21, 2008.  Roundtable Discussion.

Kaya, M. (2007). Teachers  dispositions as habits of mind and heart: the exploration of three expert reading teachers  beliefs and practices. NEERO (New England Educational Research Organization), 39th Annual Conference, April 25-27, 2007, Portsmouth, NH.
Kaya, M. (2007).   Sakarya Reads: Children s Literature Workshop and Conference . Conducted a series of 9 sessions in the workshop as a teacher trainer: 
Kaya, M. (2006). Children s literature and teaching reading and writing in elementary schools. Children s 	Literature Conference, Oct 4-6, Ankara, Turkey.
Kaya, M. (2007).  Using children s literature in teaching reading and writing in elementary schools (in Turkish) in  II. National Children s Literature Symposium: Developments, Problems and Solutions (ed. Sedat Sever). Ankara University Publication, Ankara, Turkey.		Mersin High School, English Teacher, Mersin, Turkey, 1992-1993

		Michael B. Schoenfeld		Advanced Certificate in School Administration with a Masters of Science,  NYU
Masters of Arts in Social Studies, Brooklyn College		Program coordinator, Social Studies Teachers (7-12) Brooklyn College,  Adolescence and Special Subjects programs		Instructor				1. Lead author - Place Based Faculty Guide: A collaboration between Brooklyn College, the College of Staten Island and the National Park Service/National Parks of New York Harbor ( Brooklyn College, 2009).
2. Grant coordinator and Co Investigator for Landmarks of American History: Workshop for teachers ( Brooklyn College, 2008).
3. Presenter: The Effects of using NY Learns website to improve instruction in a diverse NYC Public H.S. New York State Inclusive Task Force, Albany meeting, 2007.		NYC Board of Education- Assistant Principal Organization at Prospect Heights HS; Director of Athletics ( Lincoln HS); Assistant Chair of Social Studies Dept. ( Prospect Heights HS); Head Dean of Students ( Prospect Heights HS and Lincoln HS); Teacher of Social Studies; Question writer for the NY State Social Studies Regents Exam in Albany, NY; Close-up Coordinator; Faculty Adviser for the Model Congress; Faculty Adviser Social Studies Honors Society; Creator of the Sports Law and Family Law Curricula. New York State teaching certifications: Permanent Certification: NYS School Administrator; Permanent Certification: NYS School District Administrator in Curriculum; Permanent Certification: NYC/NYS Social Studies Teacher, 7-12, NY State Certified instructor for Child Abuse and Violence Prevention.

		Michael J. DeStefano		Masters in Social Scinece, Teachers College, Columbia University
PhD Studies in Educational Administration at NYU (all but dissertation).		Faculty		Adjunct Lecturer				President, Association of Assistant Principals Supervision in NYC High Schools.
Secretary and Executive Board Member Council of Supervisors and Administrators (NYC).		Assistant Principal Supervision Social Studies and Foreign Languages at Herbert H. Lehman High School.
Teacher of Social Studies (all High School courses) George W. Wingate High School and Eli Whitney Vocational High School.

		Michael Meagher		PhD, Mathematics Education, The Ohio State University		Assistant Professor		Assistant Professor		YES		PI on Teachers learning and designing with technology: quality and portability, sponsored by a grant from Texas Instruments, Inc. 2007-2008
Leading to, among others,
Edwards, M. T., Meagher, M., Ozgun-Koca, A. (2008, January). Developing preservice teachers 
technology pedagogical content knowledge with advanced technologies. Paper presented at the Twelfth Annual Conference of The Association of Mathematics Teacher Educators, Tulsa, OK.

Research Team member on An Ethnographic Study of Eight New York City Mathematics Teaching Fellows, sponsored by a grant from NSF. 2005-2008
Leading to, among others
Meagher, M., Brantlinger, A. (2008). Mathematics instruction in high needs NYC middle schools. Proceedings of the Thirty-Third Meeting of the International Group for Psychology of Mathematics Education, Morelia, Mexico: PME

Served on the School of Education P&B committee and the college wide Faculty Council and Core Curriculum Committee.		Vienna International School, Vienna, Austria
Teacher, Department of Mathematics, 1995   2000:
International School of Choueifat, Chippenham, England
Teacher, Department of Mathematics, 1993   1995:

		Michael R. Emmons		Professional Diploma (PD), School Psychology, Fordham University		Faculty		Adjunct Lecturer				Kestemberg, L. K., Silverman, M., & Emmons, M. R., (2007). Neuropsychological assessment of culturally and linguistically diverse children: A review of relevant issues and appropriate methods. In G. Esquivel, E. Lopez, & S. Nahari (Eds.), Handbook of Multicultural School Psychology: An Interdisciplinary Perspective. Mahwah, NJ: Lawrence Erlbaum Associates.
Lauterbach, M., & Emmons, M. R. (2006, July). Long-term school-based literacy consultation: A program analysis. Interactive paper presented at the annual conference of the Society for the Scientific Study of Reading, Vancouver, BC.
Emmons, M. R., & Alfonso, V. C. (2005). A critical review of the technical characteristics of current preschool screening batteries. Journal of Psychoeducational Assessment.		School Psychologist, Kearny Public Schools, Kearny, NJ (Pre-K to 8th Grade)CERTIFICATION
NJ and NY School Psychologist
NJ and NY Special Education

		Mitchell Pinsky		Advanced Certification, School Administration and Supervision
Queens College, CUNY		Faculty		Adjunct Lecturer				Regional Director- Odyssey of the Mind
Congressional Community Service Award
Sundry Grants i.e. Lincoln Center Institute Imagination Grant		Teacher, Assistant Principal, Principal 09/77-Present

		NAMULUNDAH FLORENCE		PhD, Fordham University		FACULTY: Adolescence and Special Subjects programs		ASSISTANT PROFESSOR		YES		Multiculturalism 101. McGraw-Hill (In press).

 

Olaudah Equiano (1745-1797) (2007). Encyclopedia of the Middle Passage (pp. 159-161) edited by Toyin Fayola and Amanda Warnock. Westport, CT: Greenwood Publishing.
 

Dialogue to truth in bell hooks and Jane Roland Martin (2007). International Handbook of the Religious, Moral and Spiritual Dimensions in Education (107-126).
 
Race and special education (2007). The Praeger Handbook of Special Education edited by Alberto M. Burstyn, 30-33.
 

From Our Mothers  hearths: Bukusu folktales and proverbs (2005). NJ: Africa World Press. Africa World Press.		COLLEGE NOW (Breakin  In Breakin  Out: A Cultural Challenge and Entrepreneurship courses)
 
Clinical supervision of student teachers, Brooklyn and Fordham University
 
In Service training, Sierraflor Foundation (K-8), Ecuador

		Nancy Traeger		MS St John's University School Counseling Adv Certificate
MA SUNY at Stony Brook Guidance and Counseling		Teaching and Supervisor: School Counseling Graduate Program		Substitute Instructor						School Foreign Language Teacher (1971-1991) Forest Hills HS
Guidance Counselor-(1991-2003) Forest Hills HS
Counselor ((2004-2009) HS Registration Centers and Region 3 Offices

		Nedra Tasimowicz		M.S. Reading Teacher, Adelphi University, 2000		Adjunct Lecturer		Adjunct Lecturer				Part of an inquiry-based science leadership team at P.S. 235; Science mentor; leader for 2nd grade; Facilitator for science and math parent workshops; liaison for Brooklyn College Student Teachers and Math and Science interns; extended-day remedial reading teacher		Public School 235. Brooklyn, New York. (1997 -Present)

		Norman Lerner		Master of Arts, History, New York University		Field supervisor for New York City Teaching Fellows and student teacher candidates in various programs.		Adjunct instructor				Mentor for novice teachers.		Over thirty-five years of experience teaching in New York City public schools, middle and high school levels. Was Dean of Students for more than ten years at F.D.R. High School. Teacher mentor at Intermediate School 391.

		Paul McCabe		PhD, Clinical and School Psychology, Hofstra University		Faculty		Associate Professor		YES		Scholarship includes Contributing Editor to NASP s Communiqué, Co-editor of upcoming book series, Current Topics in Pediatrics in Schools: A Guide for Educators, and author/co-author on numerous refereed articles in the areas of pediatric school psychology, early childhood development and assessment, and practice issues in school psychology.

Leadership/Service includes service to the profession, such as President of School Psychology Educators Council of NYS (SPECNYS), President of the Association of Early Childhood and Infant Psychologists (AECIP), and Treasurer of AECIP. Service to the college includes Chair of the Faculty Council Committee on Campus Planning, Member of the Faculty Council Committee on Computing Utilization and Educational Technology, Member of GLBT Advocacy in Research and Education (GLARE), Member of several SOE search committees and NCATE workgroups, Member of Middle States working group, and acting Program Head in spring 2008 and 2009.		Consulting Psychologist at a preschool that services developmentally disabled, multiculturally and linguistically diverse preschool children and their families. Previously worked as a school psychologist in P-12 settings, consultant psychologist, and in private practice as a clinical psychologist.

		Paula S. Paterniti		MS, Early Childhood Education, Brooklyn College		Adjunct Childhood Education program
ED 37 Education and Literacy: An Interdisciplinary Approach to the Language Arts
ED 40 Integrated Methodologies for Literacy Instruction		Adjunct instructor						Classroom Teacher, NYC Department of Education - Teacher of  the Gifted
Literacy Coach, NYC Department of Education
Assistant Principal, NYC Department of Education
Head of School, NYC Department of Education

		Pauline F. Bynoe		Ed. D. Teachers  College, Columbia University
Cross-Categorical Special Education		Teaching Faculty and Student Teacher Supervisor		Assistant Professor		YES		- - Standing Panel: U.S. Dept., of Education: Office of Special Education.  
- Advisory Board: National Center to Inform Policy and Practice of Special Education Professional Development (NCIPP)
- Bynoe, P.F. (2009).  Forward.  In Anderson, N., & Kharem, H. (2009). 
Education as freedom: African American educational thought and activism
Lanham, MD: Lexington Books.
- Roopnarine, J., Bynoe, P., Singh, P.m, & Simon. (2005). Caribbean families in Engish-speaking countries: A rather complex mosaic.  In U. Giden & J. Roopnarine (Eds.)., Families in global perspective.  Boston,  MA: Allyn & Bacon. (Chapter).
- Interactive Program Development Module:  The Intersect of NCLB with IDEA: Implications for teacher preparation.(2005-2007). Monarch Center at the University of Illinois: Chicago.		In-service trainer, clinical supervisor : New York City Department of Education 
Consultant and practitioner: Ministry of Education, Barbados, Trinidad.
New York State Licenses
Teacher: Nursery thru 6th Grade, Special Education: K-12
School District Administrator, School Administrator/Supervisor

		Peter Maas Taubman		Ed.D. Curriculum Theory, University of Rochester		Teaching Faculty and Supervisor of English Education Student Teachers		Associate Professor		YES		Books
Disavowed Knowledge: Psychoanalysis, Education and Teaching. State University of New York Press, under contract.
Teaching by Numbers: Education in the Age of Accountability.  Routledge Press, New York, April,  2009.
Understanding Curriculum, co-authored with William Pinar, William Reynolds and Patrick Slattery. Peter Lang, New York, 1995. 
Chapters in books and articles in refereed journals
 Alain Badiou, Jacques Lacan and the Ethics of Teaching.  Educational Philosophy and Theory. Forthcoming, spring 2009.
  It's all about the kids! Or is it?: How the focus on students deprives teachers of an intellectual life and colludes with neoliberalism.  In Fidyk, A., Wallin, J., & Den Heyer, K. (Eds.), Democratizing educational experience: Envisioning, embodying, enacting (pp. 96-104). Troy, NY: Educator's International Press, 2008. 
The Ties That Bind: Learning and Teaching in the New Educational Order,  Journal of Curriculum and Pedagogy, 4 (2), Winter 2008.
What Is To Be Done in the Ag		Serve as consultant and coach to English teachers and A.P. s at the Bushwick School for Social Justice;

		Phillip Reid		Ed.D.  Columbia University, Teachers College  2009		Adjunct faculty						Math Coach for new teachers, Brooklyn  2001		Math teacher  7- 12 (1989   present)  Brooklyn IS 62,  Lehman High School, Sunset Park Prep MS 821, A E Stevenson High School,  IS 364;   
Science teacher  (1978-1986)  Kingston, Jamaica West Indies,

		Priya Parmar		Doctor of Philosophy	
Cur        Curriculum & Instruction
EEm   Emphasis: Language & Literacy Education
             The Pennsylvania State University, August 2002		Faculty		Assistant Professor		YES		Recent Scholarly Publications:
      Parmar, P. (2008)  The  Dangers  of Teaching a Critical Pedagogy  in A. Churchill  (Ed.) Rocking Your World: The Emotional Journey Into the Critical Discourses. Rotterdam: Sense Publishing.
        
       Steinberg S., Parmar, P., & Richard, B. (Eds.) 
            (2006). Contemporary Youth Culture: An 
            International Encyclopedia, Volumes I & II.  
           CT:  Greenwood Publishing.

      Parmar, P. & Steinberg, S. (2008).  Locating 
           Yourself for Your Students.  In M. Pollack (Ed.) 
           Everyday Antiracism: Getting Real about
          Race in School. New York, NY:  The New Press.

(6)  Service to Brooklyn Schools & Communities:
     Parmar, P. (2004 - 2007).  Lyrical Minded: Enhancing
             Literacy  Through Popular Culture and Spoken 
            Word Poetry.   DVD and CD. College Now 
            Program of Brooklyn College, Brooklyn, NY. 
            (Program for Brooklyn High Schools		TEACHING (P/T):
        College Now Program - Easy New York 
         Family Academy High School (2007-08)
	         English High School Teacher 
         10th   12th Grades

         College Now Program - Brooklyn College 
         Academy High School (2006-07)
         English High School Teacher 
         10th   11th Grades

        CERTIFICATION: 
        PENNSYLVANIA CERTIFICATION
        ELEMENTARY EDUCATION (1999)

		Raina Elsner		Master of Arts in Art Education, Brooklyn College		Instructor for ED 43, Teaching the Creative Arts; and 709.13T, Visual Arts in
Early Childhood Education		2008   present Adjunct Professor 2005-2007 Full-time Substitute Instructor,
Brooklyn College, Department of Education, 2006-2008				Co-presenter, Working with Beginners in Art, National Art Education Association, Annual Conference, 2007		10 years as a P-6 art teacher, Teaching Certificate in Art Education, K-12 (NY, PA)

		Raymond Domanico		Master of Public Policy, University of California, Berkely		Part time faculty, School Counseling program: Seminar in Qualitative and Quantitative Research Methods, and Schools and Communities courses.		Adjunct instructor						Sr. Education Advisor to larger Community-Based Organization.  Has served on planning teams for two small public high schools in New York City as well as two Public Charter elementary schools in New York Ciity.

		Riki Braunstein		Master of Arts  in Music   Brooklyn College		Mus 58.1: Music in the Elementary Schools; 
Mus 51: Music Education Colloquium.		Adjunct lecturer				Member of MENC,  NYSSMA, Association of Assistant Principals

Designed the coursework and taught  Teaching Music in the Elementary Schools course  EDE303  College of Staten Island

Coordinated the Student Teacher Education Program Teacher of Music for Brooklyn College

Orchestra Member Brooklyn Symphony
Orchestra Member Brooklyn Conservatory Orchestra		Classroom teacher NYC Public schools   Teacher of Instrumental Music Middle School
Assistant Principal NYC Public schools - Supervision of Curriculum and Instruction
NYC Teaching Fellows  Brooklyn College Consultant 
Licenses: New York State Teacher of  Music K-12,  NYS School Administration and Supervision School Administration and Supervision

		Robert A. Perez		Ed.D Admin/Policy Urban Education, Fordham University		Instructor, Education 750.7, 703.33, 726.2 (Masters Research Thesis) (Special Education)		Adjunct Instructor				Member,Council for Exceptional Children

Retiree s Chapter, Council of Supervisors and Administrators, NYCBOE		Teacher at elementary,middle and senior high school, (Retired)  Supervisor of Special Education (K-8) , Deputy Assistant Superintendent, (Retired

		Robert J. Haberski		MA, English, University of Illinois
Certificate, Admin & Supervision, Brooklyn College		Teach courses in the Adolescence and Special Subjects program
ED 64.1: Language and literacy development in Adolescence Education and Special Subjects
ED 792.4: Advanced theories and practice of composition		Adjunct instructor						Assistant Principal, Principal, Director of Instruction at various High Schools in Brooklyn and the Brooklyn High School Superintendent's office

		Robert Leder		MA Spanish		Faculty		Adjunct Lecturer				Principal, Herbert H. Lehman High School
Assistant Principal, George W. Wingate High School		Teacher, Samuel J. Tilden High School

		Rose Crosby		Masters of Arts in Mathematics   Brooklyn College of CUNY		Faculty		Adjunct Instructor						High School Mathematics Teacher for 32 years, 
Mathematics Instructional Specialist for Brooklyn High Schools Superintendency -5 years,
Adjunct Instructor for City College of CUNY, 
Adjunct Instructor for the Urban Systemic Initiative,
Instructor for the Professional Development Laboratory Teacher Leadership Institute of New York University

Mathematics Teaching State Certificate and NYC License - Math Day H.S.

		Ruth Broughton		Advanced Certificate in Administration and Supervision,  Brooklyn College 2002
MS  Mathematics Education   K-6   Brooklyn College  1997				Adjunct Faculty				Presenter at NYC ASCD Share Fare and   Parenting Workshops 2000
Presenter on SMART Parents NSF Project,  Annual Conference of National  Science Teachers Association, 2000
SMART Parents Math and Science Curriculum -  author  1999		Brooklyn, NY:  Math Coach,  CSD 18 (2003- present    );  Math Facilitator for  SMART Parents NSF-Project (1999-2003); St Mark s Lutheran School, Interim Executive Director 1991-92; Principal/Teacher (1982   1991)

		Shaheed Rasul		Master of Science in math education, Queens College,  CUNY   1994				Adjunct Faculty				Examiner in mathematics at the CXC level Examinations,  Grand Turk, SA 1976-86		Brooklyn, NY:  Network Support Specialist-Elementary and Middle School: Math and Science,  2007   present.  Regional Instructional Supervisor- High School Math 2006-07;
Math Coach -Teacher Trainer  2003-2006;  High School math teacher;  1990-2003;
Caribbean Grand Turk, SA: High School Teacher of Math,Physics and Chemistry;Head of the Math Department Turk and Caicos Government High 1986-1990;  Head of Math Department,  Tagore Memorial Government High School,  Grand Turk SA,  176-1086

		Sharon Anne O'Connor-Petruso		Ed.D.	Curriculum & Instructional Leadership: St. John s University, NY		Program Head
Service Learning Project Director		Assistant Professor		YES		O Connor-Petruso, S.A. (In print). Introduction. In C. Lin, D. Ness, & M. Shiegemitsu 
(Eds.) Section 8, Technologies and Global Education, International Education and Human Development: An Encyclopedia. M.E. Sharpe: Armonk. 
O Connor-Petruso, S.A. (In print). Electronic/synchronous & asynchronous learning. Book chapter 
in C. Lin, D. Ness, & M. Shiegemitsu (Eds.) Section 8, Technologies and Global Education, International Education and Human Development: An Encyclopedia. M.E. Sharpe: Armonk. In print. 
O Connor-Petruso, S. A., & Lei, J. (In prin). History and Development of Technology In 
Education. Book chapter in C.L. Lin, D. Ness, & M. Shiegemitsu (Eds.). Section 8 Technologies and Global Education, International Education and Human Development: An Encyclopedia. M.E. Sharpe: Armonk. 
O Connor-Petruso, S. A. (2007).  Comparing data from the International Olympiad Studies with equity paradigms. Helsinki: Holistic Education & Giftedness, KTLJ111, 262-271.		Public School 205. Bayside, New York. Computer Liaison/Staff Developer: Mathematics, Science, & Computers . Integrating technology. Fifth-grade Mathematics, Science
Public School 86. Bronx, New York.  Sixth-Grade (TAI Mathematics Coordinator), Science, Reading, and Social Studies Teacher. 
The Oakdale College Prepatory High School. Bayside, New York. Taught six classes per day: Accounting, Introduction to Business, Science & Social Studies (Grade 7), and created an RCT Review Course. Curriculum (1983-1984).

		Sharon D.D. Reid		Master of Education, Counseling Psychology
Columbia University		Part time faculty in the School Counseling program		Adjunct lecturer				Girl Scout Council of Greater New York (Council Trainer); 
Brooklyn Links Services to Youth (Career Exploration Panelist); 
Madison Square Boys & Girls Club (Job Readiness Presenter)		Counselor / NYS Public School Teacher Certificate - School Counselor

		Sharon E. Simmons		Ph.D. Early Childhood & Elementary Education, New York University		Field Supervisor Elementary Education & Felllows Program
Professor of Literacy		Associate Professor				Reading Reform Foundation of New York,  Effective Techniques for Teaching Reading , Sunday, October 22, 2006.  8:00 am to 4:30 pm.  New York Hilton.
New York City Department of Education s Office of Teacher Quality and Recruitment Programs,  Fellow Development Index  , Wednesday,  December 5, 2007, 8:30   12:30 pm.  Fordham University at Lincoln Center.
Education Week  Teleconference,   Arts in the Schools    3:00 pm . Online.
Medgar Evers College of the City of New York,   International Black Writers Conference, March 28   30, 2008.
Brooklyn College Childhood Education Department, Data Aggregation Workshop, May 28, 2008, 4:00 pm   7:00 pm.		Assistant Superintendent for Elementary Education, Hempstead, NY, 2005
Served on the Context Advisory Committee for the New York State Teacher Certification Examination (NYSTCE) 2006
School District Leader Content Advisory Committee, New York	2005   2007
State Department of Education
New York State Women in Administration, Board Member	2004   Present
Phi Delta Kappa 1989   Present
Brooklyn Arts Council, 2007   Present
Brooklyn Chapter of the Links, Inc.	, 1987   Present
Brooklyn Chapter of the NAACP, 1988   Present
Jr. League of Brooklyn, 1984   Present

		Sharon Perez		MS in Education , Queens College, CUNy
Professional Diploma, Psychology		Adjunct Instructor, Education 750.5, 750.2, 717.33 assessment, communication and family coummuity of children with special needs.		Adjunct Instructor						Teacher, Pre-School, Elementary grades 3,4&6, School psych, D.29, Queens, DOE of NYC, NYS certification school psych

		Sharon Porter		MA Technology & Leadership, Adelphi University
M.S Literacy, Adelphi University
M.S. Earlychildhood / Special Education, Adelphi University		Instructor, Education 726.2, Teaching in theLeast RestrictiveEnvironment 
Education 701.33, Collaborative Planning and Teaching in Urban Classroom
Education 750.1, Students with Special Needs
Education 750.6, Teaching Literacy to Students with Spe		Adjunct Instructor				Member, International Reading Council
Member, Brooklyn Reading Council
Member, CEC		Teacher of Grades K & 1
Assistant Principal, Public Elementary School

		SHERLENE THOMAS		CERTIFICATE OF ADVANCED STUDY IN SCHOOL ADMINISTRATION, COLLEGE OF NEW ROCHELLE		Graduate program in School Counseling
ED 724.10 Leadership and Group Dynamics: Theory and Practice. Lecture and Lab		Adjunct instructor						SCHOOL COUNSELOR, SCHOOL ADMINISTRATOR SUPERVISOR

		Sonia E. Murrow		Ph.D. in the History of American Education and Culture, New York University		Teach Social Foundations of Education and various courses in the Adolescence 7-12 program.		Assistant Professor		YES		Areas of research and scholarship: History of education, the social foundations of education, secondary education and new teacher development. Recent publications: "Is Dialogic Questioning Possible in Social Studies Classrooms?", Theory and Research in Social Education (2008) and "Situating History So It Counts: The Changing Position of Educational History in Teacher Education, 1880-Present" , Journal of Thought (2006).		New York State Certification: Social Studies Teacher (7-12). Taught Social Studies in NYC middle and high schools. Faculty supervisor for student teachers in Brooklyn, Bronx, Queens, Manhattan schools and in New Jersey since 1994.

		Stephan F. Brumberg		Ed.D, Harvard Graduate School of Education		Faculty, Field Supervision of Interns at Brooklyn College
Graduate Center: Urban Education 70200 (Urban Educational History)		Professor		YES		Executive Committee, Academic Council, American Jewish Historical Society
Member of Ad Hoc Seminar on the Review of NYC DOE Programs, Practices, Performance.
Mentor doctoral students in the Urban Education Doctoral Program, CUNY Graduate Center.		Senior tutor, English languge and literature, Awo-Omamma, Nigeria (secondary school).
Tutor English language, New Asia College, Hong Kong (upper high school)

		Stephanie Durham		M.S. Ed. , Long Island University
Administration Certification, Massachusetts College of Liberal Arts		Instructor, Education 750.5; 712.33		Adjunct Instructor				Member- Association of Supervision and Curriculum, International Reading Association, Council of Exceptional Children, NYCBOE, Brooklyn Reading Council;
Consultant   Teachers College Reading and Writing Project;  Consultant and Guest Lecturer at Medgar Evers  College  Undergraduate Education Program; 
Contributions:  Designed and provided professional development in Literacy Instruction for all of Chicago Public School System s Literacy Coaches;  Created school/community event entitled  Real Men Read  to encourage boys to read, have meaningful hobbies, and to interact with male mentors in the community.		21 years as an educator in the NYCDOE.  14 years teaching and 7 years as a Staff Developer/Literacy Coach Grades K-8; Supervisor of After-school Academic and  Enrichment Activities; New Teacher Mentor; Provided Teachers College Reading And Writing Summer Professional Development for teachers K-8;
Elementary Education Certification;  Administrative Certifications- SDA, SSA

		Stephen Phillips		ABD., Social Sciences, Syracuse University		Instructor:  Advanced Seminar in Pedagogy & Curriculum, English, Social Studies & Modern Languages and Director, NYC Teaching Fellows Program and Program Head for Adol. Programs						Member, National Council for Social Studies
Member, Phi Delta Kappa
Co-author with Raywid, Maryann, Not So Easy Going, 2003		Retired Teacher of Social Studies & English, grades 7-9
Superintendent Alternatiive High Schools & Programs, NYCDOE

		StephenPorter		MA Ed./Soc St  NYU		Adjunct Instructor		Adjunct Instructor						JHS 117K , JHS 303K
SOC. St. Teacher
JHS 303K, JHS 281K, AP
PS/IS 226K Principal

		Susan Givner		M.S. Elementary Education, Staten Island College, 1989		Adjunct Lecturer		Adjunct Lecturer				Part of an inquiry-based science leadership team at P.S. 235; Science mentor; leader for 1st grade; Facilitator for science and math parent workshops; liaison for Brooklyn College Student Teachers and Math and Science interns; new teacher mentor		Public School 235. Brooklyn, New York. (1988 -Present)

		Susan Longtin		PhD, Language Development and Language Disorders, City University of New York		faculty, Department of Speech Communication Arts and Sciences 
program co-director, Advanced Certificate Program, Autism Spectrum Disorders		Assistant Professor		YES		Assessment of Speech, Language, and Communication in Autism Spectrum Disorders.  Invited chapter to submitted for Stein, C. & Fabus, R. (Eds.).  A Guide to Assessment and Report Writing in Speech/Language Pathology. Delmar Publishing.  Anticipated publication date 2010.
Contemporary perspectives on facilitating language acquisition for children on the autistic spectrum:  Engaging the parent and the child.  Susan Longtin, senior author, with S. Gerber.  Journal of Developmental Processes.  Vol. 3 (issue 1) 2008, 38-51.
The use of videotaped self-monitoring to facilitate interactive intervention in speech-language therapy in autistic preschool children. R.  Susan Longtin, senior author; with Renee Fabus.  Submitted to The Clinical Supervisor, vol. 27 (1) 2008.		NYS License Speech-Language Pathologist
Certificate of Clinical Competence, American Speech, Language Hearing Association
Teacher of Students with Speech, Language, and Hearing Handicaps
Provided in service training to preschools
Conducted clinical supervision in center-based preschool special education setting

		Susan Margulies		MA  Mathematics  Education   Brooklyn College   1976								A------ A-------    The Mathematics Teacher,  Feb.  1993
 Discovering a New Algorithm for Area   The Mathematics Teacher,  May 1990		Assistant Superintendent for Administration and Personnel,  Valley Stream, NY (2003-2007)
Assistant Superintendent 6-12 Seaford, NY (2000-2003);  Assistant Principal,  Baldwin HS, 
Baldwin, NY  (1995-1999);  Math Teacher/Chairperson  West Islip, NY (1990-1995);  
Brooklyn: Math Teacher,  Midwood HS (1985-1990);  Math Teacher Sara Hale HS (1976-76)

		Tanya L. Pollard		PhD. Yale University, Literature, Comparative		Faculty in English Department		Associate Professor		YES		Romancing the Greeks: Cymbeline s Genres and Models, in How to Do Things in Shakespeare, ed. by Laurie Maguire, Oxford : Blackwell Publishing
Drugs and Theater in Early Modern England, (Oxford, Univ. Press) 
Shakespeare s Theater: A Sourcebook (Blackwell Publishing)

		Theresa Brooks Williams		Advanced Certificate in Supv and Adm of Special Education Classes, City University		Faculty		Adjunct Lecturer: Graduate Education-Special Education				Attended various conferences to increase knowledge and application of DI theory and strategies. Provided PD to elementary school teachers and used info in BC course work.
-Member: Council for Exceptional Children (CEC)
-Instructional Reading Association ( IRA)		Experience: Administration of K-5 General Education and Special Education programs Licensure; Certification: Teacher of Early Childhood; Teacher of Special Education; Administration and Supervision of Special Education classes; Principal and Assistant Principal License

		Vanda Belusic-Vollor		MA, Modern British Literature, Brooklyn College, CUNY		Faculty		Adjunct Lecturer				As Principal of South Brooklyn Community High School, a national model for serving over aged under-credited youth, I am proud to celebrate the following achievements:
SBCHS featured on Charlie Gibson's ABC World News, April 1, 2008
Feature article on South Brooklyn Community High School in the Boston Globe,: "Tuning in Can Stop Dropping Out," October, 2007.
Feature article on South Brooklyn Community High School in Time Magazine: "Stopping the Exodus," May 14, 2007.		Teacher, teacher trainer, assistant principal, principal, principal mentor, and consultant to DOE schools (1992-present).

		Veronica Monro		Early Childhood Faculty		Adjunct Professor

		Victoria Nunez		Ph.D.  English/American Studies.  University of Massachusetts, Amherst.		Faculty in Adolescence Education: English
and student teaching supervisor		Assistant professor		YES		Reading Puerto Rican Migration in the Autobiography of Antonia Pantoja.   Sargasso, A Journal of Caribbean Literature, Language and Culture.  Rio Piedras, Puerto Rico: University of Puerto Rico.  Fall, 2006.

 Antonia Pantoja (1922-2002) Puerto Rican-born academic, community activist, and organizer  in Ed. Suzanne Oboler and Deena Gonzalez, Oxford Encyclopedia of Latinos and Latinas in the United States.  New York: Oxford University Press.  2005.

 Sonia Nieto, U.S. Puerto Rican Educational Activist  in Ed. Virginia Sanchez Korrol and Vicki Ruiz, Latinas in the United States, An Historical Encyclopedia.  Bloomington:  Indiana University Press.  2006.

 Incorporating Latino Communities into Educational Research, Statement on Methodology  National Latino Education Research and Policy Project, Occasional Papers.  New York, 2004.

ACADEMIC PUBLICATIONS ACCEPTED
 First Puerto Rican Librarian in New York Built Bridges to Spanish Speaking Community  (Pura Belpre (Nogueras de White)).  Encycl		-EMPLOYMENT HISTORY: Boston Public Schools:  Fenway High School :  Teacher and House Coordinator (1996-97)
Taught humanities and served as Title I reading teacher.  Carried out administrative duties for team of teachers associated with an academic house including searching for school-to-work business partners.

Boston Public Schools: East Boston High School.  Teacher (1995-1996)
Taught ESL to students in grades 9-12 as Title I funded ESL teacher.  Participated in the implementation of a literacy program for Latin American immigrant students with interrupted education.  

Jamaica Plain Adult Learning Program, English High School/Boston Community Schools  Adult Literacy Teacher (1988-1990)
Taught basic literacy classes targeting women living in public housing developments and those receiving public assistance.  Designed curriculum; organized student council.
MASSACHUSETTS TEACHING CERTIFICATIONS (last updated 1997)
Provisional Certification with Advanced Standing:  ESL (5-12); History 9-

		Wayne Reed		Ed.D. Religion and Education  Teachers College, Columbia  University		Teaching Faculty and Supervisor of Student Teachers, Program Head, Childhood Education		Assistant Professor		YES		Reed, W.A., (2007) Inside connections: Local teachers  perspectives on parental engagement in an urban elementary school.  Journal of Teacher Education and Practice, Vol. 28, No. 3. Reed, W. A. (2008)  The bridge is built: The role of local teachers in an urban elementary school. (accepted for publication in School Community Journal, Spring 2009.) Curriculum development: Contextualized Teaching in Urban Classrooms and Communities, new course accepted by college-wide curriculum committee		Teaching or other professional experience in P-12 schools:  Co-Director, East New York Teen Summit and Youth Leadership Initiative, a collaborative partnership between the college and eight urban high schools.

		Wen-Song Hwu		Ph.D. Louisiana State University, Curriculum and Instruction		Teaching Faculty for Core Course in Undergraduate Program Ed 16(Foundations) and Multicultural Course in Graduate Programs		Assistant Professor		YES		Wen-Song Hwu. (in progress). East meets West 
Wen-Sonf Hwu. Bias Committee for New York State Teacher Certification Examinations.
Wen-Song Hwu. (2008). Collected papers of 11th Sino-American Exchange Conference on Education		Public School 105, 314, 325. Brooklyn, Supervisor of student teachers.

		Xia Li		Ph.D, Elementary Education, University of Illinois at Urbana-Champaign		Early Childhood Education program
Teaching Mathematics in Early Childhood
Play in Cross-cultural Contexts		Assistant Professor		YES		My research focuses on children s acquisition of number concepts and arithmetic, and math curriculum for 2-5 years old. 
1. Baroody, A. J., & Li, X. (in press). Mathematics instruction that makes sense for 2 to 5 year olds. In E. L. Essa & M. M. Burnham (Eds.), Development and Education: Research Reviews from Young Children. New York: The National Association for the Education of Young Children.
2. Baroody, A. J., Lai, M., Li, X., & Baroody, A. E. (2008). Preschoolers  understanding of subtraction-related principles. Mathematical Thinking and Learning.
3. Baroody, A. J., Li, X., & Lai, M. (2008). Toddlers  Spontaneous Attention to Number. Mathematical Thinking and Learning, 10(1), 1 31. 

Proposal Reviewer, American Educational Research Association Annual Meeting, 2008-2009, and 2009-2010.

		Yoon-Joo Lee		Teachers College Columbia University.  New York, NY
Ed. D., Early Childhood (w/ specialization in Special Education)		Faculty
Clinical supervisor		Assistant Profession		YES		Lee, Y-. J.  & Recchia, S. L.  (in press) Who is the boss?  Young leaders  power and influence in an early childhood classroom.  Early Childhood Research and Practice. 10 (1), http://ecrp.uiuc.edu/v10n1/lee.html

Lee, Y-. J.  (2008)  Reflecting on my role in children s conflicts in an early childhood special education classroom.  Reflective Practice, 9(3), 319-327.

Presentation:
Lee, Y-. J.  & Recchia, S. L.   Preparing early childhood teachers for inclusive classrooms: A holistic framework for embracing all learners and building classroom community    Paper session presented at American Education Research Association Annual Meeting. Chicago, IL. : April, 2007.

Lee, Y-. J.  & Shin, M. S.   The role of reflective practices in growth and development of the advanced teacher candidates    Paper session presented at American Education Research Association Annual Meeting. Chicago, IL. : April, 2007.		NYS Permanent Teacher Certificate in Special Education
3 years of teaching preschoolers in self-contained as well as integrated classrooms
A member in Task Force on Quality Inclusive Schooling, New York State Higher Education Support Center for SystemsChange
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nderlying principles but at the same time able to respond to experience and adapt to changing demands.
Both the College’s planning practices and its resource allocation are shaped by, and advance, the

ission. The mission is a direct consequence of the College’s growing interest and involvement in

utcomes assessment. Institutional objectives for student learning now articulate what Brooklyn College

raduates will know and be able to do.

For bulletins and handbooks please link to:
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Overview.htm

A.3. What are the institution’s characteristics [e.g., control (e.g., public or private) and type of
institution such as private, land grant, or HBI; location (e.g., urban, rural, or suburban area)]?

Brooklyn College is a state funded public institution located in the culturally and ethnically vibrant
borough of Brooklyn. Since 1784, all educational institutions in the State of New York are members of
the University of the State of New York, and are governed by The Board of Regents of The University
of the State of New York, an unpaid lay board of 16 members elected by the legislature to five-year
terms. Brooklyn College is a member institution of the City University of New York (CUNY), which
was founded in 1961 and is one of the two public university systems in the state. CUNY is governed by
a 17-member Board of Trustees: ten members appointed by the Governor, with the consent of the State
Senate; five appointed by the Mayor of New York City, also with the consent of the State Senate, a
representative of the student body, and a non-voting faculty representative. As do each of the colleges of
the City University of New York, Brooklyn College has its own governance plan, approved by the
CUNY Board of Trustees. Written descriptions of the college governance structure, its policies and its
governing documents are found in Middle States report. All CUNY colleges are also subject to the
provisions included in the various collective bargaining agreements between the University and the
faculty and staff union.http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Overview.htm

A.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the
institutional context may be attached here. [Because BOE members should be able to access many
exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

B. The unit

B.1. What is the professional education unit at your institution and what is its relationship to
other units at the institution that are involved in the preparation of professional educators?

The professional education unit is defined as the School of Education. The unit head is Deborah A.
Shanley, Dean and Chair of the School of Education. The unit has the following teacher education
programs on the initial and advanced levels leading to baccalaureate and masters degrees: Early
Childhood, Early Childhood/Special Education, Childhood, Middle Childhood, Adolescence and Special
Subjects, and Special Education. Candidates can earn B.A, B.S. M.S.E.D, and M.A.T. degrees. The unit
offers three advanced level programs that lead to masters degrees and/or advanced certificates as well as
New York State certification: Educational Leadership, School Counseling, School Psychology. A fourth
advanced certificate program in Autism Spectrum Disorders does not lead to state certification. All
graduate programs offer different credit options for candidates based on New York State requirements
and candidates' credentials upon entry into programs. The unit offers traditional and alternate pathways
into teaching. The preparation of candidates for certification as Music Teachers is housed in the Music
Conservatory. Candidates in the graduate program in Speech Language Pathology (ASHA accredited)
have an option within the program to meet certification requirements as Teachers of Students with
Speech and Language Disabilities by taking School of Education courses. All academic programs
leading to New York State certification are registered with the New York State Education Department.




Page 3

B.2. How many professional education faculty members support the professional education
unit? Please complete Table 1 or upload your own table at Prompt B.7 below.

Table 1

Professional Education Faculty

Professional

Full-time in the

Full-time in the Institution,

Part-time at the Institution &

the Unit (e.g., adjunct

Graduate Teaching Assistants
Teaching or Supervising Clinical

Total # of Professional

Education Faculty Unit but Part-time in the Unit faculty) Practice Education Faculty
Mgl 54 2 149 0 160
faculty

B.3. What programs are offered at your institution to prepare candidates for their first license
to teach? Please complete Table 2 or upload your own table at Prompt B.7 below.

Table 2

Initial Teacher Preparation Programs and Their Review Status

Agency or
Association Program Report State Approval Status of National
SRETETT Awégghlgfgﬁl ger.g., Can d’? duargk;elgr?rfolle d Reviewing Submitted for Status (e.g., Recognition of
9 Master's) or Admitted Programs (e.g., National Review approved or Programs by
State, NAEYC, or (Yes/No) provisional) NCATE
Bd. of Regents)
Childhood .
Education BA 334 ACEI Yes Approved Recognized
Childhood
Education Option | MSED 65 ACEI Yes Approved Recognized
C
Special Education: Recoanized
Childhood Option | MSED 25 CEC Yes Approved gniz
c w/conditions.
Recognized
Early Childhood | 5\ 345 NAEYC Yes Approved w/conditions.
Education Rejoining
3/15/2010
Early Childhood Recognized
Education/Early w/conditions.
Childhood Special BA 158 NAEYC ves Approved Rejoining
Education 3/15/2010
Early Childhood i‘jﬁggg:ﬁiﬁs
Education Option | MSED 87 NAEYC Yes Approved S ’
C Rejoining
3/15/2010
Adolesc_:ence Further
Education and development
Special Subjects BA 153 NASPE Yes Approved opmer
. ; required. Will not
Physical Education reioin
K-12 ]
Adolesc_:ence Further
Education and development
Special Subjects MSED 88 NASPE Yes Approved 0P )
. ) required. Will not
Physical Education reioin
K-12 Option C !
Adolescence BA 85 NCTM Yes Approved Recognized
Education w/probation. Will
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Mathematics 7-12

rejoin 3/15/2010

Adolescence

Mathematics 5-9

Education Science |BA 21 NSTA Yes Approved Recogn!z_ed
; w/conditions.
7-12 ( Biology )
Adolescence Recoanized
Education Science [BA 10 NSTA Yes Approved W /cog ditions
7-12 (Chemistry) ’
Adolescence Recoanized
Education Science |BA 3 NSTA Yes Approved gniz
- w/conditions.
7-12 (Physics)
Adolescence
Education Science Recognized
7-12 ( Earth BA ! NSTA ves Approved w/conditions.
Science)
Adolescence
Education Modern BA 16 ACTFL No Approved Did not submit
Languages 7-12
(Spanish)
Adolescence
Education Modern BA 3 ACTFL No Approved Did not submit
Languages 7-12
(French)
Modern
Languages 7-12 BA 2 ACTFL No Approved Did not submit
(Italian)
Adolescence Recognized
Education English | BA 98 NCTE Yes Approved w/probation. Will
7-12 rejoin 3/15/2010
Adolescence z:c;gr ment
Education Social BA 22 NCSS Yes Approved re uirepd will not
Studies 7-12 quired.
rejoin
“K"ulsz'c Education g, 26 N/A No Approved N/A
Middle Childhood Recoanized
Education MSED 24 NCTM Yes Approved gnize
w/probation.

B.4. What programs are offered at your institution to prepare advanced teacher candidates and
other school professionals? Please complete Table 3 or upload your own table at Prompt B.7 below.

Table 3

Advanced Preparation Programs and Their Review Status

Agency or
Association Program Report State Approval Status of National
Program Awi;i;z;{slo(re'g" can d’?duargbselgr?rf olled Reviewing Submitted for Status (e.g., Recognition of
4 Doctorate) or Admitted Programs (e.g., National Review approved or Programs by
State, NAEYC, or (Yes/No) provisional) NCATE
Bd. of Regents)
Special Education: Recoanized
Early Childhood MSED 37 CEC Yes Approved gniz
: w/conditions
Options A and B
Special Education: Recoanized
Childhood Options | MSED 37 CEC Yes Approved gniz
w/condition
Aand B
Special Education: Recognized
Middle Childhood | MSEP 19 CEC ves Approved wi/condition
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Early Childhood

Education Options | MSED 62 NAEYC Yes Approved Recognlzgd
w/probation.
A and B
Adolescence Recognized
Education English | MA 91 NCTE Yes Approved w/probation. Will
7-12 rejoin 3/15/2010
Adolescence Recognized
Education MA 32 NCTM Yes Approved w/probation. Will
Mathematics 7-12 rejoin 3/15/2010
Middle Childhood
Education Recognized
Mathematics 5-9 MSED 25 NCTM ves Approved w/probation.
options A and B
Adolescence
Education Science Recoanized
( Biology, MA 8 NSTA Yes Approved gniz
- . w/conditions.
Chemistry, Physics
and) 7-12
Middle Childhood Recoanized
Education Science | MSED 44 NSTA Yes Approved gniz
w/conditions.
(5-9)
Adolescence z::/t(::ce)r ment
Education Social MA 71 NCSS Yes Approved re uirepd will not
Studies 7-12 quired.
rejoin
Adolescence
Education Modern
Languages MA 13 ACTFL No Approved Did not submit
( French and
Italian) 7-12
Adolescence
Education Physical | MSED 88 NASPE No Approved Did not submit
Education K-12
Adolescence No data. First
Education Science | MAT 11 NSTA No Approved Cohort began Fall
7-12 2009
Adolescence
Education and
Special Subjects MA 54 N/A No Approved N/A
Art K-12
Adolescence
Education Health | MSED 31 AAHPERD/AAHE No Approved Did not submit
Teacher 7-12
g&iﬂ;ig:"dhmd Recognized with
. MSED 56 NCTM Yes Approved probation. Will
Mathematics 5-9 o
" rejoin 3/15/2010
Transitional B
Childhood
Education MSED 43 ACEI Yes Approved Recognized
Transitional B
7-12 Transi tic?nal MA 60 NCTE Yes Approved probation. Will
B rejoin 3/15/2010
Special Education . .
Childhood MSED 53 CEC Yes Approved Recognized with
L conditions.
Transitional B
Special Education Recognized with
Middle Childhood | MSEP 124 CEC ves Approved conditions.
School Psychology | MSED 84 NASP Yes Approved Recognized

through December
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2010

Further

Educational development
Leadership (SBL) MSED 94 ELCC ves Approved required. Will not
rejoin.
Further
Educational MSED 04 ELCC Yes Approved development

Leadership ( SDL) required. Will not

rejoin.

Review of report
indicated the
School Counseling | MSED 153 CACREP Yes Approved program is Not
ready for CACREP
site visit

B.5. Which of the above initial teacher preparation and advanced preparation programs are
offered off-campus or via distance learning technologies? What alternate route programs are
offered? [In addition to this response, please review the ""Institutional Information™ in AIMS and,
if updating is needed, contact NCATE with details about these programs.]

The unit does not offer off-campus or distance learning programs that lead to certification.New York
State has an alternative certification pathway, known as Transitional B certification. This route is
designed for recent college graduates as well as career changers without preparation in education.
Participants in these programs generally receive partial tuition scholarship, funded by a combination of
AmeriCorps Education Awards and public and private funds. By state regulation all Trans B programs
begin with an intensive summer program of graduate education coursework and field experiences in
schools. In September, candidates who have passed two of the three New York State Certification exams
become Initially certified teachers of record in a New York City public school while continuing to
pursue a master’s degree in education. A Glossary of Terms is provided to assist with understanding the
unit structure and candidates.http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Unit.htm

B.6. (Continuing Visit Only) What substantive changes have taken place in the unit since the
last visit (e.g., added/dropped programs/degrees; significant increase/decrease in enrollment; major
reorganization of the unit, etc.)? [These changes could be compiled from those reported in Part C
of the AACTE/NCATE annual reports since the last visit.]

The literacy teacher program has been dropped.

A new Master of Arts in Teaching (M.A.T.) degree, Adolescence Science Education (7-12), with
specializations for biology teacher, chemistry teacher, earth science teacher, and physics teacher was
approved by the New York State Education Department in Spring 2009 and the first cohort was
admitted in Fall 2009. A second M.A.T. program in Adolescence Education: Earth Science, is pending
New York State Education Department approval and registration. The expected date of approval is
Spring 2010.

The enrollment of Teaching Fellows has steadily decreased. There were 289 Fellows admitted in Fall
2007, 262 admitted in Fall 2008 and 108 admitted in Fall 2009. The total enroliment ( Fall 2009) of
Teaching Fellow candidates is 395.

Major restructuring of the School of Education from one department with the Dean serving as the Chair
into three departments with three chairs began in Spring 2009. We anticipate faculty governance
approval of this restructuring in Spring 2111.
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B.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit
context may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

CONCEPTUAL FRAMEWORK

This section provides an overview of the unit's conceptual framework(s). The overview should
include a brief description of the framework(s) and its development.

C.1. How does the unit's conceptual framework address the following structural elements?
[Please provide a summary here. A more complete description of the conceptual framework should
be available as an electronic exhibit.]

e the vision and mission of the unit

¢ philosophy, purposes, goals, and institutional standards of the unit

o knowledge bases, including theories, research, the wisdom of practice, and educational
policies that drive the work of the unit

o candidate proficiencies related to expected knowledge, skills, and professional
dispositions, including proficiencies associated with diversity and technology, that are
aligned with the expectations in professional, state, and institutional standards

e summarized description of the unit’'s assessment system

The conceptual framework is a reflection of the alignment of multiple mission statements ( Brooklyn
College, School of Education, and individual program mission statements) and as such it is a clear
articulation of the valued and unique characteristics of candidates and graduates from all teacher
preparation and other professional personnel program within the unit.

Within the past few years the unit has deepened its belief that the vast and rich resources within New
York City’s communities are vital to the work of transforming schools and the preparation of teachers
and other school personnel. Existing partnerships with various cultural institutions and community based
organizations have deepened ( Lincoln Center for the Performing Arts, The National Parks, The
Museum of Natural History and the Bronx Zoo) to provide opportunities for candidates to personally
experience place based learning and understand the importance of this concept in the education of urban
students.

Each program within the unit is designed to ensure that all candidates will develop a strong foundation
in content and pedagogy and a preparation that is balanced with theoretical and practical knowledge
bases. The unit is clear in its purpose to prepare candidates who value collaborative relationships and
self-reflection particularly when working in the exceptionally diverse schools and communities located
in Brooklyn and in the metropolitan region. The unit shares the vision that diversity extends beyond
race, culture and gender. Therefore, the unit shares the belief that sensitivity to, and knowledge about
one’ own and others’ racial, ethnic, religious, class, sexual, gender, and cultural and linguistic identities
is essential to the work of transforming urban schools.

The Conceptual Framework provides the foundation for outcomes within and across programs. It guides
all coursework, all field experiences, the teaching, service and scholarship of faculty in the unit, and

most importantly the preparation of candidates for teaching and other professional roles. The Conceptual
Framework makes explicit the dispositions that are valued by the faculty in the School of Education and
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the members of the professional community with whom they work. The framework and the School of
Education mission statement are noted on every course syllabus and are reflected in the course readings,
assignments and rubrics. The framework is reflected in all assessment instruments, program and unit
handbooks, and the clinical experiences for all level candidates. Faculty set annual goals that reflect, to a
great extent, the framework themes. The themes are central to student research in advanced level
programs and to faculty scholarship and research.

The performances named in the Conceptual Framework articulate the values and competencies
prioritized by the unit for teacher candidates and other professional personnel. Candidates develop the
knowledge, skills and dispositions inherent in these performances through a series of increasingly
rigorous coursework and through extensive field experiences. The unit has a long and proud history of
preparing teachers and other school personnel. Brooklyn College graduates can be found in many local
schools as teachers, guidance counselors and administrators.

Graduates of the unit serve as cooperating teachers and as part-time faculty in the unit. The level of
commitment and dedication of unit faculty to the students and their families is very high. Faculty are
passionate about working in schools situated in some of the most economically challenged communities
within New York City and perhaps in the United States.

The unit strives to develop candidates’ passion and commitment toward teaching and other professional
work through the very thoughtful preparation of course syllabi, assignments, assessments and
opportunities for classroom interaction with diverse candidates. Professional dispositions and
commitments are formally evaluated during student teaching and other capstone field experiences. .
Faculty are very engaged with their candidates in the classroom setting and in field experiences that
precede student teaching. Faculty informally evaluate candidates through observation and formally in
their examination of candidate work samples.

Brooklyn College’s commitment to diversity begins with the mission statement of the college and
extends to the School of Education mission statement and then to the various program specific mission
statements. The Conceptual Framework performances all address the unit’s inclusive statement of
diversity and they are reflected throughout the curriculum, the entire scope and sequence of the
coursework within all programs across the unit, and in field experiences.

The Brooklyn College core curriculum is rich in the area of diversity. The choice of majors and
concentrations offers candidates multiple pathways to expand the breadth and depth of their knowledge
of and commitment to diversity. A commitment to diversity is reflected in the composition of the faculty
and the student body of Brooklyn College. There is a seamless threading of diversity in all aspects of the
college and the professional unit’s operations and performances.

The importance of using technology appropriately and effectively is guided by the Conceptual
Framework themes of social justice and diversity. Many injustices exist for students based on socio-
economic conditions, race and gender. Faculty are aware of the technology gaps that many students
experience in under-funded urban schools. Most of the candidates in the unit are graduates of local
public schools and did not have extensive opportunities to work with technology. The unit has made the
commitment to provide opportunities for candidates to develop their knowledge and skill in the use of
technology in planning, teaching, assessment and research. The faculty is committed to their own
professional development in the use of

technology and the unit, as well as the institution, offers a number of technology professional
development opportunities

The unit provides teacher candidates and other school personnel candidates with the knowledge, skills
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nd dispositions that are aligned with the New York State Education Department’s standards for
ertification, the New York State Learning Standards, the standards delineated by specialized
rofessional associations (SPAs) and in some programs, the INTASC principles and the National Board
or Professional Teaching Standards core propositions.

ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/

C.2. (Continuing Visits Only) What changes have been made to the conceptual framework since
the last visit?

The four themes of the Conceptual Framework remain the same: Diversity, Social Justice, Critical Self-
Reflection and Reflective Practice and Collaboration. The unit's core work is centered on pedagogical
content knowledge and professional knowledge. Therefore when the conceptual framework was initially
written, it was agreed that the conceptual framework would identify the affective domains and
dispositions that distinguish the unit and its candidates. That being said, a number of current faculty
were not hired at the time the conceptual framework was originally written and a number of faculty
meetings and retreats have dedicated time for discussion of the current framework, its evolution, and
alignment with the School of Education's mission to give the context for the framework as it exists and
to call the question of whether the themes are still relevant to the unit's mission. The framework is still
relevant and over the years since the initial visit the unit has seen dynamic growth in all four themes in
terms of faculty hires, faculty research and scholarship, partnerships with schools and communities,
candidate research ( action research projects and national presentations with faculty) , expanding
existing collaborations with College Now, Lincoln Center for the Performing Arts, NNER, The Museum
of Natural History, The National Parks, and The Bronx Zoo.

C.3. (First Visits Only) How was the conceptual framework developed and who was involved in
its development?

C.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the
conceptual framework may be attached here. [Because BOE members should be able to access
many exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

STANDARDS

This section is the focus of the institutional report. A description of how the unit meets each
standard element must be presented. Significant differences among programs should be
described as the response is written for each element under subheadings of initial teacher
preparation, advanced teacher preparation, and other school professionals. Significant
differences among programs on the main campus, in off-campus programs, in distance learning
programs, and in alternate route programs should be identified. Links to key exhibits to
support the descriptions may be attached to the last prompt of each element.

Standard 1: Candidate Knowledge, Skills, and Professional Dispositions

Candidates preparing to work in schools as teachers or other school professionals know and
demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and
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professional knowledge and skills, and professional dispositions necessary to help all students
learn. Assessments indicate that candidates meet professional, state, and institutional standards.

Directions When Programs Have Been Reviewed Nationally or by a Similar State Review

To reduce burden and duplication, units have fewer reporting requirements for Standardl
when programs have been submitted for national review or similar state review. These review
processes cover many of the elements in Standard 1. For programs that have been submitted for
national review or similar state review, units are asked to report in the IR only the following
information:

o State licensing test data for Element 1a (content knowledge for teacher candidates)
and Element le (knowledge and skills for other school professionals)

o Assessment Data for Element 1c (professional and pedagogical knowledge and skills)

o Assessment data for Element 1g (dispositions)

¢ Results of follow-up studies of graduates and employers (all standards elements)

Because program standards do not generally cover general professional knowledge and skills
nor professional dispositions, the unit must respond to all of the prompts in Elements 1c
(Professional and Pedagogical Knowledge and Skills for Teacher Candidates) and 1g
(Professional Dispositions for All Candidates) regardless of whether programs have been
submitted for national or state review.

The prompts for each element in the IR include reminders of when data for these programs
need not be included. The term *'similar state review' refers to state review processes that
require institutions to submit assessments and assessment data for evaluation and/or approval.
For more information on "'similar state review," click on the HELP button at the top right
corner of your screen.

la. Content Knowledge for Teacher Candidates. [In this section the unit must address (1) initial
teacher preparation programs at the undergraduate and graduate levels and, if the institution
offers them, (2) licensure and non-licensure graduate programs for teachers who already hold a
teaching license.]

la.1. What are the pass rates of teacher candidates in initial teacher preparation programs on
state tests of content knowledge for each program and across all programs (i.e., overall pass rate)?
Please complete Table 4 or upload your own table at Prompt 1a.5 below. [This information could
be compiled from Title 11 data submitted to the state or from program reports prepared for
national review.]

Table 4
Pass Rates on Content Licensure Tests for Initial Teacher Preparation

For Period: |2006-2009
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Program Name of Content Licensure Test # of Test Takers % Passing State Licensure Test

Overall Pass Rate for the Unit
(across all initial teacher preparation
programs)

la.2. (Programs Not Nationally Reviewed) What data from other key assessments indicate that
candidates in initial teacher preparation programs demonstrate the content knowledge delineated
in professional, state, and institutional standards? [Data for initial teacher preparation programs
that have been nationally reviewed or reviewed through a similar state review do not have to be
reported here. Summarize data here only for programs not already reviewed. A table summarizing
these data could be attached at Prompt 1a.5 below.]

The following programs preparing initial candidates did not submit a SPA report in advance of our
continuing visit: 1) Modern Languages undergraduate BA initial level program, and the Modern
Languages graduate MA program; 2) The Music Teacher undergraduate BA initial level program, the
graduate level Advanced Certificate in music education program and Music Teacher program do not
have an NCATE affiliated SPA. The same is true for the Art Teacher initial level graduate MA level
program.

The Modern Languages programs did not submit because the Modern Languages Department is
considering changes to the teacher education component of the program and believed that the first
priority in this change process was to write its Self Study report for Middle States. Now that this has
occurred unit faculty and ML department faculty need to meet to align course work and field
experiences with ACTFL standards.

All candidates in these programs take the New York State Content Specialty exam in their subject. (see
table 4 for results ). GPA for candidates prior to student teaching is an indicator of content knowledge.
There were four Modern Language undergraduate student teachers in the fall 2009 semester. The
average GPA prior to student teaching for these candidates was 3.3 and is based on a 30 credit major and
12 education credits. There were 21 graduate level initial Art student teacher candidates in fall 2008 and
their average GPA prior to student teaching was 3.69. There were six undergraduate music education
student teacher candidates and their average GPA prior to student teaching was 3.7 and on the graduate
level 12 student teacher candidates whose average GPA was 3.8.

The end of semester Field Evaluation Summary Form that is completed by college supervisors at the end
of each semester is data that serves as a final summary of candidates’ performance in the capstone field
experience course in all of the unit's programs. Data indicates that candidates in all of the initial level
programs not nationally reviewed ( Art, Modern Languages, Music) meet or exceed the content
knowledge standard.

The Field Evaluation Summary Form consists of 13 items that are aligned with the conceptual
framework.

Item #11: Demonstrated knowledge of subject matter.

While the number of candidates is very small, data from the Spring 2009 Field Evaluation Summary
Form indicates that 100% of the music undergraduate candidates ( n=2) met or exceeded expectations on
item #11 and 80% of the Music graduate level candidates ( n=5) met or exceeded expectations for item#
11.

100% of the Art initial level graduate candidates ( n=11) met or exceeded expectations on item #11.
100% of the modern language undergraduate candidates ( n=3) met or exceeded expectations on item
#11.

Cooperating teacher data is another indicator that candidates demonstrate content knowledge.
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ooperating teachers complete a 13 item end of semester evaluation of the candidate. For Item # 1,
Demonstrated knowledge of the subject area :
Music candidates ( n=28) cooperating teachers evaluations indicate that 39.3% of candidates exceeded
xpectations and 53.6% were clearly competent in their content knowledge.
rt candidates (n=21) 24% of cooperating teachers evaluated candidates as exceeding expectations in
ontent knowledge, 48% were clearly competent and 28% acceptable.
Modern Language candidates ((n=11) 91% exceeded expectations and 9% was marginal.

he CST pass rates for candidates in all of the programs that are nationally reviewed are at or above the
0% pass rate.

ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/tables.htm

1a.3. (Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teacher candidates demonstrate an in-depth knowledge of the content knowledge
delineated in professional, state, and institutional standards? [Data for advanced teacher
preparation programs that have been nationally reviewed or reviewed through a similar state
review do not have to be reported here. Summarize data here only for programs not already
reviewed. A table summarizing these data could be attached at Prompt 1a.5 below.]

Health education candidates are advanced level candidates who take 18 credits in health science courses
from the Department of Health and Nutrition Sciences and must also complete 12 credits in course work
in the School of Education. Their average GPA is 3.65, an indicator of strong content knowledge as well
as an indicator of their performance in courses that develop professional and pedagogical knowledge.

la.4. What do follow-up studies of graduates and employers indicate about graduates'
preparation in the content area? If survey data are being reported, what was the response rate? [A
table summarizing the results of follow-up studies related to content knowledge could be attached
at Prompt 1a.5 below. The attached table could include all of the responses to your follow-up
survey to which you could refer the reader in responses on follow-up studies in other elements of
Standard 1.]

The unit began administration of its comprehensive Program Completers Survey in spring 2007. The
unit now has data to analyze from the Fall 2007 program completer report and from the Spring/summer
2008 report. Only 61 candidates completed the Fall 2007 survey. Even with the small N the data shows
that 80.3% of the candidates rated themselves as above average or highly skilled in 'Knowledge of
subject matter' and 80% of the candidates rated themselves as above average or highly skilled in
"Knowledge of the subject matter or content of your practice’. 122 program completers responded to the
spring/summer 2008 survey. The responses to these same two items was 85% and 85.5% as above
average or highly skilled in content knowledge.

Data from a survey of graduates from 2004-2007 with 147 alumni completing the survey 94.2%
indicated that their preparation in the area of ' Knowledge of the subject matter you teach' was
acceptable, good or excellent. 92.4% rated their program preparation as acceptable, good or excellent in
'Knowledge of the content of your practice.’

20 school principals responded to the 2009 Employer survey that asked principals how well the School
of Education has prepared its graduates who are their teachers on 26 different competencies. The data
indicates that for preparation in knowledge of the subject matter 35% of the principals evaluated
preparation as excellent, 50% as good and 15% as adequate.
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ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/tables.htm

1a.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the content
knowledge of teacher candidates may be attached here. [Because BOE members should be able to
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

NYSTCE data

See Attachments panel below.

1b. Pedagogical Content Knowledge and Skills for Teacher Candidates. [In this section the unit
must address (1) initial teacher preparation programs at the undergraduate and graduate levels
and, if the institution offers them, (2) licensure and non-licensure graduate programs for teachers
who already hold a teaching license.]

1b.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that
candidates in initial teacher preparation programs demonstrate the pedagogical content knowledge
and skills delineated in professional, state, and institutional standards? [Data for initial teacher
preparation programs that have been nationally reviewed or reviewed through a similar state
review do not have to be reported here. Summarize data here only for programs not already
reviewed. A table summarizing these data could be attached at Prompt 1b.4 below.]

The New York State Assessment of Teaching Skills-Written (ATS-W) exam is an assessment of
candidate pedagogical content knowledge. Only two program completers in the French teacher UG
program have taken this exam and the pass rate is only 50%. Two out of three Spanish teacher UG
program completers took the exam with a pass rate of 100% and two Spanish teacher initial level
graduate candidates took the exam with a pass rate of 100%. Music teacher UG has a 100% pass rate ( 2
out of 3 completers), Music teacher MA has a 100% pass rate ( one completer) and the Music advanced
certificate graduate level program (12 completers) has a 100% pass rate on the ATS-W exam. Nine out
of ten Art teacher program completers have taken the exam and their pass rate is 100%.

Data from the end of semester Field Evaluation Summary forms that are completed by college
supervisors as a final summary of their candidates’ performance indicate that most candidates in all of
these programs meet or exceed the pedagogical content knowledge and skills standard. Four items from
the 13 item form assess pedagogical content knowledge. They are :

Item #8 Demonstrated knowledge of a variety of approaches in one’s practice;

Item #9 Demonstrated a commitment to engaging students, parents and other faculty in the learning
process;

Item #10 Developed meaningful experiences and positive environments for learning based on
assessment of student learning, prior experience and developmental levels;

Item # 12 Demonstrated commitment to professional development.

Item #12 refers to the initiative candidate’s took to improve the pedagogical content skills pointed out
by their supervisor and the initiative taken to deepen their content knowledge.

Data from spring 2009 can be found in the attached table 1b.4

Data from previous semesters can be found at:
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm




Page 14

he data entered on the Field Evaluation Summary form stems from the detailed observation reports that
upervisors write after each observation of the candidate, from conferences with candidates and
ooperating teachers and from analysis of lessons and unit plans that candidates develop and present
uring their student teaching experience. Supervisors use observation and evaluation tools that are
rogram specific and at the end of each semester they summarize this data onto the Field Evaluation
orm. This process allows the unit to aggregate and disaggregate data for analysis and interpretation
ithin and across programs.

ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

1b.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teacher candidates know and apply theories related to pedagogy and learning, are able to
use a range of instructional strategies and technologies, and can explain the choices they make in
their practice. [Data for advanced teacher preparation programs that have been nationally
reviewed or reviewed through a similar state review do not have to be reported here. Summarize
data here only for programs not already reviewed. A table summarizing these data could be
attached at Prompt 1b.4 below.]

Data from the New York State teacher certification exams indicates that candidates from the advanced
level Health Teacher program have acquired pedagogical content knowledge and skills and professional
knowledge and skills. The pass rate for 3 Health Teacher program completers for the 2007-2008
Assessment of Teaching Skills Written ( pedagogical knowledge and skills) was 100%. The 2008-2009
test data will be ready for the April 2010 visit.

Advanced level Health and Nutrition teacher education candidates complete * Advanced seminar in
Pedagogy and Curriculum, Middle Childhood and Adolescence: Health and Nutrition Sciences'. This
courses focuses on advanced theories and methods of teaching health and nutrition sciences, a focus on
research based instruction for all students including students with special needs and English language
learners, a focus on developing reflective practitioners and a focus on integrating technology into the
classroom. They also take 'Seminar in Educational Research’ a course that focuses on analysis of
research relevant to teaching health and nutrition sciences and the formulation, development and
implementation of an original research project relevant to teaching and learning health and nutrition
sciences. Course data aggregation indicates that in spring 2009 all eight candidates exceeded
expectations for the research project, all three spring 2008 candidates exceeded expectations on the
research project and in spring 2007 of the four candidates, two exceeded expectations and two met
expectations for the project. Candidates are required to take a Comprehensive exam given by the
Department of Health and Nutrition Science. Candidates consistently have a 100% pass rate.

1b.3. What do follow-up studies of graduates and employers indicate about graduates’
preparation in pedagogical content knowledge and skills? If survey data have not already been
reported, what was the response rate? [If these survey data are included in a previously attached
table, refer the reader to that attachment; otherwise, a table summarizing the results of follow-up
studies related to pedagogical content knowledge and skills could be attached at Prompt 1b.4
below.]

The Alumni survey combines participants from the 2004-2007 surveys in the summary and analysis of
data. All together 147 alumni responded, a disappointing response rate, however the data is worth
reporting. Alumni were asked to evaluate their preparation for teaching or work as an other school
professional in 36 competency areas. Pedagogical content knowledge and skills with data:

Knowledge of schools of thought about pedagogy and learning.(95.1% acceptable, good or excellent
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reparation);

bility to self-evaluate effectiveness as a teacher or practitioner ( 94.5% acceptable, good or excellent
reparation);

bility to apply your knowledge of social justice issues in the classroom or your practice ( 94.2%
cceptable, good or excellent preparation);

bility to develop teaching strategies to work with diverse students ( 92.1% acceptable, good or
xcellent preparation);

bility to develop developmentally appropriate teaching methods (90.5% acceptable, good or excellent
reparation);
Knowledge of a variety of teaching methods ( 88.8% acceptable, good or excellent preparation);

bility to integrate the tools of technology into your teaching or practice (81.3% acceptable, good or
xcellent preparation).

he entire survey analysis is found in exhibit :
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tales.htm

he Employer survey data for preparation in Knowledge of a variety of teaching methods (25% of the
rincipals rated preparation as excellent, 35% as good and 40% as adequate);

bility to differentiate instruction according to students' academic and developmental strengths and
eeds ( 10% excellent, 45% good, 35% adequate, and 10% inadequate);

bility to self-evaluate one's effectiveness as a teacher or school personnel ( 15% excellent, 50% good,
5% adequate, 10% inadequate);

bility to integrate technology into work with students ( 22.2% excellent, 55.6% good,16% adequate
nd 5.6% inadequate).

1b.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the
pedagogical content knowledge of teacher candidates may be attached here. (Because BOE
members should be able to access many exhibits electronically, a limited number of attachments (0-
5) should be uploaded.)

table 1b.4

See Attachments panel below.

1c. Professional and Pedagogical Knowledge and Skills for Teacher Candidates. [In this section the
unit must address (1) initial teacher preparation programs at the undergraduate and graduate
levels and, if the institution offers them, (2) licensure and non-licensure graduate programs for
teachers who already hold a teaching license.]

1c.1. What data from key assessments indicate that candidates in initial teacher preparation
and advanced teacher preparation programs demonstrate the professional and pedagogical
knowledge and skills delineated in professional, state, and institutional standards to facilitate
learning? [A table summarizing these data could be attached at Prompt 1c¢.5 below.]

Field evaluation data, program completer survey data, alumni survey data, Course assignment data and
cooperating teacher data all indicate that our initial and advanced level candidates demonstrate the
professional and pedagogical knowledge and skills delineated in state and institutional standards. Our
candidates NYSCTE test scores are indicators of state standards. Our SPA reports with key assessments
and data are additional indicators of knowledge and skills.

Complete survey data can be found:
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm
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NYSTCE data is found in table 1a.4

1c.2. What data from key assessments indicate that candidates in initial teacher preparation
programs consider the school, family, and community contexts and the prior experiences of
students; reflect on their own practice; know major schools of thought about schooling, teaching,
and learning; and can analyze educational research findings? If a licensure test is required in this
area, how are candidates performing on it? [A table summarizing these data could be attached at
Prompt 1c.5 below.]

Fall 2007 program completer survey data found evidence that 95.6% of BA candidates who responded
to the survey felt their preparation to collaborate effectively with other school personnel was average,
above average or highly skilled. In their preparation to collaborate with families 100% of candidates
rated their preparation as average, above average or highly skilled. 100% rated their skills in knowledge
of teaching practice or methods as average, above average or highly skilled and for their ability to self-
evaluate their effectiveness as a teachers 100% as average, above average or highly skilled. The spring
2008 program completer survey data for these same areas found that BA initial level candidate's ability
to collaborate effectively with other school personnel was high except for one undergraduate level
program. Survey data provides strong evidence that all BA level candidates rate their preparation to
collaborate effectively with families as average, above average or highly skilled ( 100%). Graduate level
initial candidates rated themselves highly in these same areas ( 92.3%-100% across programs).

Field Evaluation Summary data are collected on the following 13 competencies:

1.Demonstrated collaboration and fostered collaborative activities for students and/or relevant school
personnel.

2.Demonstrated collaboration with families and community.

3. Demonstrated the ability to reflect critically on one's own practice, and to change practice based on
this evaluation.

4. Built opportunities for students and/or relevant school personnel to reflect on their own experience.
5. Demonstrated knowledge of structures of social justice.

6. Demonstrated practice promoting social justice.

7. Demonstrated sensitivity to and understanding of racial, ethnic, religious, class, sexual, gender,
cultural, linguistic and disability issues in one' practice.

8. Demonstrated knowledge of a variety of approaches to one' s practice.

9. Demonstrated a commitment to engaging students, parents and other faculty in the learning process.
10. Developed meaningful experiences and positive environments for learning based on assessment of
student learning, prior experience and developmental needs.

11. Demonstrated knowledge of subject matter.

12. Demonstrated commitment to professional development.

13. Demonstrated ability to integrate technology into practice.

Spring 2009 data for initial level candidates:

1.Demonstrated collaboration and fostered collaborative activities for students and/or relevant school
personnel. (99.4% UG meet or exceed standard and 100% graduate initial meet or exceed standard)
2.Demonstrated collaboration with families and community. (99.4% UG meet or exceed standard and
100% graduate initial meet or exceed standard)

3. Demonstrated the ability to reflect critically on one's own practice, and to change practice based on
this evaluation. (99.4% UG meet or exceed standard and 100% graduate initial meet or exceed standard)
4. Built opportunities for students and/or relevant school personnel to reflect on their own experience.
(100% UG meet or exceed standard and 100% graduate initial meet or exceed standard)

5. Demonstrated knowledge of structures of social justice. (100% UG meet or exceed standard and
100% graduate initial meet or exceed standard)
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. Demonstrated practice promoting social justice. (100% UG meet or exceed standard and 100%
raduate initial meet or exceed standard)

. Demonstrated sensitivity to and understanding of racial, ethnic, religious, class, sexual, gender,
ultural, linguistic and disability issues in one' practice.(100% UG meet or exceed standard and 100%
raduate initial meet or exceed standard)

. Demonstrated knowledge of a variety of approaches to one' s practice. (98.1% UG meet or exceed
tandard and 100% graduate initial meet or exceed standard)

. Demonstrated a commitment to engaging students, parents and other faculty in the learning process.
99.4% UG meet or exceed standard and 100% graduate initial meet or exceed standard))

0. Developed meaningful experiences and positive environments for learning based on assessment of
tudent learning, prior experience and developmental needs. (98.1% UG meet or exceed standard and
00% graduate initial meet or exceed standard)

1. Demonstrated knowledge of subject matter. (97.5% UG meet or exceed standard and 100% graduate
initial meet or exceed standard)

2. Demonstrated commitment to professional development. (99.4% UG meet or exceed standard and
00% graduate initial meet or exceed standard)

3. Demonstrated ability to integrate technology into practice. (96.8% UG meet or exceed standard and
00% graduate initial meet or exceed standard)

omplete survey data disaggregated by program and data from previous semesters can be found:
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

1c.3. What data from key assessments indicate that advanced teacher candidates reflect on their
practice; engage in professional activities; have a thorough understanding of the school, family, and
community contexts in which they work; collaborate with the professional community; are aware
of current research and policies related to schooling, teaching, learning, and best practices; and can
analyze educational research and policies and explain the implications for their own practice and
the profession? [A table summarizing these data could be attached at Prompt 1c.5 below.]

Since the conceptual framework identifies affective values and competencies for our candidates, and
because diversity, collaboration and social justice are key themes, every advanced level program has at
least one required course that focuses on the family and the community to ensure that our candidates
have a thorough foundation of knowledge of the communities where they work. Examples of some
assignments that candidates complete are: An infant and toddler research study, an ecological study of
the community surrounding the school, and a developmental child study that focuses on language,
literacy and play( Early Childhood Education candidates); Action research projects (Early Childhood
Education candidates); Teaching in Least Restrictive Environments Teacher Toolkit ( Graduate program
in Special Education) ; Action research projects ( Graduate program in Special Education); Action
research projects ( Mathematics 5-9 and 7-12); School psychology candidates have presented with
faculty at NASP national conferences and collaborated on written publications, examples: Gober, S., &
McCabe, P.C. (2010). Helping Children at Home and School: Handouts for Families and Educators (3rd
ed.). Bethesda, MD: National Association of School Psychologists (NASP); Levavi, E. E., Schneider, F.
J., & McCabe, P. C. (2010). Parental control effects on separation anxiety disorder in children. In P. C.
McCabe & S. R. Shaw (Eds.), Psychiatric Disorders: Current Topics and Interventions for Educators.
Thousand Oaks, CA: Corwin Press. 20009.

Candidates in Educational leadership complete 600 hours of field experience with all of the work
centered on using school data and research to design plans and interventions for numerous school wide
problems.

Data from advanced level candidates from the Field Evaluations Summary form on the same 13
competencies range from 97.2% meet or exceed standard to 100% meet or exceed standard. All data by
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rogram and from previous semesters can be found at
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

ction research topics can be found at
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/StandardOne.htm

he Program completer survey ( 2007) found that 83.6 % candidates rated themselves as above average
r highly skilled in their preparation to: Collaborate effectively with families; but only 69% rated
hemselves as above average or highly skilled in preparation to collaborate with other school personnel,
learly an indicator where program improvement is needed. 91.7% self evaluated their preparation in the
bility to use educational research to inform teaching as above average or highly skilled. Complete
urvey data may be found:

ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

1c.4. What do follow-up studies of graduates and employers indicate about graduates’
preparation related to professional and pedagogical knowledge and skills? If survey data have not
already been reported, what was the response rate? [If these survey data are included in a
previously attached table, refer the reader to that attachment; otherwise, a table summarizing the
results of follow-up studies related to professional and pedagogical knowledge and skills could be
attached at Prompt 1c.5 below.]

The Program completers survey collected perceptions of completer's sense of preparation for teaching or
work as an other school personnel on a number of competencies. 2008 data is based on the % of
candidates who rated themselves as average, above average or highly skilled in all competencies. Those
that apply to professional and pedagogical knowledge are:

Ability to self-evaluate your effectiveness as a teacher or practitioner ( 99.2%);

Ability to change teaching or practice based on self-evaluation ( 98.3% );

Ability to collaborate effectively with families ( 95.7%);

Ability to understand the results of standardized tests that students take ( 94.6% );

Ability to collaborate with community organizations ( 94.6%);

Ability to apply knowledge of social justice to teaching or practice ( 96.6%);

Ability to engage in self-reflection on own attitudes and values ( 100%);

Ability to use educational research to inform teaching or practice ( 98% );

Ability to foster collaboration among students ( 98.3% );

Ability to collaborate with other school personnel (98.3% );

Knowledge and understanding of student development ( 98.3% );

Knowledge of a variety of teaching or practice methods ( 97.5% );

Ability to create positive environments for students ( 99.2 );

Can develop teaching or practice strategies for work with diverse students ( 97.5% );

Can develop teaching or practice strategies for work with students with special needs ( 94.8% );
Appreciation of your subject matter ( 100% ) .

The 2007 program completers survey data is very similar in its findings. Complete survey data is
available in exhibits

http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

Employer survey data is summarized as to how well prepared School of Education graduates are in
several competency areas. 20 principals responded to the survey. The following data is related to
professional and pedagogical knowledge competencies:

1. Knowledge of students' family strengths and stresses, home language, identity and history ( 94% rated
preparation as excellent, good, or adequate); 2. Ability to self-evaluate one's effectiveness as a teacher or
other school personnel ( 90% rated preparation as excellent, good, or adequate);
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. Ability to analyze data on student performance and modify instruction or services for students based
n data ( 85% rated preparation as excellent, good, or adequate);

. Ability to collaborate effectively with families ( 94.7% rated preparation as excellent, good, or
dequate);

. Ability to understand and use research to inform teaching and practice ( 100% rated preparation as
xcellent, good, or adequate);

. Knowledge of a variety of teaching methods (100% rated preparation as excellent preparation, good,
r adequate);

. Ability to work with diverse students ( 90% rated preparation as excellent, good, or adequate).

omplete survey results are in exhibits
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

1c.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the
professional and pedagogical knowledge and skills of teacher candidates may be attached here.
[Because BOE members should be able to access many exhibits electronically, a limited number of
attachments (0-5) should be uploaded.]

1d. Student Learning for Teacher Candidates. [In this section the unit must address (1) initial
teacher preparation programs at the undergraduate and graduate levels and, if the institution
offers them, (2) licensure and non-licensure graduate programs for teachers who already hold a
teaching license.]

1d.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that
candidates in initial teacher preparation programs can assess and analyze student learning, make
appropriate adjustments to instruction, monitor student learning, and develop and implement
meaningful learning experiences to help all students learn? [Data for initial teacher preparation
programs that have been nationally reviewed or reviewed through a similar state review do not
have to be reported here. Summarize data here only for programs not already reviewed. A table
summarizing these data could be attached at Prompt 1d.4 below.]

No candidates from non reviewed programs participated in the Fall 2007 Program completers survey. In
the spring 2008 survey only one modern language candidate participated.

Cooperating teacher evaluation data for Music candidates of the competencies stated above:

1. Ability to create activities utilizing current methodology and knowledge of curriculum to address the
differing needs, capacities, interests and learning styles of all students : 25% exceeded expectations,
68% were clearly competent, 3.5% were acceptable and 3.5% were marginal,

2. Assessments were consistent with curricular goals: 21.4% exceeded expectations; 53.5% were clearly
competent; 10.7% were acceptable, and 3.5% were unacceptable;

3. Critically reflected on classroom practice and relationships between lesson plans and student
performance: 46.4% exceeded expectations, 42.8% were clearly competent, 7.1% were acceptable, and
3.5% were marginal;

Spring 2009 Field evaluation summary data from college supervisors of Music candidates ( N=5) :

1. Demonstrated the ability to reflect critically on one's own practice, and to change practice based on
this evaluation: 40% exceeded expectations, 20% were clearly competent, 20% acceptable, and 20%
marginal;

2. Demonstrated practice promoting social justice: 100% were acceptable;

3. Developed meaningful experiences and positive environments for learning based on assessment of
student learning, prior experience and developmental levels: 40% exceeded expectations, 20% clearly
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ompetent, 20% acceptable, and 20% marginal.

pring 2009 Field evaluation summary data from college supervisors of Art candidates (N=11):

. Demonstrated the ability to reflect critically on one's own practice, and to change practice based on
his evaluation: 90.9% exceeded expectations, and 9.1% were clearly competent;

. Demonstrated practice promoting social justice: 100% exceeded expectations;

. Developed meaningful experiences and positive environments for learning based on assessment of
tudent learning, prior experience and developmental levels: 81.8 % exceeded expectations, and 18.2 %
ere clearly competent.

Fall 2008 Field evaluation summary data from college supervisors of Modern Language candidates
N=6):

. Demonstrated the ability to reflect critically on one's own practice, and to change practice based on
his evaluation: 16.7% exceeded expectations, and 83.3% were adequate;

. Demonstrated practice promoting social justice: 16.7 % exceeded expectations, 33.3% were clearly
ompetent and 50% were acceptable;

. Developed meaningful experiences and positive environments for learning based on assessment of
tudent learning, prior experience and developmental levels: 16.7 % were clearly competent and 83.3%
ere acceptable.

Il survey data can be found at: http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

1d.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teacher candidates demonstrate a thorough understanding of the major concepts and
theories related to assessing student learning; regularly apply them in their practice; analyze
student, classroom, and school performance data; make data-driven decisions about strategies for
teaching and learning; and are aware of and utilize school and community resources that support
student learning? [Data for advanced teacher preparation programs that have been nationally
reviewed or reviewed through a similar state review do not have to be reported here. Summarize
data here only for programs not already reviewed. A table summarizing these data could be
attached at Prompt 1d.4 below.]

Only health teacher candidates fall into this category. Grades from their performance in their required
research course indicates that all health teacher advanced candidates meet or exceed expectations for

their action research projects, an assignment that requires review of literature, statement of a problem
affecting students, methodology for data collection, analysis of data with results.

1d.3. What do follow-up studies of graduates and employers indicate about graduates' ability to
help all students learn? If survey data have not already been reported, what was the response rate?
[If these survey data are included in a previously attached table, refer the reader to that
attachment; otherwise, a table summarizing the results of follow-up studies related to the ability to
help all students learn could be attached at Prompt 1d.4 below.]

147 alumni participated in the alumni survey. One alumni from modern languages programs responded
to the survey. There were 3 respondents from Art and 1 Music ( MA program) 2 from Music Advanced
Certification program. The % who rated their preparation as acceptable, good or excellent for :

1.Ability to create a positive learning environment for students: 100% for Modern Language, Art, 100%
and Music MA alumni but only 50% from the Music Advanced Certificate program .

2. Incorporating the belief that all students can learn into your teaching or practice was 100% for
Modern Language, Art and Music MA but only 50% from Music Advanced Certificate alumni.

3. Knowledge of schools of thought about pedagogy and learning: 100% of alumni from all four
programs.




Page 21

. Ability to develop teaching strategies to work with diverse students: 100% from Modern Language,
rt and Music MA alumni but again only 50% from Music Advanced Certificate alumni.

. Ability to understand and use research to inform teaching or practice: 100% from Modern Language,
rt and Music MA alumni but again only 50% from Music Advanced Certificate alumni.

. Ability to analyze data on student performance: 100% of Modern Language alumni, 66.7% of Art
lumni, and 100% from Music MA and Advanced certificate program alumni.

Employer survey data is not applicable since the survey instrument does not ask principals to identify the
ubject area of the teaching staff they evaluated.

Il survey data can be found at: http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

1d.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to student
learning may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-5) should be uploaded.]

le. Knowledge and Skills for Other School Professionals

le.1. What are the pass rates of other school professionals on licensure tests by program and
across all programs (i.e., overall pass rate)? Please complete Table 5 or upload your own table at
Prompt le.4 below.

Table 5
Pass Rates on Licensure Tests for Other School Professionals

For Period:
Program Name of Licensure Test # of Test Takers % Passing State Licensure Test
Overall Pass Rate for the Unit
(across all programs for the -
preparation of other school School Building Leader 36 86.1%
professionals)
Educational Leadership School District Leader 13 84.6%
School Psychology No State exam required NA NA
School Counseling No State exam required NA NA

le.2. (Programs Not Nationally Reviewed) What data from other key assessments indicate that
other school professionals demonstrate the knowledge and skills delineated in professional, state,
and institutional standards? [Data for programs for other school professionals that have been
nationally reviewed or reviewed through a similar state review do not have to be reported here.
Summarize data here only for programs not already reviewed. A table summarizing these data
could be attached at Prompt 1e.4 below.]

71 candidates from school counseling responded to a 2009 survey where they rated the quality of their
preparation in a number of areas by indicating which component of the program contributed to the
development of needed knowledge and skills for school counseling. Candidates indicated that their
practicum and their internship had the greatest impact on the development of knowledge and skills.
This survey data can be found at: http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/

1e.3. What do follow-up studies of graduates and employers indicate about the knowledge and
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skills of other school professionals? If survey data are being reported, what was the response rate?
[A table summarizing the results of follow-up studies related to knowledge and skills could be
attached at Prompt le.4 below. The attached table could include all of the responses to your follow-
up survey to which you could refer the reader in responses on follow-up studies in other elements of
Standard 1.]

The Alumni survey had a number of participants from the School Psychology program, the School
Counseling program and the Educational Leadership program ( N=51 in total). A sample of responses to
survey questions is presented here.

Responses from other school personnel alumni to:

1. Knowledge of the content of your practice: : 95.5% rated their preparation as acceptable, good or
excellent;

. Ability to create positive learning environments for students: 97.9%;

. Ability to analyze data on student performance: 93.8%;

. Ability to understand the results of standardized tests for curricular modification: 95.6%;
. Ability to understand and use research to inform your teaching or practice: 93.9%;

. Ability to collaborate effectively with other school personnel: 92%;

. Ability to collaborate effectively with families: 94.1%;

. Ability to collaborate effectively with community organizations: 87.2%;

. Incorporating the belief that all students can learn into your teaching or practice: 98%.

O©oo~NOoO Ok~ WwWN

The entire survey results can be found at :
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

le.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the
knowledge and skills of other school professionals may be attached here. [Because BOE members
should be able to access many exhibits electronically, a limited number of attachments (0-5) should
be uploaded.]

1f. Student Learning for Other School Professionals

1f.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that
candidates can create positive environments for student learning, including building on the
developmental levels of students; the diversity of students, families, and communities; and the
policy contexts within which they work? [Data for programs for other school professionals that
have been nationally reviewed or reviewed through a similar state review do not have to be
reported here. Summarize data here only for programs not already reviewed. A table summarizing
these data could be attached at Prompt 1f.3 below.]

Data from the Spring 2009 Field Evaluation Summary Form from supervisors of School Counseling
candidates found:

1. Demonstrated collaboration with families and community resources ( 100% of candidates meet or
exceed the standard);

2. Demonstrated a commitment to engaging students, parents and other faculty in the learning process
( 100% of candidates meet or exceed the standard);

3. Developed meaningful experiences and positive environments for learning based on assessment of
student learning, prior experience and developmental levels ( 100% of candidates meet or exceed the
standard);

4. Demonstrated commitment to professional development ( 100% of candidates meet or exceed the
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tandard).

he data indicates strong preparation in these key areas.

he School Psychology program is nationally reviewed yet it is worth noting data on their 2007 and
008 internship candidates as evaluated by their college supervisors. Fall 2009 data is undergoing
nalysis. The following internship evaluation objectives, with mean scores from a 5 point rubric with 3
indicating competent, 4 proficient, and 5 expert , relate to Student Learning:

. Utilizes Response to Intervention to assist student's progress through the curriculum: Fall 2008 3.81
nd Spring 2009 4.40;

. Applies current knowledge of learning hteory and cognitive processes in assessment of students
trengths and needs: Spring 2008 4.82, Fall 2008 4.00 and Spring 2009 4.52 ;

. In collaboration with others implements a variety of research base instructional methods to enhance
tudent learning at the individual, group and systemic levels: Spring 2008 4.68, Fall 2008 3.41 and
pring 2009 4.66, ;

. Facilitates communication and collaboration among students, families and professionals: Spring 2008
42, Fall 2008 3.92 and Spring 2009 4.75;

. Demonstrates knowledge of school systems and the organization of general and special education:
pring 2008 4.82, Fall 2008 3.75 and Spring 2009 4.62;

. Applies knowledge of school systems to promote learning and effective services for all students and
heir families: Spring 2008 4.82, Fall 2008 3.75, Spring 2009 4.62;

. Work with others to facilitate policies and practices that create safe, supportive, and effective learning
nvironments: Spring 2008 4.74, Fall 2008 3.67, Spring 2009 4.78;

. Demonstrates knowledge about family systems, family involvement in schools, cultural issues, and
ther family and home and community factors that support student learning: Spring 2008 4.75, Fall 2008
.91, Spring 2009 4.73.

Educational Leadership candidates are required to take Education Law and Ethics where they study
chool law and ethics as they affect the policies, organization, and administration of public and private
chools This course is paired with a clinical experience where candidates develop a portfolio with
vidence of the application of theory to practice. Data from course assessments indicates that candidates
eet or exceed standards on key assessments.

1f.2. What do follow-up studies of graduates and employers indicate about graduates' ability to
create positive environments for student learning? If survey data have not already been reported,
what was the response rate? [If these survey data are included in a previously attached table, refer
the reader to that attachment; otherwise, a table summarizing the results of follow-up studies
related to the ability to create positive environments for student leaning could be attached at
Prompt 1f.3 below.]

The Alumni survey had a number of participants ( N=51) from the School Psychology program , the
School Counseling program and the Educational Leadership program.

The % indicates the rating of preparation as acceptable, good or excellent.A sample of responses to
survey questions is presented here.

Responses from other school personnel alumni to:

1. Ability to create positive learning environments for students: 97.9%;

2. Ability to analyze data on student performance: 93.8%);

3. Ability to understand the results of standardized tests for curricular modification: 95.6%;

4. Ability to understand and use research to inform your teaching or practice: 93.9%;

5. Ability to collaborate effectively with other school personnel: 92%;

6. Ability to collaborate effectively with families: 94.1%;

7. Ability to collaborate effectively with community organizations: 87.2%;

8. Incorporating the belief that all students can learn into your teaching or practice: 98%.
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1f.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to other school
professionals’ creation of positive environments for student learning may be attached here.
[Because BOE members should be able to access many exhibits electronically, a limited number of
attachments (0-5) should be uploaded.]

1g. Professional Dispositions for All Candidates. [Indicate when the responses refer to the
preparation of initial teacher candidates, advanced teacher candidates, and other school
professionals, noting differences when they occur.]

1g.1. What professional dispositions are candidates expected to demonstrate by completion of
programs?

All candidates are required to demonstrate and understanding of and a sensitivity toward the following:
Collaboration, Critical Self reflection and Reflective practice, Social Justice and Diversity. Candidates
demonstrate their values and beliefs in these areas through their academic work, their behaviors in
classrooms, their interaction with faculty and classmates, and in field experiences. The unit’s conceptual
framework clearly articulates the desired outcomes for all candidates within the unit at the completion of
study within respective programs.

Alignment of state and professional standards with the conceptual framework dispositions can be found
on program matrices. http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/programmatrices

NCATE Spa reports provide very strong evidence of the dispositions that candidates are expected to
develop over their program of study through the identification of key program assessments and
candidate data. Observation forms used in student teaching and clinical practice also identify the
dispositions that candidates are expected to develop.

Several graduate level programs ( Special Education, School counseling and School psychology ) assess
baseline dispositions of prospective candidates by conducting group interviews of applicants and
through writing samples that address the dispositions for the profession.

The School Counseling program assesses numerous dispositions, mid-term and at the end of the
semester, on their Professional Assessment form. Candidates must receive a passing score on this
assessment in order to enter the clinical phase of the program.

The School Psychology program assesses dispositions during Internship which are aligned with
professional and NASP standards. Data on candidate performance on these assessments can be found by
going to the link labeled School Psychology Internship Evaluation Supervisor 2007 and 2008 at:
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/standardone.htm

19.2. How do candidates demonstrate that they are developing professional dispositions related
to fairness and the belief that all students can learn? [A table summarizing these data could be
attached at Prompt 1g.5 below.]

Candidates demonstrate that they are developing professional dispositions related to fairness and the
belief that all students can learn in a variety of ways. Examples include: observations of their behaviors
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in field experiences, analysis of journal entries, philosophy statements written in foundation courses and
gain for student teaching portfolios, behaviors in class with peers (' assessed by the Dispositions form at
id semester and at the end of the semester in key transition point courses), interactions with diverse
chool based faculty and diverse students during student teaching and clinical experiences.

nalysis of Colloquium portfolio projects that are developed by Educational Leadership candidates will
identify dispositions expected of school leaders. These projects require the candidate to identify a
roblem or challenge that urban students and schools face, demonstrate an understanding of the issues
nd root analysis of the problem based on data and then use research based approaches to the
evelopment of intervention plans based on professional content knowledge and professional knowledge
nd skills acquired over their course of study.

Dispositions are assessed at mid-semester and at the end of the semester in ear-marked courses that serve
s key transition points for initial level candidates and enable candidates to become familiar with the
nit's dispositions that are aligned with the conceptual framework. In later stages of the candidate’s

ourse work, most directly in student teaching and in clinical internship experiences, candidates are
introduced to professional standards and professional dispositions. These are assessed during capstone
ield experiences.

andidates meet with their college supervisors to discuss challenges encountered in their field
xperience and to deconstruct lesson presentations and to discuss evidence of what is working and not
orking for the candidate. These opportunities support the development of candidate dispositions and
rovide opportunities for their supervisors to assess dispositions over the course of the field experience.

1g9.3. What data from key assessments indicate that candidates demonstrate the professional
dispositions listed in 1.g.1 as they work with students, families, colleagues, and communities? [A
table summarizing these data could be attached at Prompt 1g.5 below.]

Many of the action research projects developed by graduate students address critical issues related to the
academic performance of underrepresented students and their families and are strong indicators of
professional dispositions.
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/researchprojecttitles

Faculty observe candidates in field experiences as they work with students; for example, Saturday
mathematics tutoring at Brooklyn College for neighborhood students conducted by ED 44 Teaching
Mathematics and ED 43 Teaching the Creative Arts where candidates are supervised as they work with
neighborhood school students on art projects and art curriculum. Colloguium portfolio projects
developed by Educational Leadership candidats provide evidence of candidates' dispositions to work
with students, families, colleagues and communities.
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/courseassignmentdata

Field Evaluation Summary Data provides evidence that candidates across unit programs demonstrate
professional dispositions. Six of the 13 items address dispositions:

1. Demonstrated collaboration and fostered collaborative activities for students and/or relevant school
personnel,

2. Demonstrated collaboration with families and community;

3. Demonstrated the ability to reflect critically on one' s own practice, and to change practice based on
this evaluation;

4. Demonstrated practice promoting social justice;

5. Demonstrated sensitivity to and understanding of racial, ethnic, religious, class, sexual, gender,
cultural, linguistic and disability issues in one's practice;

6. Demonstrated a commitment to engaging students, parents and other faculty in the learning process.
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andidates across unit program are meeting or exceeding standards in these six dispositions. Unit wide
ata can be found at: http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

19.4. What do follow-up studies of graduates and employers indicate about graduates’
demonstration of professional dispositions? If survey data have not already been reported, what
was the response rate? [If these survey data are included in a previously attached table, refer the
reader to that attachment; otherwise, a table summarizing the results of follow-up studies related to
professional dispositions could be attached at Prompt 19.5 below.]

Alumni survey data assessed dispositions by asking alumni to evaluate their preparation in the following
areas:

(the % is the percentage of participants who rated their preparation as acceptable, good or excellent)
Incorporating the belief that all students can learn into teaching and practice ( 97.9%);

Ability to create positive learning environments for all students (95.8%) ;

Exhibiting fairness and compassion in your work with students (95.1%) ;

Ability to self-reflect on your own attitudes and values about education (95%) ;

Ability to self evaluate effectiveness as a teacher or practitioner (94.5%);

Ability to foster collaboration among students (94.3%) ;

Knowledge of the issues related to student diversity (94.3%) ;

Knowledge of the students' family (94.2%) ;

Ability to apply your knowledge of social justice issues in the classroom or your practice ((94.2%);
Knowledge of social justice issues related to the classroom or school setting ((93.5%) ;

Knowledge of student development ((92.8%) ;

Ability to collaborate effectively with families ((90.4%) ;

Knowledge of schools of thought related to student motivation (90%) ;

Knowledge of schools of thought about language development (89.8% ) ;

Ability to collaborate effectively with other school personnel (86.6%) ;

Engaging in professional development activities (84.4%);

Knowledge of neighborhood resources (82.4%);

Ability to collaborate effectively with community organizations ( 79.9% ).

Employer survey data indicates that school principals believe that our graduates have strong professional
dispositions. The following survey items relate to dispositions :

Knowledge of students' family strengths and stresses, home language, identity and history;
Knowledge of the school's neighborhood resources;

Ability to self-evaluate one's effectiveness as a teacher or other school personnel;

Ability to create a positive learning environment for students;

Ability to collaborate effectively with other school personnel;

Ability to collaborate effectively with families;

Ability to collaborate effectively with community organizations and utilize community resources;
Ability to foster collaboration among students;

Ability to create opportunities for students to reflect on their own experience;

Demonstrates fairness and compassion in work with students;

Incorporates the belief that all students can learn into their work with students;

Maintains high expectations for all students in the classroom and the school;

Commitment to professional development.

Overall data indicates that employers believe that their staff had adequate, good, and excellent
preparation in these areas. The complete survey data and analysis can be found at:
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

19.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to professional
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dispositions may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-5) should be uploaded.]

Optional

1. What does your unit do particularly well related to Standard 1?

We believe we are particularly strong in the way that content knowledge, pedagogical and professional
knowledge and dispositions are integrated into our assessments and that candidates have multiple
opportunities to develop an integrated skill set along with a solid foundation in professional, state, and
unit dispositions. The unit is proud of our candidates as individuals when they enter our programs, for
what they bring to the teaching and learning process because of their diversity and prior experiences. We
are equally proud of who they are as they emerge from their programs as program completers.
Candidates and faculty address the triangulation of content knowledge, pedagogical and professional
knowledge and dispositions through course work, readings, assignments, field experiences, class
discussions and interactions with diverse faculty, candidates and students. We believe this interplay is
critical for the development of educators and other school personnel to work in the dynamically diverse
school settings and neighborhoods of New York City.

2. What research related to Standard 1 is being conducted by the unit or its faculty?

Professor Haroon Kharem (Education) edited the book Education as Freedom: African American
Educational Thought and Activism along with Professor Noel Anderson (Political Science). One
purpose for this book is for candidates to use it to examine the ways in which Black teaching and
learning has has impacted the notion of Black children's capacities (combating the ‘deficit model").
Professor Namulundah Florence is the author of Multiculturalism 101, a book that explores how social
hierarchies based on race, gender, class, religion, or physical ability create insider and outsider
categories that impact on classroom interactions between students and teachers. Mathematics education
professor Michael Meagher is researching mathematics in high needs NYC middle schools and using
technology in teacher preparation. Professors Betina Zolkower and Hanna Haydar ( Mathematics
education ) received funding to conduct a Mathematics Lesson Study Group pilot for beginning middle
school teachers. Professor Zolkower is working with NSF funding ( $439,747.00) to research teacher
discourse and whole-class instruction and is creating a model for mathematics lesson study groups.
Professor Laurie Rubel (mathematics education) is using NSF funding ($625,000.00) for her research
project "Teaching Learning Communities: Centering the Teaching of Mathematics on Urban Youth."
Professor Kostantinos Alexakos ( Science education) is researching the influence of kinship groups on
science learning of diverse urban students. Professor Eleanor Miele (Science education) received
funding for summer institutes that develop in-service and aspiring educators in the earth sciences.
Professor Jacqueline Shannon ( Early Childhood) is researching parental attitudes and parental
involvement in Mexican-American families. Professor Mary DeBey (Early Childhood )conducts
research on inclusion through mixed age grouping and research on teacher preparation for dual language
environments.

STANDARD 2. ASSESSMENT SYSTEM AND UNIT EVALUATION

The unit has an assessment system that collects and analyzes data on the applicant
gualifications, the candidate and graduate performance, and unit operations to evaluate and
improve the unit and its programs.



Page 28

[In this section the unit must include (1) initial and advanced programs for teachers, (2)
programs for other school professionals, and (3) off-campus, distance learning, and alternate
route programs, noting differences when they exist.]

2a. Assessment System

2a.1. How does the unit ensure that the assessment system collects information on candidate
proficiencies outlined in the unit's conceptual framework, state standards, and professional
standards?

All program and unit wide assessments are aligned with the Conceptual Framework, state standards and
professional standards. At the program level program faculty have created matrices that crosswalk
course content, course assignments and field experiences with our Conceptual Framework, state and
professional standards resulting in student teaching observation forms, observation forms for other
school personnel candidates in clinical field experiences, course learning outcomes and course
assignments that are aligned with the Conceptual Framework. Teacher preparation faculty review their
program matrices for alignment with NBPTS.

At the unit level the unit’s Dispositions form, program completer survey, employer survey, and Field
Evaluation Summary form are all aligned with the Conceptual Framework as well as professional and
state standards.

For the Disposition form, completer survey, employer survey, alumni survey, Field Evaluation
Summary forms please see http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/StandardOne.htm

Our course syllabi provide strong evidence of the link between our Conceptual Framework themes,
professional and state standards with course assignments designed so that candidates develop the
attributes we value in the preparation of teacher candidates and other school professionals. Our Course
Data Aggregation summary forms identify candidate performance on course assignments and yield data
with regard to Conceptual Framework themes and professional standards.

http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm for Course Assessment data
summaries.

All of our programs are registered with the New York State Education Department. The registration
process is an approval process indicating that all programs have meet state standards.

Ongoing collection, review, and discussion of data by faculty ensure continued alignment with aspects
of the Conceptual Framework and changes in professional and state standards when these occur.

2a.2. What are the key assessments used by the unit and its programs to monitor and make
decisions about candidate performance at transition points such as those listed in Table 6? Please
complete Table 6 or upload your own table at Prompt 2a.6 below.

Table 6
Unit Assessment System: Transition Point Assessments

Entry to clinical Exit from clinical
practice practice

After program

Program Admission :
completion

Program completion
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Early Childhood
Education BA

2.5 overall GPA,
English I, and
completion of 30
credits

2.75 overall GPA 3.0
Education GPA, all
methods courses
completed, all pre-
student teaching field
experiences
completed.
Dispositions
assessment.

3.0 education GPA all
seminar and student
teaching
requirements
completed

30 credit
concentration
completed. Program
completer survey

Alumni survey
Employer survey

Early Childhood/Early
Childhood Special
Education BA

2.5 overall GPA,
English I, and
completion of 30
credits

2.75 overall GPA 3.0
Education GPA all
methods courses
completed,all pre-
student teaching field
experiences
completed.
Dispositions
assessment.

3.0 education GPA all
seminar and student
teaching
requirements
completed

30 credit
concentration
completed. Program
completer survey

Alumni survey
Employer survey

Childhood Education BA

2.5 overall GPA,
English I, and
completion of 30
credits

2.75 overall GPA 3.0
Education GPA all
methods courses
completed,all pre-
student teaching field
experiences
completed.
Dispositions
assessment.

3.0 education GPA all
seminar and student
teaching
requirements
completed

30 credit
concentration
completed. Program
completer survey

Alumni survey
Employer survey

Adolescence Education
and Special Subjects
BA ( English, Social
Studies, Physical
Education,
Biology,Chemistry,Earth
Science, Physics,
Mathematics, Spanish,
French, Italian, Music)

2.5 overall GPA,
English I, and
completion of 30
credits

2.75 overall GPA all
General methods
courses completed,all
pre-student teaching
field experiences
completed.
Dispositions
assessment.

B- or better in first
semester of student
teaching, all seminar
and student teaching
requirements
completed

30 credit content
major completed.
Program completer
survey

Alumni survey
Employer survey

Early Childhood
Education MSED

3.0 undergraduate
GPA Prior coursework
and teacher
certification
determines the
program option

3.0 GPA prior to
student teaching.
Field experience and
Student teaching is
required only in some
program options.
Dispositions
assessment.

3.0 GPA All seminar
and student teaching
requirements
completed

Capstone course
completed.3.0 GPA
Program completer
survey

Alumni survey
Employer survey

Childhood Education
MSED

3.0 undergraduate
GPA Prior coursework
and teacher
certification
determines the
program option

3.0 GPA prior to
student teaching.
Field experience and
Student teaching is
required only in some
program options.
Dispositions
assessment.

3.0 GPA All seminar
and student teaching
requirements
completed

Capstone course
completed.3.0 GPA
Program completer
survey

Alumni survey
Employer survey

Special Education
( Early Childhood,
Childhood, Middle
Childhood ) MSED

3.0 undergraduate
GPA, Group
Interview, Writing
Sample at the time of
the interview. Prior
coursework and
teacher certification
determines the
program option

3.0 GPA prior to
student teaching.
Field experience and
Student teaching is
required only in some
program options.
Dispositions
assessment.

3.0 GPA All seminar
and student teaching
requirements
completed

Capstone course
completed.3.0 GPA
Program completer
survey

Alumni survey
Employer survey

Middle Childhood
Mathematics MSED

3.0 undergraduate
GPA Prior coursework
and teacher
certification

3.0 GPA prior to
student teaching.
Field experience and
Student teaching is
required only in some

3.0 GPA All seminar
and student teaching
requirements

Capstone course
completed.3.0 GPA
Program completer

Alumni survey
Employer survey
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determines the
program option

program options.
Dispositions
assessment.

completed

survey

Adolescence Education
and Special Subjects
MA and MSED ( Art,
English, Biology,
Chemistry, Social
Studies, Mathematics,
French, Health,
Spanish)

3.0 undergraduate
GPA Prior coursework
and teacher
certification
determines the
program option

3.0 GPA prior to
student teaching.
Field experience and
Student teaching is
required only in some
program options.
Dispositions
assessment.

3.0 GPA All seminar
and student teaching
requirements
completed

Capstone course
completed.3.0 GPA.
Passing score on the
comprehensive exam
for Modern Language
and Physical
Education candidates
only. Program
completer survey

Alumni survey
Employer survey

School Counseling
MSED

3.0 undergraduate
GPA. Personal
statement, group
interview and on-site
writing sample.

For the practicum:
3.0GPAin
coursework prior to
the practicum.
Acceptable score on
the Professional
Assessment Form.
For the Internship:
3.0GPAIn
coursework prior to
the internship and a
grade of no less than
a B in the practicum.
Acceptable score on
the Professional
Assessment Form

( dispositions) .

3.0 GPA Completion
of all course work in
practicum and in the
internship.
Satisfactory
evaluation by
supervising faculty
and site supervisors.

A grade of B or
better in the
practicum and in the
internship. Passing
score on the
comprehensive exam.
3.0 GPA. Program
completer survey.

Alumni survey
Employer survey

School Counseling
Advanced Certificate

An MSED in School
Counseling

3.0GPAIn
coursework prior to
Advanced Internship
land Il

3.0 GPA Completion
of all course work in

Advanced Internship.

Satisfactory
evaluation by
supervising faculty
and site supervisors.

3.0 GPA . Program
completer survey

Alumni survey
Employer survey

School Psychology
MSED

3.0 GPA. 3 education
credits in literacy.
Personal statement.
Group interview.

3.0 GPAIn
coursework prior to
the practicum

3.0 GPA.
Demonstration of
professional
competencies.
Completion of all
course work in
practicum.
Satisfactory
evaluation by
supervising faculty
and site supervisors.

3.0 GPA Successful
completion of the
practicum. Program
completer survey

Alumni survey
Employer survey

3.0 GPA Completion

3.0GPAIin of all course work in
. . . 3.0 GPA. Successful
An MSED in School coursework prior to | Advanced Internship. : .
School Psychology . : ; completion of the Alumni survey
o Psychology with a Internship. Satisfactory . )
Advanced Certificate 2 . " . internship. Program | Employer survey
minimum 3.0 GPA Dispositions evaluation by
o completer survey
assessment. supervising faculty
and site supervisors.
The School Building Completion of a
Leader and the capstone fieldwork
School District Leader | 3.0 GPA in P

Educational Leadership
MSED

admission
requirements differ
and are determined
by New York State
Education
Department.

coursework prior to
the Colloquium.
Dispositions
assessment.

portfolio in each of
the six colloquium
courses. Successful
completion of the
paired colloquium
courses.

3.0 GPA. Program
completer survey

Alumni survey
Employer survey

3.0 undergraduate
GPA Prior coursework

3.0 GPA prior to
student teaching.
Field experience and

3.0 GPA All seminar
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Middle Childhood
Science MA

and teacher
certification
determines the
program option

Student teaching is
required only in some
program options.
Dispositions
assessment.

and student teaching
requirements
completed

3.0 GPA. Program
completer survey

Alumni survey
Employer survey

MAT Science (7-12)
with specialization in
Biology, Chemistry,
Earth Science or
Physics

3.0 undergraduate
GPA and a degree in
one of the sciences.

3.0 GPA prior to
student teaching.
Field experience and
Student teaching is
required only in some
program options.
Dispositions

3.0 GPA All seminar
and student teaching
requirements
completed

3.0 GPA. Program
completer survey

Alumni survey
Employer survey

assessment.

2a.3. How is the unit assessment system evaluated? Who is involved and how?

Since our last NCATE visit the assessment committee met to examine our unit wide assessment tools,
specifically the Field Evaluation Summary Sheet. The committee made changes to the instrument in
2007 by adding sub- elements to the 13 item form. This change has resulted in more meaningful data for
program and unit improvement. The Council of Program Heads examined a draft of the Program
Completers Survey in 2007 and a draft of the Alumni Survey in 2008. They gave suggestions for
revisions and edits of the two documents to the assessment committee. The same process was followed
with the Employer Survey. At a 2010 Program Heads meeting a discussion focused on how to increase
the program completer response rate across the unit. The TEAP committee has examined all of the
survey instruments and in general, the panel has felt that the surveys were important and would yield
data that could be used for program and unit improvement. All of the survey instruments were pretested
by candidates in focus groups or in structured interviews.

http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Standard Two.htm for exhibit: Pretests of
survey instruments

2a.4. How does the unit ensure that its assessment procedures are fair, accurate, consistent, and
free of bias?

When faculty meet to discuss their key assessments ( course assignments and rubrics ) discussions often
focus on the issues of consistency among faculty with regard to common assignments and shared
understanding among full time and part time faculty of why and how assessments align with
professional, state, and unit standards. Faculty review and refine rubrics after considerable reflection on
student performance data and as they refine and improve their course syllabi. Program heads meet with
adjunct faculty to ensure that they understand course outcomes and rubrics and grade student work in
ways that are consistent with full time faculty. Faculty also discuss their rubrics with candidates before
the candidates are assessed so that they will have a clear understanding of what is expected of them and
candidates are able to give feedback to faculty on the consistency, fairness and accuracy of the rubrics.
College supervisors of student teachers meet at the beginning of each semester with cooperating teachers
to ensure a common understanding regarding the scoring and consistency of key assessments that are
used during the student teaching experience. Clinical supervisors of other school personnel candidates
hold similar meetings with site based mentors.

Faculty complete course assessment data forms on which they analyze the performance of their
candidates on a key assignment and reflect in writing on the implications for improving candidates’
learning, their own teaching and program improvement. Program heads and the Assistant Dean review
these forms each semester to ascertain that candidates in different sections are assessed at the same level
and that candidates’ final course grades are consistent with their grades in these and other assignments.
The Unit has designed the dispositions assessment instrument to provide systematic consistency,
fairness and accuracy checks by having both faculty and candidates complete the rating form and
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iscuss any differences in ratings. This process ensures that candidate reflections on their dispositions
re consistent with faculty’s observations, provides opportunities for the candidate to receive formative
eedback and show subsequent improvement, and provides a process for the fair resolution of
ifferences. Dispositions data are collected and analyzed in selected courses at selected transition points
nd dispositions are assessed at the midpoint and at the end of the course.

he unit participates in the formal college wide course evaluation survey system. Candidates are asked
or their perceptions of fairness in course examinations and the clarity of information provided about the
ourse requirements and assignments. These data are generated each semester and are examined by the
instructor and by the Dean of the School of Education. The evaluations are discussed with the instructors
t their annual performance review, and are part of the formal faculty evaluation.

2a.5. What assessments and evaluation measures are used to manage and improve the
operations and programs of the unit?

The unit uses multiple assessments and evaluations such as an alumni survey, a program completer
survey and an employer survey, course assessment data, course grades, course evaluations, candidate
evaluations of faculty, evaluations of clinical and student teaching experiences, and cooperating teacher
feedback, to manage and improve the operations and programs of the Unit.

The program completer survey, the employer survey, and the alumni survey all allow respondents to
write open ended comments. Many of these comments have suggested areas for improvement that are
considered by faculty when they interpret the data. Likewise cooperating teachers are asked to identify
candidates' strengths and areas for improvement. This open ended qualitative data indicated that
candidates could benefit from more instruction on classroom management, differentiated instruction to
meet the needs of very diverse students and technology use. Data from the Field Evaluation Summary
Form indicates that technology use in planning and instruction is a unit wide area for improvement.

The program completers survey has a section for evaluating the helpfulness of office personnel and of
written materials used in advisement. Survey participants were very satisfied with the operations of the
Dean's office and somewhat satisfied with the operations of their program offices. The unit does not rely
solely on survey data to identify areas for improvement. Student advisers in each of the three program
hub offices, Early Childhood, Childhood and Adolescence Education, frequently meet with the faculty
who serve as program heads in each area. Periodically, meetings focus on ways to improve the face to
face advisement processes used with students during registration and when students are selecting their
major areas of study. Meetings have led to revisions of handbooks, to more efficient processes for the
documentation of pre-student teaching field hours, to a more streamlined process for issuing cooperating
teacher vouchers, and to having offices open later in the evening to allow evening students access to
information and advisement. Candidates who are completing their programs and are ready to graduate
now have access to a Certification Officer who meets with candidates to assist them with completing
their New York State TEACH accounts and assists them with the certification process. This
Certification Officer was hired in response to qualitative data obtained from teacher preparation
candidates across the unit requesting assistance and expertise in this critical transition point at exit from
programs.

2a.6. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit’s
assessment system may be attached here. [Because BOE members should be able to access many
exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

2b. Data Collection, Analysis, and Evaluation
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2b.1. What are the processes and timelines used by the unit to collect, compile, aggregate,
summarize, and analyze data on candidate performance, unit operations, and program quality?

How are the data collected?

From whom (e.g., applicants, candidates, graduates, faculty) are data collected?

How often are the data summarized and analyzed?

Whose responsibility is it to summarize and analyze the data? (dean, assistant dean, data

coordinator, etc.)

o In what formats are the data summarized and analyzed? (reports, tables, charts, graphs,
etc.)

o What information technologies are used to maintain the unit's assessment system?

For each of the components of the assessment system there is a schedule for collection and analysis of
data, a lead data collection point person, data analysis persons, and systematic dissemination of reports
and tables. Overall, the data tools are disseminated and collected by the Assistant Dean. She
disseminates much of the data to staff in the Office of Institutional Research, Planning and Assessment
where data charts and graphs are developed. Data in this form is then sent back to the Assistant Dean
who disseminates data to program heads for analysis and interpretation. Program heads share data with
their faculty. The first file located on 2b.4 is a graphic of the assessment system's data streams. The
second file includes all of the unit assessments and the schedule of their implementation.

Data are collected in many different ways such as surveys ( employer, program completer and alumni),
from course data assignment forms that are sent electronically to faculty and returned to the Assistant
Dean, from scanned forms ( Field Evaluation Summary form), from cooperating teacher evaluation
forms, from candidate and supervisor evaluation of school sites and cooperating teacher forms, and from
excel charts that monitor the individual progress of undergraduate candidates from the date they enter
the major to program completion. Data are collected from candidates, from clinical supervisors, from
candidates, from alumni, from program completers and from school principals.

All data from candidates' performance in student teaching or capstone clinical field experiences are
collected each semester and summarized through reports with tables and graphs. Dispositions data are
collected twice a semester in selected transition point courses at midpoint and at the end of the semester
and then summarized and analyzed by program heads. Program completer data are collected at the end
of the academic year, that is in May, and then summarized. All reports are available to program heads
electronically as soon as the data has been summarized into reports.

Data that are collected by the Assistant Dean is sent to the Office of Institutional Planning, Research and
Assessment for the summary and analysis of that data. Staff from that office present the data back to the
Assistant Dean in the form of charts, graphs and tables. She then convenes a meeting of the assessment
committee to review the data before sharing with program heads.

The technology used to maintain the assessment system is basically through electronic email and the use
of excel or SPSS.

2b.2. How does the unit disaggregate candidate assessment data for candidates on the main
campus, at off-campus sites, in distance learning programs, and in alternate route programs?

There are no off- campus sites. Assessment data is disaggregated by using the college wide system of
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identifying candidates by a three digit program code. All undergraduate candidates and graduate
andidates are coded by their major, e.g.undergraduate candidates in Early Childhood Education are
oded 255, Childhood Education candidates are coded 252, graduate level Early Childhood candidates
re coded 601, 602 or 603. Teaching Fellows are identified by a 700 digit code. Data is presented unit-
ide and disaggregated by undergraduate initial, graduate initial, graduate advanced, and other school
ersonnel.

2b.3. How does the unit maintain records of formal candidate complaints and their resolutions?

Typically candidate complaints fall into these categories: complaints about final grades , complaints
about how they are treated by faculty with regard to fairness and bias,complaints about course
availability, and complaints about staff. The Dean or Assistant Dean meets with candidates who make
complaints about faculty and staff. The unit's process for grade complaints is: Candidates meet with
their instructor to discuss the grade and to review the rubrics and work samples that were used to
determine the final grade. If not resolved between the candidate and the instructor then the candidate can
ask that the head of their program review their case and a meeting is scheduled for this purpose. If the
candidate is still unsatisfied they submit a grade appeal form to the Undergraduate Deputy or the
Graduate Deputy. The Undergraduate Deputy or Graduate Deputy then convenes a faculty committee to
read work samples and to interview the candidate and the instructor. They then decide on the candidate’s
appeal. Candidates are notified in writing of the committee’s decision. The Undergraduate Deputy and
the Graduate Deputy keep records of formal complaints and their resolution with regard only to grade
appeals. Undergraduate candidates file formal petitions with the Office of Advisement and the
Academic Course and Standing Committee on issues that pertain to college policy such as the F
replacement policy and substitution of courses required in their major or concentration. Graduate
candidates file petitions with the college wide Committee on Graduate Academic Standing when college
policies need to be resolved, such as the seven year limit to obtain a degree.The unit considers the
advisement of candidates to be a primary responsibility of faculty and program advisers, a responsibility
that leads to informed candidates with regard to degree requirements, transition point requirements and
college wide requirements that affect program completion and graduation.

2b.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's
data collection, analysis, and evaluation may be attached here. [Because BOE members should be
able to access many exhibits electronically, a limited number of attachments (0-5) should be
uploaded.]

school of education assessments excel chart

assessment system graphic

See Attachments panel below.

2c. Use of Data for Program Improvement

2c.1. In what ways does the unit regularly and systematically use data to evaluate the efficacy of
and initiate changes to its courses, programs, and clinical experiences?

Data has been used for changes to degree requirements and to new course offerings within programs. In
2008 the Educational Leadership advanced level program received NY State approval to change the
program from an Advanced Certificate program to a MSED program. This change was based on new
standards and certification requirements from the state education department as well as qualitative data
from candidates within the program and prospective applicants to the program that an MSED was
preferred over an advanced certificate and that the MSED would better position candidates applying for
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leadership positions. Curriculum changes were made in 2008 to the degree requirements of the Middle
hildhood Math program, to the Middle Childhood Science program, to the Childhood and Middle
hildhood special education programs, to the Childhood Environmental Studies program. In addition to
hanges in degree requirements many new courses were written in 2008 and 2009 within programs in
order to give candidates the knowledge and skills required in the changing landscape of the New York
ity public schools and changes in federal legislation. Two new M.A.T. programs, both in science, were
approved by the college. One has New York State Education department approval and the second is
pending. Both of these new programs were designed based on data that indicated that the number of
physics, chemistry, biology, and earth science teacher candidates would increase because of this pathway
o certification.

Data from candidates' evaluation of courses, a college-wide survey system completed each semester,
llows faculty to view candidates' survey responses and open-ended comments about their course and
heir teaching. This data has led to changes in courses and the data is used by the Dean to set annual
goals for improvement in teaching with faculty who are on a tenure track.

Data collected at the end of each semester from cooperating teachers indicating candidate strengths and
areas where improvement is needed are read by program heads or the coordinators of student teaching.
his data has led to changes in the pre-requisite courses before student teaching and to the clinical
experience.

omparison of program completer survey data with alumni survey data indicates agreement from both
sets of respondents that more preparation is needed for teaching students with disabilities and English
language learners. This data has led to more infusion of course readings on these topics, and more
emphasis in methods courses on strategies to differentiate instruction.

he programs that prepare other school personnel ( School Psychology, School Counseling, and
Educational Leadership) all examine data collected from their clinical experience rubrics to analyze
here changes to the clinical experiences within these programs might be necessary. Informal meetings
ith the college supervisors of the clinical experiences and coordinators of field experiences yields
qualitative data about candidates and school sites and where changes should be considered.

School Psychology candidates evaluate their clinical experience by posting their feedback about

internship and practicum sites on the School Psychology yahoo group website. This yahoo group was set
p exclusively for candidates in the program, and a password is needed to enter the website. Students

searching for internship and practicum sites find this to be a very useful tool. The database consists of

he following 10 questions (this is the limited number of questions that can be included):

. Name of site, address, phone, today's date, email & website

. Candidate name, supervisor's name & degree, bilingual, language?

. Internship or Fieldwork? Days/hours of attendance

. Did agency provide adequate learning? Comments?

. Describe your work; Include activities/% of time spent

. Describe time spent and activities with supervisor

. Describe the population served; range of diversity?

. Adequate space? supplies? computer? safety?

. Rate 1 to 5 (1=poor, 5=excellent) your overall experience

0. Provide additional comments or recommendations here.

2c¢.2. What data-driven changes have occurred over the past three years?
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Unit-wide data from the Program Completers Survey assessing the effectiveness of the School of
Education’s administrative functions showed :

85.9% of the candidates considered the Dean's office staff to be moderately or very professional;
76.2% felt that the Dean's office staff was moderately or very helpful,

73.7% felt that the Dean's office staff moderately or very effectively met their needs.

The program offices were rated a bit higher. The percentages rating program offices as professional,
helpful and effective were 89.0%, 82.4% and 80.6%, respectively.

Using this positive feedback about program offices the School of Education re-organized program
advisement and support services from one location for undergraduate candidates and one for graduate
candidates into three advisement centers based on the candidate’s program of study regardless of
whether the candidate is an undergraduate or graduate student. Because the field experience
requirements vary by program the Office of Field Experience was re-organized from one central location
and one coordinator, to three offices based on the candidate's program of study . This change has
resulted in more effective communication with candidates about field requirements, program
requirements and a better overall system for monitoring candidate's progress through their program.

The total re-organization was not completed until Fall 2009. Informal feedback from candidates since
the reorganization indicates that advisement and services are more tailored to their needs and that office
staff are informative and more available. This re-organization has led to increased responsibility for, and
reflection upon, the quality of early field experiences by program heads.

Candidate’s performance on the Content Specialty Test in Physical Education and Social Studies have
led to meetings and productive conversations with Liberal Arts and Sciences faculty from those
disciplines about what sub areas of the exams candidates were failing and what changes to course
requirements and course content should occur so that candidates were more prepared in the content of
their disciplines.

Data is collected about the school placements at the end of student teaching by having college
supervisors complete the Supervisor’s Feedback on Student Teaching Placement form and from
candidates who complete the Candidate’s Feedback on Student Teaching Placement form. Faculty use
data to decide on which schools and/or cooperating teachers to use future semesters. In Fall 2009 there
were 201 feedback forms from supervisors and candidates submitted to the Assistant Dean with 14% of
candidates or supervisors indicating that the site or the cooperating teacher should not be used in the
future. In Spring 2009 there were 148 feedback forms submitted with 10% indicating that the site or
cooperating teacher should not be used again. In Fall 2008 there were 144 forms submitted with 10%
identified as not suitable. In Spring 2008 there were 137 forms returned with 8% identified as not
suitable and in Fall 2007 there were 177 forms returned with 15% identified as not suitable. Based on
this data the schools and or cooperating teachers were not selected again.

2¢.3. What access do faculty members have to candidate assessment data and/or data systems?

Data collected at transition points is analyzed and reports are shared first with program heads at Program
Head meetings. Following these meetings Program Heads share data with program faculty at program
meetings. Faculty have access to data when writing SPA reports. Faculty who are coordinators of
student teaching have access to candidate GPA data when making approval or denial decisions for
student teaching. Faculty use enrollment and retention data for scheduling and admissions decisions. On
the graduate level faculty use GPA data for advisement and planning with candidates who are on
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cademic probation. Candidate performance data on the New York State Certification exams is shared
ith faculty for the purpose of identifying characteristics of candidates who do not perform well, or sub
reas of the exams, as a means for identifying where curriculum changes are necessary.

2c.4. How are assessment data shared with candidates, faculty, and other stakeholders to help
them reflect on and improve their performance and programs?

Assessment data that contributes to reflection on performance and improvement comes from several
components of the assessment system: course assessment data from key assignments, candidate survey
data, dispositions data, state certification test scores, faculty evaluations by candidates and faculty
observations by peers. Course data is shared with faculty at program meetings, typically at the end of a
semester. Faculty examine the data and discuss the meaning of the data with implications for
improvement in teaching, assignments, rubrics and candidate competencies. Alumni, employer and
program completer survey data provides data for the various programs to consider for program
improvement. The Field evaluation summary that is administered at the end of student teaching and
clinical experiences provides unit wide data that has identified areas for program improvement. Courses
where dispositions forms are completed at mid semester and end of semester by faculty and candidates
allows candidates to see where they need to improve based on the faculty’s assessment of their
dispositions. Data that is compiled into tables and charts by the Office of Planning, Research and
Assessment is fed back first to program heads on an on-going basis at the monthly Council of Program
Head meetings. Program heads then share data with their faculty at program meetings. College
supervisors share their observation data with student teaching candidates after each observation. Clinical
supervisors follow the same practice with candidates in the School Counseling, School Psychology and
School Leadership programs. Cooperating teachers are a source of continuous feedback on performance
whenever candidates are presenting lessons and assuming more and more responsibility for whole class
teaching. The Teacher Education Advisory Panel (TEAP), that is comprised of P-12 practitioners and
administrators and candidates, plays a role in discussions about data and assessment instrumentsd

2¢.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the use of
data for program improvement may be attached here. [Because BOE members should be able to
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

Optional

1. What does your unit do particularly well related to Standard 2?

Given the size of the unit and limited resources for the assessment system, the unit does a good job of

feeding data back to program heads in the form of reports, charts and tables. These are configured for

each program so that faculty are able to review their candidate's performance from semester to semester,
ear to year, and to compare their data to the unit overall.

2. What research related to Standard 2 is being conducted by the unit or its faculty?

Professor Peter Taubman authored: Teaching by Numbers: Education in the Age of Accountability.
Routledge Press, New York, April, 2009.

Professor Paul McCabe: McCabe, P. C. (2006). Responsiveness to intervention (RTI) in early
childhood: Challenges and practical guidelines. (R) Journal of Early Childhood and Infant Psychology,
2, 157-180.
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McCabe, P. C. (2009). Response-to-Intervention (RTI). In B. A. Mowder, F. Rubinson, &
. Yasik (Eds.), Evidence-Based Practice in Infant and Early Childhood Psychology. Hoboken, NJ:
iley.

McCabe, P. C. (2006). Preschool Assessment. In A.M. Bursztyn (Ed.). The Praeger Handbook of Special
Education. Westport, CT: Greenwood Press.

STANDARD 3. FIELD EXPERIENCES AND CLINICAL PRACTICE

The unit and its school partners design, implement, and evaluate field experiences and
clinical practice so that teacher candidates and other school professionals develop and
demonstrate the knowledge, skills, and professional dispositions necessary to help all students
learn.

[In this section the unit must include (1) initial and advanced programs for teachers, (2)

programs for other school professionals, and (3) off-campus, distance learning, and alternate
route programs, noting differences when they exist.]

3a. Collaboration between Unit and School Partners

3a.1. Who are the unit’s partners in the design, delivery, and evaluation of the unit’s field and
clinical experiences?

The unit’s partners for field and clinical experiences are New York City’s Department of Education’s
elementary, middle, and high schools throughout the five boroughs, the school administrators and
teachers (who serve as cooperating teachers) as well as selected private schools and agencies. The unit
has no professional development schools however, the unit has established partnerships with several P-
12 schools in Brooklyn which have served as field and clinical sites for many consecutive years.

For the registration of any teacher preparation program or program that prepares other school personnel
the New York State Education Department requires that all field and clinical experiences be consistent
with the unit and programs' philosophy, purposes and objectives and that they be carefully selected and
planned by program faculty, with learning outcomes specified and their achievement regularly
evaluated. The New York State Education Department also requires that candidates be provided with
experiences in a variety of communities and across the range of student developmental levels of the
certificate,with experiences to practice skills for interacting with parents or caregivers, with experiences
in high-need schools, and experiences with each of the following student populations:
socioeconomically disadvantaged students, students who are English language learners, and students
with disabilities. The diversity of New York City's schools and communities allows the unit to meet
these requirements when designing and implementing the field and clinical experiences for candidates.
Unit faculty with responsibility for coordination of field and clinical experiences are very involved in
selecting sites and working with school partners who align with the unit's conceptual framework themes,
with individual program philosophy and with program learning outcomes.

Candidates in the Teacher Academy program which targets candidates in STEM areas of teacher
preparation. The original program that was supported with CUNY funding enabled candidates to begin
field experiences in their freshman year in Host schools, NYC public schools that have exemplary
teachers and opportunities for candidates to engage in a variety of field experiences with supervision
from the host school and unit faculty. The original design of the Teacher Academy experience differed
in that candidates in the unit's adolescence programs begin field experiences in their second year of
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tudy. Funding has been cut and now the program is grant funded and targets upper level Brooklyn
ollege undergraduate students who have an interest in teaching in STEM areas. For more information
isit: http://depthome.brooklyn.cuny.edu/schooled/T A/academicprograms.htm

3a.2. In what ways have the unit’s partners contributed to the design, delivery, and evaluation
of the unit’s field and clinical experiences?

School personnel and allied professionals in the field serve as cooperating practitioners responsible for
the joint supervision and evaluation of candidates. School and community partners collaborate with unit
faculty in the placement of candidates usually through the appointment of on-site liaisons. Frequently
these liaisons are school principals, assistant principals and staff developers. Faculty members with the
responsibility for the placement of

student teachers or candidates in clinical experiences visit sites, meet with liaisons in the field settings to
discuss the field and/or clinical experience requirements and expectations for the candidate. If the site is
new the faculty with responsibility for selecting sites will usually tour the site and meet with
administrators to assess appropriateness of the site. Two rubrics are used in this process: 1) the criteria
for the selection of sites and 2) the criteria for the selection of cooperating teachers.
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Standard Three.htm

Both forms are closely aligned with the four conceptual framework themes. When it has been
determined that the site is appropriate and that cooperating teachers and site supervisors are New York
State certified and experienced in the respective discipline, in general, the liaisons nominate cooperating
teachers and the on-site allied professional who will supervise student teachers and interns. The site
partners play an active and collaborative role in the process of determining the activities and
responsibilities that the candidates will engage in while at the site. The partners give feedback to the
college supervisors at the conclusion of the student teaching experience or clinical experience that
informs the college supervisor of areas for improvement in the preparation of the candidate or in areas of
program improvement of the field component.

The length of the student teaching experience in Childhood and Early Childhood education changed
from two semester to one semester based largely on feedback from school partners.

3a.3. What are the roles of the unit and its school partners in determining how and where
candidates are placed for field experiences, student teaching, and internships?

Once the site is selected and the cooperating teacher or on-site clinical supervisor is identified the school
partners engage in the following activities:

1. Confirmation of cooperating teachers and on-site clinicians who meet the unit’s criteria,

2. Joint planning of the candidate’s field experience with the college supervisor,

3. Discussion about opportunities for candidates to gradually take on greater professional responsibilities
during the field experience,

4. Review of the process for supervision of the candidate

5. Joint evaluation of the candidate,

6. Providing candidates with opportunities to use technology when appropriate and where available,

7. Joint reflection on the experience with the college supervisor and recommendation for improvement
to the field experience.

Candidates are observed and receive feedback from their cooperating teachers/practitioners and their
college supervisors. Candidates in all programs across the unit debrief in weekly seminars, discuss
problems and explore strategies and solutions collaboratively. Joint planning meetings involving the
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ollege supervisors and cooperating teachers result in the decision to allow candidates to assume greater
esponsibility for teaching. Initial level teacher candidates play an active role in the evaluation of their
ield experience site and their cooperating teacher. Please see :
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Standard Three.htm and click on links:
Feedback on Student Teaching site form and Supervisor and Candidate Evaluations Data file.

3a.4. How do the unit and its school partners share expertise and resources to support
candidates’ learning in field experiences and clinical practice?

Unit faculty meet with school partners to share handbooks and to discuss roles, responsibilities, and
expectations for the candidates. School partners invite candidates to all professional development
workshops, to parent teacher conferences and to other activities that enhance the candidate's
understanding of professional roles and responsibilities. Activities that enhance the induction process are
encouraged by the unit and school partners. Examples from clinical practice are: candidates in the
School Counseling program are required to co-lead a group or a series of groups at their practicum site
with a fellow student or with a professional from the site. The site liaison assists the candidate in
obtaining the support and resources at the site necessary for establishing and running the group such as
helping to recruit group participants, obtaining meeting space and equipment, and introductions to other
staff who may be helpful to the candidate. The liaison also shares important procedures and policies that
are established at the site regarding ethical and/or legal standards. Candidates in the Educational
Leadership internship experience are, in general, allowed to observe principals' observations of teachers
and observe post observation conferences. They are given access to all school data needed to complete
their internship plans. If candidates complete their internship at a site other than the school where they
work, they are also given full access to data and to professionals at the site who can assist the candidate
to complete their internship plan. School Psychology clinical supervisors are invited to the campus for
professional development activities.When not in use by classes, supervisors are invited to visit the
program's Assessment Library. They share expertise during field visits, discuss how training could
improve both at the site and college.Training sessions for Teaching Fellow consultants include sharing
of best practice among consultants from all the colleges in NYC with the Fellows program. They focus
on issues that neophyte teachers confront and share ways to support the Fellows' induction into the
profession. Consultants share observational data on the Fellows with the New York City department of
Education, that funds the Teaching Fellows program.

Many school partners teach as adjunct instructors in the unit. The unit offers tuition vouchers to school
partners in return for their contribution and commitment to candidates' development

3a.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to
collaboration between unit and school partners may be attached here. [Because BOE members
should be able to access many exhibits electronically, a limited number of attachments (0-5) should
be uploaded.]

3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

3b.1. What are the entry and exit requirements for clinical practice?

The entry requirements for teacher candidates are the completion of all methods courses, the completion
of all pre-student teaching field hours and having the required GPA as determined by the respective
programs. Early Childhood and Childhood undergraduate candidates take one semester of student
teaching. Their exit requirements are the completion of all required elements of the experience, e.g.
lessons, units, community project, philosophy of teaching, and all seminar assignments. Adolescence
and Special Subjects candidates take two semesters of student teaching. They must pass the first
semester with a grade of B- or better in order to transition into the second semester. Their exit




Page 41

equirements are the completion of all required elements of the experience, e.g. lessons, units, etc.
raduate level candidates who are pursuing their first teaching credential must complete all courses that

re required prior to student teaching and maintain a 3.0 GPA. Their exit requirements are the fulfillment

f all required elements of the experience as determined by their respective programs.

andidates in the school counseling, school psychology and educational leadership programs enter their
linical experiences when they complete the required pre-requisite courses and maintain the required
PA as set by the programs.

3b.2. What field experiences are required for each program or categories of programs (e.g.,
secondary) at both the initial teacher preparation and advanced preparation levels, including
graduate programs for licensed teachers and other school professionals? What clinical practice is
required for each program or categories of programs in initial teacher preparation programs and
programs for the preparation of other school professionals? Please complete Table 7 or upload
your own table at Prompt 3b.9 below.

Table 7
Field Experiences and Clinical Practice by Program

Program

Field Experiences

Clinical Practice (Student Teaching
or Internship)

Total Number of Hours

Early Childhood BA

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses

300 hours in total across two age
or grade levels of the certification
in one semester

Pre- student teaching: a
minimum of 240 hours. Student
teaching: 300 hours

Early Childhood/Early Childhood
Special Education BA

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses

300 hours in total across two age
or grade levels of the certification
in one semester.

Pre- student teaching: a
minimum of 240 hours. Student
teaching: 300 hours

Childhood BA

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses

300 hours in total across two age
or grade levels of the certification
in one semester.

Pre- student teaching: a
minimum of 240 hours. Student
teaching: 300 hours

Adolescence and Special Subjects
BA ( English, Social Studies,
Science Physical Education,
Modern Languages, Mathematics)

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses

300 hours in total over two
semesters. 20 in middle school,
20 in high school. Special
subjects (k-12 may do student
teaching in elementary and high
school )

Pre- student teaching: a
minimum of 100 hours. Student
teaching: 300 hours

Early Childhood MSED ( option C
candidates, candidates without a

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working

300 hours in total across two age
or grade levels of the certification

Pre- student teaching: a
minimum of 100 hours. Student
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NYS certification)

or tutoring small groups spread
out over the foundations and
methods courses that precede
student teaching

in one semester.

teaching: 300 hours

Childhood MSED ( option C
candidates, candidates without a
NYS certification)

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses that precede
student teaching

300 hours in total across two age
or grade levels of the certification
in one semester.

Pre- student teaching: a
minimum of 100 hours. Student
teaching: 300 hours

Childhood MSED ( option C
candidates, candidates without a
NYS certification)

Not required because candidates
have a NYS certification

150 hours in one semester.

150 hours of student teaching

Middle Childhood Science MSED
(option C candidates with no NYS
certification)

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses that precede
student teaching

300 hours in total. 20 days in
grades 5-6 and 20 in 7-9 across
two semesters.

Pre- student teaching: a
minimum of 100 hours. Student
teaching: 300 hours

Middle Childhood Science MSED
(option B candidates who have a
NYS certification)

Not required because candidates
have a NYS certification

150 hours in total over one
semester in either grades 5-6 or
in 7-9 depending on the
certification they already hold.

150 hours of student teaching

Middle Childhood Math ( MA)
(option C candidates with no NYS
certification)

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses that precede
student teaching

300 hours in total. 20 days in
grades 5-6 and 20 in 7-9 across
two semesters.

Pre- student teaching: a
minimum of 100 hours. Student
teaching: 300 hours

Middle Childhood Mathematics
(option B candidates who have a
NYS certification)

Not required because candidates
have a NYS certification

150 hours in total over one
semester in either grades 5-6 or
in 7-9 depending on the
certification they already hold.

150 hours of student teaching

Adolescence and Special Subjects
( MA English, Social Studies,
Modern Languages, Music, Art,
Mathematics, Physical Education,
Science option C candidates with
no NYS certification)

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses that precede
student teaching

300 hours in total over two
semesters. 20 in middle school,
20 in high school. Special
subjects (k-12 may do student
teaching in elementary and high
school )

Pre- student teaching: a
minimum of 100 hours. Student
teaching: 300 hours

Teaching Fellows

They are teachers of record but
must complete observations of
classrooms, of teaching across a
variety of classroom and school
settings and across the age and
grade range of the certification.

Four semesters of structured
observations from their Teaching
Fellow consultant (college
supervisor)

Four semesters of structured
observations from college
supervisor

Special Education ( Childhood
and Middle Childhood option C
candidates with no NYS
certification

Observations of classrooms, of
teaching across a variety of
classroom and school settings
and across the age and grade
range of the certification, working
or tutoring small groups spread
out over the foundations and
methods courses that precede

300 hours in total over two
semesters.

Pre- student teaching: a
minimum of 100 hours. Student
teaching: 300 hours
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student teaching

Special Education ( Early
Childhood, Childhood and Middle | Not required because candidates
Childhood option B candidates have a NYS certification

who have a NYS certification

150 hours in total over one
semester Grade levels depend on | 150 hours of student teaching
the certification they hold

Candidates must complete
activities in prescribed areas of
school counseling domains.
School Counseling Candidates choose from a variety
of suggested activities and can
also submit other activities with
program head approval.

600 hours. 300 each semester for | 600 hours of internship. 300 in
two semesters each of two semesters.

Candidates must complete
activities in 11 areas of school
psychology domalr_15. Candidates 600 hours each semester for total 1_200 hour_s of su_perwsed_
School Psychology choose from a variety of of 1200 fieldwork in two internship
suggested activities and can also ' semesters.

submit other activities with
program head approval.

Field experiences in each of the 6 clinical field experience courses
Educational Leadership colloguium courses are based on | ( colloquium ) paired with content | 600 hours of field experience
the paired content courses courses

3b.3. How does the unit systematically ensure that candidates develop proficiencies outlined in
the unit's conceptual framework, state standards, and professional standards through field and
clinical experiences in initial and advanced preparation programs?

All teacher education candidates in the unit's initial level programs are required to participate in field
experience activities in all courses that precede student teaching. All teacher education initial level
programs meet or exceed New York State's minimum requirement of 100 hours of field experience prior
to student teaching. All of the unit's course syllabi are aligned with the conceptual framework and
professional standards and are embedded into course assignments. Course based field experiences are
opportunities for candidates to bridge the theoretical knowledge, content knowledge and pedagogical
content knowledge that they are developing in courses by observing teaching and learning processes in
diverse schools and classroom settings. The systematic monitoring of candidates' performance in their
pre-student teaching courses ensures that they have successfully completed these courses with a grade of
B or higher by the time they reach the transition point of entry into student teaching. This process
ensures that candidates have successfully completed key assignments that are aligned with the
conceptual framework and state and professional standards. The Field Handbook is disseminated to all
pre-student teaching candidates. It clearly describes the purpose of the field experiences, the importance
of field experiences and it gives candidates a framework of questions to reflect on when in their early
field experiences. Student teaching handbooks for each of the teacher education programs describe the
expectations for that capstone experience. Student teaching observation forms align with professional
standards and with the conceptual framework so that candidates continue to develop these proficiencies
and receive feedback from college supervisors and cooperating teachers on their performance.
Handbooks can be viewed at :
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Standard Three.htm

The field experiences vary from course to course and from program to program. Some examples are:
Candidates in the childhood program have opportunities to work with students in structured Saturday
field experiences where local school children come on campus for tutoring in mathematics. Early
childhood and childhood candidates in the Arts in Early Childhood and Childhood curriculum course
spend the first half of the semester developing proficiencies in the arts and then move as a cohort into a
local school where they spend the remainder of the semester working with students and implementing
art based activities. Candidates in the graduate program in Special Education's literacy course work with
local school students in the campus library or in a local public library and develop proficiencies in
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ssessment and curriculum modification for literacy.

andidates in the School Counseling and School Psychology are provided with specific information
bout their internship requirements and candidates must receive approval on their internship plans from
rogram faculty. Faculty oversight of this process ensures that candidates are meeting all of the required
roficiencies within their discipline. Candidates are supervised and evaluated in the internship on those
roficiencies. Likewise, candidates in the School Leadership program must have their internship/
olloquium plans approved by faculty. Their portfolios demonstrate strong evidence of candidates'
nderstanding of content and professional knowledge through portfolio artifacts.

3b.4. How does the unit systematically ensure that candidates use technology as an instructional
tool during field experiences and clinical practice?

The specific ways that technology is integrated into field and clinical experiences varies by program.
There are however some common criteria that all candidates must meet. All candidates are evaluated on
their demonstrated ability to integrate technology into practice by their college supervisor. This data is
collected on the end of semester Field Evaluation Summary form. Data from this instrument indicates
that the majority of candidates are at the acceptable, clearly competent or exceed expectations on this
standard. Demonstrated ability is viewed as a continuum of knowledge and skill with, at the minimum
the candidate's ability to use email, to access blackboard, and further on the continuum, the ability to
develop power point presentations, and even further, to develop websites and wikis. A few but not all
programs require video taping of lessons that are shared with faculty and classmates. The ability of all
candidates to produce video tapes is influenced by New York City Department of Education policies for
safeguarding the identity of students.

All program coordinators of field and clinical experiences prefer to place candidates in schools and sites
where technology is current, however, the range of NYC schools and resource allocations does influence
candidate's ability to access technology as an instructional tool during the placement. Some schools have
smart boards and many have very basic technology such as overheads and LCD projectors. Technology
resources are always considered when selecting new school sites however, technology opportunities
during field experiences and clinical practice do vary based on the school's resources. Also, many of the
early childhood field experiences take place in head start sites and in pre-schools where technology is
not often found in classrooms.

3b.5. What criteria are used in the selection of school-based clinical faculty? How are the
criteria implemented? What evidence suggests that school-based clinical faculty members are
accomplished school professionals?

The unit selects school based clinical faculty who meet, at the minimum, the New York State Education
Department's requirement of a minimum of three years teaching in the discipline. However, the selection
process is enhanced by the conversations between the unit's coordinators for clinical experiences and the
school liaisons such as principals and assistant principals. Because the conversations lead to a deep
understanding of the expectations for the candidates, the school liaisons can identify cooperating
teachers and clinical site supervisors who can bring a variety of competencies to the experience that
include,but are not limited to, a strong knowledge base in the discipline that has developed over time
through experience and professional development, a willingness to mentor the candidate, good
communication skills, the ability to guide the candidate through a reflective process, the ability to share
resources and to connect the candidate to school and community resources. Cooperating teachers submit
a mini vita of their qualifications that are kep on file. The unit evaluates the student teaching sites and
the cooperating teachers every semester by asking the candidate to complete an evaluation form and by
asking the college supervisor to complete the same form. The evidence is very strong over several years
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hat the unit is selecting quality sites and highly qualified school-based clinical faculty. The programs for
ther school personnel have very similar processes for the selection of quality clinical sites and highly
ualified site based faculty.

3b.6. What preparation do school-based faculty members receive for their roles as clinical
supervisors?

The program coordinators for clinical experiences and student teaching disseminate handbooks that
describe roles, responsibilities, and expectations for the school-based faculty and discuss these with the
school based faculty members. The school-based cooperating teachers and the college supervisors meet
often to discuss the progress of the candidates.

3b.7. What evidence demonstrates that clinical faculty members provide regular and continuous
support for student teachers, licensed teachers completing graduate programs, and other school
professionals?

The unit evaluates the student teaching sites and the cooperating teachers every semester. Candidates
complete an evaluation form at the end of their student teaching experience and the college supervisor
completes the same form. Data provides evidence of the frequency of meetings with candidates and with
school based partners who provided support for the candidate in addition to the cooperating teacher, and
whether the school and/or cooperating teacher should be used in the future. The assessment indicates
that the unit is selecting quality sites and highly qualified school-based clinical faculty. Data indicates
that a small percentage of schools or cooperating teachers are not recommended for use in the future. In
Fall 2009 there were 201 feedback forms from supervisors and candidates submitted to the Assistant
Dean. Only 14% of candidates or supervisors felt that the site or the cooperating teacher should not be
used in the future. In Spring 2009 there were 148 feedback forms submitted with only 10% indicating
that the site or cooperating teacher should not be used again. In Fall 2008 there were 144 forms
submitted with 10% identified as not suitable. In Spring 2008 there were 137 forms returned with 8%
identified as not suitable and in Fall 2007 there were 177 forms returned with 15% identified as not
suitable. Based on this data the schools and or cooperating teachers were not selected again.

The programs for other school personnel have very similar processes for the selection of quality clinical
sites and highly qualified site based faculty and for assessment of the experience by the candidate at the
completion of their clinical experience.

3b.8. What structured activities involving the analysis of data and current research are required
in programs for other school professionals?

School Psychology: Throughout the Assessment Sequence ED 726.6, 726.7, 726.8 , 721 and 721.5
candidates obtain data from standardized tests, interview-based data, and observation-based assessment.
Candidates acquire the data, analyze /integrate data, and learn to communicate the meaning of the data
to families and teachers. Data represents achievement, cognitive development, social-emotional
development, self-regulation, executive functioning, and behavior as well as contexts (environments ) in
which students reside (home/school) . Data based decision-making and evidence based interventions are
at the core of the work school psychologists do. Current research is placed in each course as an adjunct
to texts. In their final year in the program candidates complete an original research project with these
required elements: Review of the literature, Data collection and analysis, findings, and implications for
practice.
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chool Counseling: Analysis of data is also at the center of the work that counselors do in schools.
hroughout the course of study candidates work with data, often in case scenarios or using actual school
erformance data ( e.g. student attendance data and student academic performance data) to analyze the
ey issues these data present for schools. They then develop proficiencies for developing interventions
hat school counselors should consider as interventions for these key issues. Much of the current research
hat candidates read and analyze in courses focuses on the challenges and issues that urban, high needs
chools with highly diverse student populations encounter.

In the Educational Leadership program candidates analyze data in each of the field based colloquium
ourses through case studies of New York City schools whose identities are always anonymous. One
xample is the colloquium that is paired with Management Functions candidates analyze school data on
tudent performance and develop intervention plans or programs for school wide impact.

3b.9. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the design,
implementation, and evaluation of field experiences and clinical practice may be attached here.
[Because BOE members should be able to access many exhibits electronically, a limited number of
attachments (0-5) should be uploaded.]

Teaching Fellows consultants

Part time field and clinical supervisors

See Attachments panel below.
3c. Candidates’ Development and Demonstration of Knowledge, Skills, and Professional
Dispositions to Help All Students Learn

3c.1. On average, how many candidates are eligible for clinical practice each semester or year?
What percent, on average, complete clinical practice successfully?

Yearly Averages are as follows: Early Childhood: 100 candidates, Childhood 100 candidates,
Adolescence and Special Subjects 170 candidates, School Counseling 80 candidates, Special Education
20 candidates, School Leadership 60 candidates, and School Psychology 25 candidates. On average 98%
of candidates across all programs are successful in the completion of their clinical practice.

3c.2. What are the roles of candidates, university supervisors, and school-based faculty in
assessing candidate performance and reviewing the results during clinical practice?

School personnel ( cooperating teachers) and allied professionals in the field ( clinical site supervisors
for school counseling and school psychology candidates) serve as cooperating practitioners with an
active role and responsibility for the supervision and evaluation of candidates. The school partners
observe, mentor, and give feedback to candidates throughout their placement.

Candidates receive feedback from their cooperating teachers/allied professionals and their college
supervisors in joint meetings and from the cooperating teachers or allied professionals that take place
during face to face,individual meetings. Candidates in all programs across the unit debrief in weekly
seminars, discuss problems and explore strategies and solutions for the effective resolution of clinical
situations that are challenging for the candidate. This is a collaborative process. Joint planning meetings
involving the college supervisors and cooperating teachers result in the decision to allow candidates to
assume greater responsibility for teaching during their placement.
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3c.3. How is time for reflection and feedback from peers and clinical faculty incorporated into
field experiences and clinical practice?

Critical self-reflection and reflective practice is one of the unit's conceptual framework themes and
therefore all candidates have numerous opportunities in course work and in field and clinical
experiences to develop proficiency in this very important domain. Candidates keep journals and/or logs
of their experiences and reflect privately on their experiences as well as sharing reflections with seminar
instructors and seminar classmates. Most program candidates develop philosophy of teaching statements
or ethos statements for their student teaching portfolios. Videotaping of lessons and sharing these with
faculty and classmates occurs in some programs (Music and Special Education) but is not a unit wide
requirement. Student teachers meet regularly with their cooperating teachers for feedback on lessons
written and presented. At the minimum, candidates meet their college supervisors three times a semester
for feedback on lesson presentation and to discuss the experience in general. Written comments on
observation reports are shared with candidates for reflection and to identify, with their supervisor's
support, ways to improve specific skills. Adolescence and special subjects undergraduate candidates are
required to present a micro teaching lesson to their instructor and classmates in two of the methods
courses that precede student teaching. Candidates are assessed using a rubric ( see 3c.7) and use
feedback for reflection and improvement of oral communication skills. This assignment was developed
based on feedback from school based faculty that the oral communication skills of some candidates
needed improvement as did their physical presence in front of students. Candidates in the Educational
Leadership program receive extensive feedback from colloquium faculty on the progress of their
colloquium plans and portfolios. School counseling and school psychology candidates reflect on the
feedback from their small group counseling instructors.

3c.4. What data from multiple assessments provide evidence that candidates demonstrate the
knowledge, skills, and professional dispositions for helping all students learn in field experiences
and clinical practice?

All unit programs are recognized by the New York State Education Department for meeting standards
with regard to preparing teachers and other school personnel to work with diverse students, including
students with special needs and English language learners.Unit candidates perform very well on the New
York State Assessment of Teaching-Written exam,the state wide assessment of pedagogical skills,
knowledge and professional dispositions. Unit candidates develop knowledge, skills and professional
dispositions for helping all students learn through extensive fieldwork in a variety of very diverse school
settings. Unit candidates demonstrate their knowledge, skills and dispositions during student teaching
and clinical internships. Observation forms as well as internship assessments used in School Counseling,
School Psychology and Educational Leadership are aligned with professional, state and unit standards
and dispositions. Unit wide data from the Spring 2009 Field Evaluation Summary form, serves as an
example of strong evidence that our candidates in all programs, including Other School Personnel, meet
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r exceed expectations in Diversity( 100%), Social Justice (99.9%), Pedagogical Knowledge (98.9%)
nd Critical self-reflection (97.6%). Additional unit wide data and data disaggregated by program for
ultiple semesters can be found at:
ttp://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm
he unit receives feedback from cooperating teacher evaluations of candidates. Some examples to note
re: Adolescence and special subject candidates from across all content areas consistently fall within the
ange of acceptable to exceed expectations on their ability to create activities utilizing current
ethodology and knowledge of curriculum to address the differing needs, capacities, interests and
learning styles of all students. Early childhood candidates consistently score high in Knowledge of
hildren: Learning differences, diversity and development. School Psychology internship candidates
onsistently score high in the area of Student Diversity in Development and Learning. The Employer
urvey indicates that graduates now working in public schools have had excellent, good or adequate
reparation in: Incorporates the belief that all students can learn into their practice. Data from Childhood
ducation cooperating teachers indicates strong performance and can be found at: http://portal.cuny.edu
nd then using the SOE Childhood Education link.

3c.5. What process is used to ensure that candidates collect and analyze data on student
learning, reflect on those data, and improve student learning during clinical practice?

Candidates in student teaching develop lessons and unit plans and then present those lessons while being
observed by their cooperating teachers and by their college supervisors. Candidates collect student work
samples to enact the process of applying the assessment skills and knowledge they learned in methods
courses to the analysis of student performance. With the support of college supervisors and seminar
instructors candidates receive feedback on areas where improvement is needed such as the elements of
lesson planning, lesson delivery and assessment of student learning. Candidates write about this process
in reflective journals, they discuss their lessons with supervisors and with seminar instructors, they share
their experiences with peers in seminar classes. They re-write lessons to demonstrate knowledge and
skill for improving any and all aspects of the curriculum design and delivery process. Candidates reflect
on the performance of diverse students including English language learners and students with special
needs and adapt lessons to meet the needs of these students. The process is on-going throughout the
student teaching experience and culminates in a portfolio that includes samples of student learning. This
process is documented on observation reports and in SPA aligned addendums to observation reports. See
the observation reports exhibit
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Standard Three.htm

3c.6. How does the unit ensure that all candidates have field experiences or clinical practice that
includes students with exceptionalities and students from diverse ethnic/racial, linguistic, gender,
and socioeconomic groups?

All unit candidates keep field logs in courses prior to student teaching where they identify how they are
meeting the New York State requirement for field experiences across the age and grade range of the
certificate including students with disabilities and English language learners. By the time the candidates
transition into the student teaching experience they have already had very extensive field opportunities
with diverse students that is the hallmark of New York City public schools. Candidates in School
Psychology and School Counseling programs have their internship plans approved by faculty thus
ensuring that they will have experiences with very diverse students. The selection of school sites always
includes diversity of students as a critical element for the approval of a site. New York City public
schools and agencies are extremely diverse but it is faculty oversight and knowledge of the schools and
agencies that is the quality assurance that candidates will have experiences across a wide range of
diversity.

3c.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the
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development and demonstration of knowledge, skills, and professional dispositions for helping all
students learn may be attached here. [Because BOE members should be able to access many
exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

ED 69 micro teaching rubric

See Attachments panel below.

Optional

1. What does your unit do particularly well related to Standard 3?

The diversity of our clinical experience sites and of school based faculty is outstanding. The engagement
of college faculty with schools in the selection of highly qualified school based faculty and engagement
of faculty in selecting school sites deserves mention. The qualifications of Teaching Fellow consultants
and college supervisors, are in the unit's estimation, outstanding and provide wonderful opportunities for
mentoring or our candidates.

2. What research related to Standard 3 is being conducted by the unit or its faculty?

Professor Wayne Reed studies and writes about Community Teachers and the need for them to mentor
our candidates.
Professor Michael Meagher's research with MetroTech and mathematics teachers.

STANDARD 4. DIVERSITY

The unit designs, implements, and evaluates curriculum and provides experiences for
candidates to acquire and demonstrate the knowledge, skills, and professional dispositions
necessary to help all students learn. Assessments indicate that candidates can demonstrate and
apply proficiencies related to diversity. Experiences provided for candidates include working
with diverse populations, including higher education and P-12 school faculty; candidates; and
students in P-12 schools.

[In this section the unit must include (1) initial and advanced programs for teachers, (2) programs for

other school professionals, and (3) off-campus, distance learning, and alternate route programs, noting
differences when they exist.]

4a. Design, Implementation, and Evaluation of Curriculum and Experiences

4a.1. What proficiencies related to diversity are candidates expected to develop and
demonstrate?

Two of the four themes in the SOE Mission Statement and Conceptual Framework (link) dedicates and
embraces the core values of the university and college, especially with respect to issues of diversity,
social justice, equity, and individual differences. Our mission states, "...we design our programs in
cooperation with liberal arts and science faculties, and in consultation with local schools in order to
provide our students with the opportunities to develop knowledge, proficiencies and understandings
needed to work with New York City's racially,ethnically and linguistically diverse populations.” Seven
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iversity and social justice performances provide evidence of the ways we are capturing key behaviors
xhibited in a range of required field and clinical experiences and course assignments across the
urriculum that are aligned with institutional, state, and national standards. Our teacher candidates and
ther school personnel: (1) reveal in their practices a sensitivity to, knowledge about, and understanding
f their own and others' racial, ethnic, religious, class, sexual, gender, cultural, and linguistic identities;
2) are prepared to integrate multicultural educational theories and approaches into all dimensions of
heir professional practice; (3) demonstrate a capacity to understand students' families, cultures, and
ommunities, and use this information as a basis for connecting instruction and professional practices to
tudents' experiences;(4) make appropriate provisions for individual students who have particular
learning needs, differences or varying abilities; (5) bring to their critical reflective practices an ability to
xamine educational policies and practices in ways that take into account race,class,ethnicity,gender,
exual orientation,linguistic and cultural diversity and special needs; (6) are prepared to demonstrate a
nowledge of,language for, and the ability to create educational environments based on various theories
f social justice ; and are prepared to develop strategies that create classrooms and other educational
ettings that favor inclusiveness over alienation and promote high expectations for students from
istorically oppressed groups.

In addition to the unit's assessment of these performances in coursework, field and clinical experiences,
ur Dispositions form (link), four of the eight dispositions capture whether the candidate's self-
valuation and the faculty member's evaluation of the candidate match in their ratings, as below
Xpectations, meets expectations or exceeds expectations. This is used as a guide to help supplement
ther learning opportunities to ensure all candidates acquire the knowledge, skills and dispositions
eeded to help all children learn. Also, NYS standards and other professional standards with regard to
iversity are reflected throughout the approved programs.

4a.2. What required coursework and experiences enable teacher candidates and candidates for
other school professional roles to develop:

o awareness of the importance of diversity in teaching and learning; and

o the knowledge, skills, and professional dispositions to adapt instruction and/or services
for diverse populations, including linguistically and culturally diverse students and
students with exceptionalities?

All Initial Teacher Candidates(ITCs) are required to complete courses, key asessments, field and clinical
experiences related to diversity and social justice. Across all NYS teacher certification areas (B-2; 1-6;
5-9; and 7-12) these two themes are integrated through out the required coursework in multiple ways.
Each certification area has two required core courses which deal extensively with diversity and social
justice themes - Ed 16 (The Art, Philosophy and Culture of Teaching) and Ed 34 (Urban Children and
Adolescents). ITCs are integrated within each section and are required to complete a total of 50 hours of
field experiences across grade and age spans. Proficiencies in these two courses and all others are
aligned with INTASC and New York State standards which require teacher preparation programs to
prepare ITCs for effectively teaching the diverse student population in NYS; focuses on a sound
understanding of the developmental levels and learning needs of all students; and meets the needs of
English Language Learners (ELL) and students with special needs. Examples of course assignments and
multiple key assessments are illustrated throughout the course syllabi
(http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/syllabi.htm) for each of the four NYS
certification areas.
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In addition, the SOE provides shared learning opportunities for our ITCs such as Shadowed Dreamer
erformed by our Visiting Performing Artist (link), presentations at the Wolfe Institute , field
xperiences at the National Parks of New York Harbor ,invited guest speakers from around the country ,
nd other learning experiences across the city such as the Lincoln Center Institute, the American

Museum of Natural History, etc. . Our philosophy of education embraces placed-based learning and
artnerships with PreK-12 and other cultural institutions around the city and metro area. These
emonstrate our commitment to access and equity. http://depthome.brooklyn.cuny.edu/schooled/

4a.3. What key assessments provide evidence about candidates' proficiencies related to
diversity? How are candidates performing on these assessments?

All of our major surveys: Program Completers survey, alumni survey, employer survey, dispositions
forms, course assignment data have multiple elements that address candidates' proficiencies related to
diversity. All survey instruments and data can be found at exhibit
http://www.brooklyn.cuny.edu/bc/offices/avpbandp/ncate/Tables.htm

Candidates across all programs and levels are meeting our standards on the elements related to diversity.
It is an area of strength in the unit.

4a.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to diversity
proficiencies and assessments may be attached here. [Because BOE members should be able to
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.]

4b. Experiences Working with Diverse Faculty

4b.1. What opportunities do candidates (including candidates at off-campus sites and/or in
distance learning or alternate route programs) have to interact with higher education and/or
school-based faculty from diverse groups?

Our New York City Teaching Fellows have access to all campus resources, including faculty and
support staff. The Teaching Fellows are integrated into all SOE activities and are registered in courses
with our traditional students. They are teachers of record following their first summer institute and are
assigned to teach in the most diverse, high needs schools in Brooklyn and beyond. Through our campus
student email system, campus and SOE events are announced and they have full access in addition to the
special events designed for in class experiences. For example, the recent Haitian Crisis Workshops were
open to all. (link)

4b.2. What knowledge and experiences do faculty have related to preparing candidates to work
with students from diverse groups?

The School of Education faculty meet monthly and topics of diversity continue to be items on the
agenda. Some of the ways we have enhanced the knowledge base is by inviting guest speakers to join us
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o discuss topics such as inclusive practices (Prof. Deborah Deutsch Smith from The IRIS Center for
Faculty Enhancement at VVanderbilt); English Language Learners (Prof. Ofelia Garcia from the CUNY
raduate Center); Understanding Haitian Language and Culture ( Nicole Rosefert from HBETC); social
justice and mathematics (Prof. Robert Moses from the Algebra Project and BC Professors Laurie Rubel
nd Betina Zolhower). Ongoing conversations to refresh and integrate new thinking about diversity,
ocial justice, access and equity is noted in SOE minutes and small group conversations prior to the
eetings based on targeted shared readings.

special note should be made of our diverse faculty that has been a core value and focus in our hiring
rocedures. Our faculty are evidence of the range of local, state, national and international experiences
hat align with the populations we serve. Several examples are included a Summer Institute with the
University of Puerto Rico (link) to provide embedded learning experiences on island for teachers
orking within the PR communities of NY. Professor Rubel Lopez wrote an autobiography of her early
ears that describes the PR experience and its impact on children living in NYC and moving back and
orth from the island. Professor Hanna Hadar joins the Math faculty from Beirut and worked with the
RAND Corp. in the Middle East to create learning standards. Professor Namulindah Florence from
Kenya shares her experiences as an immigrant teacher in her classroom text, trips involving students
ack to her home village and public presentations on multiculturalism. New faculty demonstrate our
ommitment to a deeper understanding of the world through the eyes of others: Professors Wen Song
Hwu, Lisa Li and Yoon Joo Lee (East meets West); Prof. Priya Parmar from India (Cultural Media);
rofessors Sharron Del Rio, Sanchez and Nunez (the Latina point of view) and so many others (link).

4b.3. How diverse are the faculty members who work with education candidates? [Diversity
characteristics in addition to those in Table 8 can also be presented and/or discussed, if data are
available, in response to other prompts for this element.] Please complete Table 8 or upload your
own table at Prompt 4b.5 below.

Table 8
Faculty Demographics

School-
based
faculty
n (%)

Prof. Ed. Faculty Who Teach Only |  Prof. Ed. Faculty Who Prof. Ed. Faculty Who Teach in Both
in Initial Teacher Preparation Teach Only in Advanced | Initial Teacher Preparation & Advanced
Programs Programs Programs
n (%) n (%) n (%)

All Faculty in
the Institution
n (%)

/American Indian
or Alaska Native

Asian

Black or African
American, non-
Hispanic

Native Hawaiian
or Other Pacific
Islander

Hispanic or
Latino

White, non-
Hispanic

Two or more
races

Other

Race/ethnicity
Unknown

Total

Female

Male

Total
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4b.4. What efforts does the unit make to recruit and retain a diverse faculty?

For over 10 years, the Dean of the SOE, in partnership with the faculty and campus wide effort,has
developed targeted recruitment strategies to increase a diverse pool of hired faculty. Job announcements
are placed in the Chronicle, the NYTimes and appropriate professional journals.The Dean and faculty
participate in targeted outreach at state and national conventions as well as draw from their professional
networks to advertise openings. In addition, we send targeted mailings to recent doctoral graduates from
underrepresented groups and work with CUNY Graduate Center to place more Graduate Teaching
Fellows in the SOE. Most importantly, we have used The Chalkboard (and Holiday card), both through
stories and pictures, to illustrate how we walk the talk and promote our commitment to diversity and
inclusiveness.

4b.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty
diversity may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

Table 8

See Attachments panel below.

4c. Experiences Working with Diverse Candidates

4c.1. What opportunities do candidates (including candidates at off-campus sites and/or in
distance learning or alternate route programs) have to interact with candidates from diverse
groups?

All BC candidates in NYS approved programs have access to all campus activities as well as those in
the SOE and across CUNY that address issues of diversity, social justice, access and inclusion. Across
the university and within our campus we celebrate similarities as well as differences . We embrace the
combined strength of abilities,cultures/ethniciies,experiences,genders, religions, and talents that each of
us brings to our work at Brooklyn College, our community organizations and our partnership schools.
Within the SOE, all opportunities are documented in The Chalkboard and individual faculty websites .
We bring students together in open dialogue with each other in multiple ways. A few examples follow
that illustrate these forums outside of the traditional classroom: (1) the Graduate Special Education
Program holds an Annual Research Forum where students present their findings to their peer group but
also to other students across the campus ; (2) the Teaching Artists from our Lincoln Center Initiative
provide opportunities for students to respond to both visual and performance pieces with each other that
reflect the diversity across the arts ; (3) the annual Teen Summit and Day of the Poet bring Brooklyn
high school students to campus where SOE students in our undergraduate English Education classes and
core Ed 16 classes plan together activities, facilitate group sessions and document the work ; and (4) our
Lesson Study groups in mathematics teach meet on a regular schedule to discuss their work with each
other.

4c.2. How diverse are the candidates in initial teacher preparation and advanced preparation
programs? [Diversity characteristics in addition to those in Table 9 can also be presented and
discussed, if data are available, in other prompts of this element.] Please complete Table 9 or
upload your own table at Prompt 4c.4 below.

Table 9
Candidate Demographics
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Candidates in Initial Teacher Candidates in Advanced All Students in the Diversity of Geographical Area
Preparation Programs Preparation Programs Institution Served by Institution
n (%) n (%) n (%) (%)

/American Indian or
Alaska Native

Asian

Black or African
/American, non-Hispanic
Native Hawaiian or Other
Pacific Islander
Hispanic or Latino
White, non-Hispanic
TWO or more races
Other

Race/ethnicity unknown
Total

Female

Male

Total

4c.3. What efforts does the unit make to recruit and retain candidates from diverse groups?

The School of Education has reached out in multiple ways to recruit and retain diverse candidates.
Several specific examples will be used to illustrate the efforts. First and most recent, the SOE has joined
the Pol Science Department and ERISS to successfully obtain grant funding to recruit and retain men of
color into our teaching ranks. Second, we joined hands with the James Murphy Center to recruit, support
and retain men and women of color from our NYC DOE paraprofessional ranks to make the transition
from para to teacher. Third, we actively sought the support and advocated to build a data system within
CUNY to qualify for the funding from the Federal Government TEACH Grants to support our students
from underrepresented groups and beyond to seek graduate studies in shortage areas.(Fourth, in
Bilingual School Psychology and School Counseling we actively pursued and was awarded state
funding for students that chose these high need areas of practice .

The SOE Council of Program Heads and Coordinators design brochures, serve as advisers and mentors
at our college fairs and reach out to a range of campus support services to increase the probability that
the students recruited will be retained.

4c.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to candidate
diversity may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

Table 9

See Attachments panel below.

4d. Experiences Working with Diverse Students in P-12 Schools

4d.1. How does the unit ensure that candidates develop and practice knowledge, skills, and
professional dispositions related to diversity during their field experiences and clinical practice?

The School of Education is in a fortunate position of being located in one of the most diverse
educational environments in the world. Over 95% of all fieldwork and clinical experiences take place in
the NYC DOE where the demographic background of the students are: 48% Hispanic,28% Black, 15%
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aucasian and 11% Asian. The latest data base also reported that nearly 75% of the students attending
ublic schools participate in free or reduced lunch programs. In addition, over 135,000 out of over 1
illion are English Language Learners and and approximately 150,000 have individualized education
rograms (IEPs). We strive to ensure that our students move outside of their neighborhood comfort

ones and explore and participate in other community and school cultures that reflect this diversity. The
nit faculty ensure this in multiple ways and use multiple sources of data for guiding their students’
rowth and for program improvement. Survey data from both our candidates and employers, noted that
nderstanding issues of social justice, and how to build socially justice classrooms was not captured on
he survey. Our questions were unclear and in need of revision. So, for the past year we have been
evisiting the question of how one demonstrates socially just practices in a classroom and how to assure
hey are observable and measurable. In the pedagogical core, common assignments are designed to begin
0 gain insight into the students' knowledge, skills and professional dispositions. For example, the
Reflective Response to 25 hours of required fieldwork in Ed 16 is one method of collecting data from the
arratives developed by our students on how they weave ideas of diversity together and begin to
ocument best practices. In the required curriculum and methods courses our candidates are required to
ractice and demonstrate their ability to meet the diverse learners in their assigned classrooms. Through
upervised fieldwork and ongoing feedback on their practice by field faculty and in partnership with the
ssigned classroom teachers, candidates are guided, provided additional coaching and mentoring based

n direct observations and reviewing the academic work of the students they are assigned to. In addition,
ideo taping, photographs, audio tape as well as written reports are shared during the feedback session to
nsure the standards are met.

4d.2. How diverse are the P-12 students in the settings in which candidates participate in field
experiences and clinical practice? Please complete Table 10 or upload your own table at Prompt
4d.4 below. [Although NCATE encourages institutions to report the data available for each school
used for clinical practice, units may not have these data available by school. If the unit uses more
than 20 schools for clinical practice, school district data may be substituted for school data in the
table below. In addition, data may be reported for other schools in which field experiences, but not
clinical practice, occur. Please indicate where this is the case.]

Table 10
Demographics on Sites for Clinical Practice in Initial and Advanced Programs

Students

Black or Native L
receiving

American

Name of | Indian or African | Hawaiian Hispanic White, Two or Race / free / English | Students
<chool Alaska Asian | American, | or Other aIF [LEATG non-- more Other ethnicity e language | with
non- Pacific Hispanic races unknown learners | disabilities

Native price

Hispanic | Islander
P lunch

4d.3. How does the unit ensure that candidates use feedback from peers and supervisors to
reflect on their skills in working with students from diverse groups?

The Dean of the School of Education holds monthly meetings with the Council of Program
Heads/Coordinators to guide, support and monitor the ways program leadership ensures that candidates
use feedback from peers and supervisors to improve our candidates' skills in working with students from
diverse groups. As one example of several, there is an assigned Coordinator of Student Teachers that
brings together field supervisors to discuss the data collected during the formal observations and post
observation sessions with their candidates. The rubric guides the discussion between the candidate and
faculty supervisor. In the case of a candidate not meeting the diversity standard as outlined, the faculty
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ollectively discuss and plan next steps of support to address the weaknesses. If the strategy for
improvement does not improve the candidate's performance, the faculty come together to discuss next
teps for the student to be dropped from the program and to explore other career opportunities.
dditional professional development workshops are developed for our candidates to attend that align
ith our diversity standards . Our candidates are also invited to part of the PD opportunities in our
artnership schools. One example is our Ensemble of Learners with Brooklyn College Academy.

4d.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the diversity
of P-12 students in schools in which education candidates do their field experiences and clinical
practice may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

Table 10 Demographics on school sites

Internship demographics school psychology

See Attachments panel below.

Optional

1. What does your unit do particularly well related to Standard 4?

The School of Education demonstrates its commitment to social justice, diversity and inclusion, equity
and access, in multiple and complex ways. First, teams of faculty work with partner school teachers and
leaders to improve student achievement. Specific examples are illustrated in our Chalkboards with the
Brooklyn College Academy (note work done in Mathematics with B. Zolkower and the Host School
model with the Teacher Academy), the founding of the Bushwick High School for School Justice, and
the Performing Arts and Technology High School . Second, we recognize and draw upon the richness of
living in the most diverse city in the world by facilitating and planning multiple opportunities,both on
campus and off, with school partners, cultural institutions and other community based organizations.
Thirdly, we promote and actively recruit diverse full and part time faculty and staff. We demonstrate
how diversity of ideas,perspectives and approaches to the world are important to our candidates'
development as educators. Through the

faculties diverse racial and ethnic identities and experiences we ensure and cultivate an intellectual
community of educational scholars for the children, families and communities of NYC and beyond.
Fourth, we stand up publicaly for what is right and just to model for our students the importance of
voice in a democratic society. Many members of the SOE and liberal arts faculty along side our school
partners have joined us through our association with the National Network for Educational Renewal, to
center conversations around a shared understanding of the public purpose of schools.

2. What research related to Standard 4 is being conducted by the unit or its faculty?

Some current research examples are:

Prof.Laurie Rubel Teacher Learning: Centering the Teaching of Mathematics on Urban Youth

Prof. Betina Zolkower Mathematics and Language

Prof. Wayne Reed Developing Community Teachers

Prof. Kostas Alexakos Peer Kinship in Developing Physics Understanding in Underrepresented Groups
Prof. Priya Parmar Matters of the Tongue: The Multiple Literacies of Youth Culture
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Prof Jacqueline Shannon Mexican American Mothers' and Fathers' Prenatal Attitudes

STANDARD 5. FACULTY QUALIFICATIONS, PERFORMANCE, AND DEVELOPMENT

Faculty are qualified and model best professional practices in scholarship, service, and
teaching, including the assessment of their own effectiveness as related to candidate
performance; they also collaborate with colleagues in the disciplines and schools. The unit
systematically evaluates faculty performance and facilitates professional development.

[In this section the unit must include the professional education faculty in (1) initial and
advanced programs for teachers, (2) programs for other school professionals, and (3) off-
campus, distance learning, and alternate route programs, noting differences when they exist.]

5a. Qualified Faculty

5a.1. What are the qualifications of the full- and part-time professional education faculty (e.g.,
earned degrees, experience, and expertise)? Please complete Table 11 or upload your own table at
Prompt 5a.5 below. [Professional Education Faculty information compiled by AIMS from earlier
reports submitted for the national review of programs and updated by your institution (see Manage
Faculty Information page in your AIMS workspace) can be imported into Table 11. For further
guidance on completing this table, see the directions provided below (select link *"click here') as
well as in the Help document (click on "*Help™ in the upper right corner of your screen.)]

Table 11
Faculty Qualification Summary

Facultylnfo_2626 979 29435.xls
See Attachments panel below.

5a.2. What expertise qualifies professional education faculty members who do not hold terminal
degrees for their assignments?

The School of Education's Personal and Budget Committee reviews the qualifications of all FT and PT
faculty scheduled for undergraduate and graduate courses recommended by the Program
Heads/Coordinators of each of the NYS approved programs. Resumes are compared with the proposed
course assignments, student evaluations reviewed each semester along with peer observation evaluation
reports. Our faculty's research demonstrates that they are active scholars in their fields and bring updated
evidence-based practices to our BC candidates. For the PT faculty,the Committee looks for 3 or more
years of teaching and/or related educational experiences, successful annual evaluations in their schools
and strong recommendations as "distinguished™ practitioners in their field of expertise. All full time
tenured and tenure track faculty have earned terminal degrees (PhD, PsyD, JD or EdD) in their
discipline. Our clinical faculty without terminal degrees have documented evidence of numerous years
of successful classroom and/or administrative practice and expressed commitment to our mission and
conceptual framework. (link)

5a.3. How many of the school-based faculty members are licensed in the areas they teach or are
supervising? How does the unit ensure that school-based faculty members are adequately licensed?
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Over 90% of our current school-based faculty are licensed in the areas they are supervising. All required
resumes include information regarding current teaching licenses and certifications areas. (link) Faculty
not meeting all criteria outlined above, have demonstrated other involvement in schools and participate
in ongoing professional development activities to ensure the highest quality of supervision to our
candidates.

5a.4. What contemporary professional experiences do higher education clinical faculty
members have in school settings?

Currently, the School of Education does not have designated clinical faculty appointments. However, we
do hire distinguished practitioners that have been former classroom teachers, school counselors, school
psychologists and/or building leaders that supervise students along with our full time faculty. The part
time faculty teaches no more than 9 credits and are awarded 15 additional hours at the teaching rate to
spend additional time outside the seminar and direct supervision activities for additional support and
guidance.

5a.5. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty
qualifications may be attached here. [Because BOE members should be able to access many
exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

5b. Modeling Best Professional Practices in Teaching

5b.1. How does instruction by professional education faculty reflect the conceptual framework
as well as current research and developments in the fields?

The School of Education faculty articulate the unit's Conceptual Framework from the first class meeting
on course syllabi or through the separate distribution of the SOE mission, conceptual framework and
professional performances hand-out. It is clearly aligned on the course syllabi for required assignments.
The faculty also incorporate evidence-based practices into lectures, discussions, readings, place-based
learning opportunities, supervised clinical experiences and through the use of technology. There are
multiple examples of how the four themes are included and promoted by faculty:

Theme 1: Collaboration is an attitude of mutual respect and demonstrated teamwork. Our faculty require
our candidates to collaborate on class projects and in field experiences with families, teachers, building
administrators, other support personnel, cultural institutions and community stakeholders. In addition,
the unit offers a range of opportunities to observe and participate in collaboration in action through our
existing partnership programs that reach out to the community and beyond.

Theme 2: We believe that Critical Self-Reflection and Reflective Practice on both personal knowledge
and professional practice is critical to developing the self-awareness and intellectual curiosity that
encourages lifelong learning and ongoing professional growth. Across the unit, the faculty hold public
forums to share community assignments, unit plans and other lessons that proved effective in their field
assignments. Many students also join faculty at professional conferences to present their research.
Theme 3: Social justice is core to our preparation of the next generation of educators and permeates all
we do and stand for as professionals. The faculty prepare candidates to structure their classrooms for
academic success to increase the probability that all students can reach their highest potential. Our
faculty assist students in creating classrooms and other educational settings that support socially just
practices.

Theme 4: The commitment to diversity and the development of cultural competence is at the core of our
work. It is demonstrated by the range of school experiences our faculty develop for our students, the on-
going dialogue they engage in with the other through readings, attending presentations and developing
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Nteaching strategies that address our most academically challenged students.

5b.2. How do unit faculty members encourage the development of reflection, critical thinking,
problem solving, and professional dispositions?

The faculty in the School of Education encourage the development of reflection, critical thinking,
problem solving and professional dispositions in a variety of ways. Most importantly, the unit's Mission
Statement and Conceptual Framework identifies critical self-reflection as a core value of the learning
experience. Critical self-reflection supports the concepts of diversity and social justice by encouraging
both candidates and faculty to not only examine their own cultural biases, but also to appreciate the
wealth of understanding and experience that a diverse learning environment offers to all. These
reflections are commonly noted in daily journals, shared conversations in class through the use of
guiding questions, problem-solving case study scenarios in which candidates are asked to consider a
teaching dilemma, identify the facts that will inform their decisions and provide evidence of the results.
Advanced level candidates in research courses identify relevant problems/questions as their action
research projects. They review literature, choose appropriate methodology for data collection, design
data collection instruments, analyze data and consider implications for practice based on data. Other
school personnel candidates craft an internship plan that is approved by faculty. The plan must include
evidence of the development of professional knowledge, skills and dispositions and engage the
candidate in issues that are relevant to urban schools and communities.

5b.3. What types of instructional strategies and assessments do unit faculty members model?

The School of Education faculty model a of instructional strategies and assessments throughout all
programs. For several examples:

* the Early Childhood Program is anchored in the arts and support by a partnership with Lincoln Center
where gallery walks and "talk backs " following performances are common with the Teaching Artist

* the Childhood faculty use videotaping in student teaching to evaluate the implementation of new
strategies and to measure knowledge and skill levels based on the established rubric

* Art Education uses a portfolio; English Education uses literature circles and critiques; Science
Education poster sessions and lab reports; Social Studies Education democracy walks and collaborative
learning and flexible grouping to target place based activities; Math Education uses poster sessions ,
lesson study groups and research forums

5b.4. How do unit faculty members incorporate the use of technology into instruction?

The School of Education received a grant to build one static lab and purchase 4 mobile carts to enhance
the integration of technology through out the curriculum. Most of the instructional classrooms are
SMART rooms and if not faculty have available presentation carts to model the latest strategies to
enhance instruction and improve academic performance. Use of Podcasts, wikis, chat rooms and
discussion boards are frequently used - some on the campus Blackboard platform.

5b.5. How do unit faculty members systematically engage in self-assessment of their own
teaching?
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Several faculty in the unit participated in the Teaching Portfolio effort sponsored by the Provost's Office
to encourage improvement in pedagogic practice. The majority of the unit faculty are guided by the
feedback of others. Each semester faculty are evaluated by students as to their effectiveness. In the new
system, the students not only rate the faculty on key elements but have open-ended questions that are
only viewed by the individual faculty member and their chairperson during the Annual Conference.
Faculty are also observed by a peer for an entire class period with a required written report for feedback
and a post observation conference. The results from both are filed in the faculty's files and used for
tenure and promotion decisions.

5b.6. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty
teaching may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

5¢. Modeling Best Professional Practices in Scholarship

5¢.1. What types of scholarly work are expected of faculty as part of the institution’s and unit’s
mission?

The School of Education faculty are required to set research and scholarly goals annually with the
Chairperson and then meet to discuss progress or completion of goals at the end of each year. Faculty
members are expected to demonstrate substantive scholarship that informs their teaching and contributes
to the field of education. The unit expects faculty to submit work to peer-reviewed journals, complete
books, contribute chapters to edited books, complete White Papers and/or newspaper articles,columns,
letters to the editor, etc. on critical issues facing the field, publish in referred Books of Proceedings,
serve on Editorial Boards, write book reviews, serve as grant reviewers, write grants, curricula, and
develop instructional materials/products. Faculty are also encouraged to present their research and
scholarship in public professional venues where it is assessed in terms of substance, quality, and level of
impact. Forums can be at local, state, national or international conferences or professional development
workshops. Recognized expertise in the schools, district or system level is rewarded as well as other
media exposure. Awards, Special Recognition and Honors from the profession and within school
communities are recognized too.

5c.2. In what types of scholarship activities are faculty members engaged? How is their
scholarship related to teaching and learning? What percentage of the unit's faculty is engaged in
scholarship? (Review the definition of scholarship in the NCATE glossary.) [A table could be
attached at Prompt 5c.3 below to show different scholarly activities in which faculty members are
involved and the number involved in each activity.]

Over 95% of the faculty are engaged and produce substantial research and scholarship each year. Since
2007, over a dozen books have been published including: American Public Education Law (D.
Bloomfield);Paths to Teaching the Holocaust (T. Duboys, ed.);Clio in the Clasroom: A Guide for
Teaching US Women's History (B. Winslow, co. ed.); Causality and Modern Research (M. Martinez-
Pons); Doing Science with Children (E. Miele); Knowledge Reigns Supreme: The Critical Pedagogy of
Hip-Hop Activist KRS-One (P. Parmar); Evidence-Based Practice in Infant and Early Childhood
Psychology (F. Rubinson co.ed.); Teaching by Numbers:Deconstructing the Discourse of Standards and
Accountability in Education (P. Taubman); Multiculturalism 101 (N. Florence); Education as Freedom:
African American Educational Thought and Activism (H. Kharem co.ed); and
Globalization:Technology,Literacy and Curriculum (S. O'Connor-Petruso).Dozens of reviewed articles,
book chapters, essays, columns, contribution to peer-reviewed journals, etc are all noted by title and
venue in the Chalkboards.
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5¢.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty
scholarship may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

5d. Modeling Best Professional Practices in Service

5d.1. What types of service are expected of faculty as part of the institution’s and the unit's
mission?

The School of Education faculty are expected to participate and make substantive contributions within
their assigned programs, the unit (SOE/Dept), college- and university-wide(CUNY), in Birth-12
educational settings, in local communities and cultural institutions, and other state, national or
international organizations. Examples of service within the unit are: 17 faculty members serving as
program heads/coordinators of NYS approved certification programs; 4 members are elected to the SOE
Curriculum Committee, 4 members are on the Personal and Budget Committee and 4 on the Assessment
Committee; 5 members are on the Teacher Education Advisory Panel; multiple faculty (at least 4)
service on search committees; Program Curriculum teams; Undergraduate and Graduate Grade Appeals
Committees; NCATE and SPA writing teams, one member represents the SOE on the Social Science
Promotion and Tenure Committee and 6 SOE faculty are elected to serve as representatives are on the
BC Faculty Council.As campus citizens, the BC Strategic Plan asks the faculty specifically to become
model citizens in the borough of Brooklyn. Current examples include but are not limited to: the Dean
co-chairs, the Floyd Bennett Field Blue Ribbon Panel for Sen. Charles Schumer and Rep. Anthony
Weiner; D. Bloomfield Past Vice Pres. of the Citywide Council of High Schools and frequent writer for
Gotham Schools; W. Reed and H. Kharem organizers of the East New York Teen Summit; M. Scharron
del Rio and F. Rubinson facilitators of Crisis Intervention and psychological impact workshops for
teachers working in the school communities serving Haitian children and families; B. Winslow director
of the Shirley Chisolm Project of Brooklyn Women's Activism; M. Schoenfeld Project Coordinator
National Parks of New York Harbor Faculty Guide Project; M. Debey EC coordinator of the JumpStart
Program for children and families in early childhood settings in Brooklyn; M. Costantino Coordinator
Each One Teach One Prog.

5d.2. In what types of service activities are faculty members engaged? Provide examples of
faculty service related to practice in P-12 schools and service to the profession at the local, state,
national, and international levels (e.g., through professional associations). What percentage of the
faculty is actively involved in these various types of service activities? [A table could be attached at
Prompt 5d.3 below to show different service activities in which faculty members are involved and
the number involved in each activity.]

Several faculty serve on university-wide committees (3) including the CUNY Graduate School (6). In
addition, faculty serve as officers within their professional organizations, participant in shaping city,state
and national policy, grant reviewers in Washington, members of editoral boards and participants on
Commissions and other distinguished panels (note individual websites).

As true collaborators in the P-12 schools, the following are examples and the faculty involved and
work:Prof. H. Kharem, A. Rubel Lopez, L. Sarnoff,M. Scharron del Rio, L. Rubel and D. Sanchez-
embedded in a East NY Public HS(assisted in raising graduation rates); B. Zolkower & H.Hadar co Pls
on Mathematics Lesson Study Groups; E. Miele Co Pl on NYCEST Summer Institute for Middle School
Earth Science Teachers; J. Siegel The NYC High School Journalism Program; P. Taubman HS Day of
the Poet; E.Branch-Smith The Teacher Academy Host Schools; M. Schoenfeld Pathways to PATHS
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utoring Program; L. Rubel Math Teacher Learning Communities in local high schools;J. Shannon BC
ECC Graduate Student Research Projects; SOE GLARE Committee offering Shadowed Dreamer to local
igh schools with talk back; P. Parmar taught at George Wingate HS the Critical Pedogogy of Hip-
Hop;V. Nunez Ensemble of Learners at BCA; E.Miele TRUST Project with American Musuem of
Natural History 4 year PD Project for Earth Science teachers and member of the College Partnership
rogram at P.S. 247.

n the professional level faculty continue to provide leadership and support within their professional
roups: E. Miele NSF grantee providing tesitimony to a House Appropriations Committee on STEM
issues; P.Parmar Guest Editor of the journal SOULS at Columbia U; F. Rubinson Past President and P.
McCabe President of the Association of Early Childhood and Infant Psychologists; F. Rubinson
ssociate Editor The Journal of Early Childhood and Infant Psychologists; P. McCabe Associate Editor
f School Psychology Forum

5d.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to faculty
service may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

5e. Unit Evaluation of Professional Education Faculty Performance

5e.1. How are faculty evaluated? How regular, systematic, and comprehensive are the unit
evaluations of adjunct/part-time, tenured, and non-tenured faculty, as well as graduate teaching
assistants?

All faculty are evaluated by the guidelines outlined in the Agreement between the City University of
New York and the Professional Staff Congress/CUNY (link) and CUNY by-laws. These require all
teaching faculty members, both full and part time, be subject to a peer observation of teaching (link) and
student course evaluations (link) at least once each semester for an entire class period. The peer
observation must take place during the first ten weeks of the semester. Each peer observation will be
reviewed by the SOE's P & B Committee and is taken into consideration for reappointment, tenure and
promotion decisions. For PT faculty,after 10 semesters of service teaching observations may be held at
the request of the Chairperson or PT faculty member. The written report from the peer observations and
the student evaluations are part of the faculty's file. Student evaluations are completed on line following
the last day of class and/or exam and the faculty has access to the results including the open-ended
answers. The individual faculty member and chairperson are the only ones given access to this feedback
and it is used for guidance purposes and to design an appropriate improvement plan. Graduate Teaching
Fellows (GTFs) follow the procedure described above.

5e.2. How well do faculty perform on the unit's evaluations? [A table summarizing faculty
performance could be attached at Prompt 5e.4 below.)

In spring 2009, 3234 students out of 5195 completed the Student Evaluation process. On the rating
categories for all twelve elements graded excellent and good all were 82% or higher. The highest was
"teacher's knowledge of te subject matter of the class - 90% agreed the faculty were excellent to good.
Eighty -three percent (83%) said they were very likely or somewhat likely to recommend the faculty
member to a friend; 64% found the assignments/projects/creative works as either very challenging
(14.39%) or challenging (50.76%); and as to the usefulness of the assignments/projects/creative works
43.69 % of the students found them very useful and 36.32% useful. (link)
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5e.3. How are faculty evaluations used to improve teaching, scholarship, and service?

Annually the FT faculty member meets with the Dean/Chairperson to review the results in the three
categories and is evaluated as either exceeds expectations, meets expectations, or did not meet
expectations for each. A written plan is co-designed to address possible weaknesses (below
expectations) and appointments are made to monitor progress. Typical plans of action include but are
not limited to: (1) being assigned a mentor; (2) observing the best practices of a "master" teacher; (3)
team teaching with a strong peer; (4) encouraging participation at Professional Development Workshops
sponsored by the Roberta Matthews Center for Teaching or the Library Technology staff; and/or (5)
designing a teaching portfolio and/or (6) signing up for a CUNY mentor for keeping their writing
agenda on track.

5e.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's
evaluation of professional education faculty may be attached here. [Because BOE members should
be able to access many exhibits electronically, a limited number of attachments (0-3) should be
uploaded.]

5f. Unit Facilitation of Professional Development

5f.1. How is professional development related to needs identified in unit evaluations of faculty?
How does this occur?

The Dean(Chairperson) of the School of Education meets with individual faculty members to review
each of the areas identified as needing further development or additional support (mentor). The senior
faculty are approached first to volunteer to serve in this capacity or if writing is not going as planned, the
Dean encourages applying to the CUNY Publication Program coordinated by the Central Office. Some
plans have included: (1) attending a workshop at a professional conference on the area of weakness; (2)
participating at an all day workshop at the National Parks of New York Harbor to discuss play-based
learning opportunities (June 26, 2008); (3) working with a team from k-12 and the arts & sciences
faculty at an NNER Summer Institute to strengthen the work in Ed 36 and Pol Sci 23 paired courses;
and/or (4) participating in the Lincoln Center Higher Education Faculty Summer Institutes to utilize
Teaching Acrtists in the classroom.

5f.2. What professional development activities are offered to faculty related to performance
assessment, diversity, technology, emerging practices, and/or the unit's conceptual framework?

Each year faculty are provided the opportunity to apply for grants through the CUNY Diversity Fund
Grant Competition. Two years in a row several faculty members were awarded monies to gain a deeper
understanding of the impact of stereotypes upon the educational experiences of Black and Latino youth.
(link Chalkboard '09) Other examples that are faculty driven are: (1) exploring the use of memoir in
English classes (guest speak Edwidge Danticat); (2) exploring differences through the performing arts
(visiting Artist Stephan Hart); (3)participating at the Sino-American Conference (East meets West);(4)
offering a wide range of technology workshops both within the unit and with the library (Blackboard
training, use of podcasts, Web 2.0,asynchronous and synchronous technologies and sourceware,
electronic portfolios, etc.); (5) the CUNY 2009 Conference on Current Research and Assessment
Practices; and/or 6) traveling to professional conferences that address the issues and present
opportunities to learn about cutting edge, research based practices - AACTE, AERA, APA, CEC. IRA,
IABA, NCTM,NCTE,NASP,NNER,NARSTand NERA - to name a few.

5f.3. How often does faculty participate in professional development activities both on and off
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campus? [Include adjunct/part-time, tenured, and non-tenured faculty, as well as graduate
teaching assistants.]

Over 90% of the FT and PT faculty attend on the average one national and/or regional conference per
ear. A majority of the faculty also avail themselves of multiple on campus and local PD opportunities
ithin CUNY and on other campuses such as NYU, Pace, Columbia Teachers College, St. John's,
Fordham and the New York Comprehensive Center.

5f.4. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's
facilitation of professional development may be attached here. [Because BOE members should be
able to access many exhibits electronically, a limited number of attachments (0-3) should be
uploaded.]

Optional

1. What does your unit do particularly well related to Standard 5?

The School of Education faculty are consistent in their patterns for taking advantage of the opportunity
to renew themselves, update their skills and probe further in their specific content area knowledge. They
also share with their colleagues new knowledge when they return from conferences, presentations and/or
other professional development opportunities. At our annual days of renewal the Dean invites faculty to
present their research and have Q & A periods to learn more about each other across programs. During
this January's Days of Renewal, Professor David Forbes presented on his work in mindfulness as it
relates to school counseling and Professors Betina Zolkower and Laurie Rubel presented their research
in teaching mathematics. One of the most important ways to ensure we are bridging theory with practice
is working along side our PreK-12 partners and stay embedded in schools. We are most proud to share
that several faculty taught in some of our partnership schools to stay fresh on the teaching-learning
patterns of our youth and the way technology is used in classroom Professors Parmar (Media Studies),
Kharem(Social Studies), Rubel -Lopez(the use of Autobiography to build self-esteem and deeper
understanding of culture and language), Alexakos (Physics), Florence (Business) and Rubel and
Zolkower (mathematics).

2. What research related to Standard 5 is being conducted by the unit or its faculty?

Faculty across the unit have been researching many of the themes embedded in Standard #5. Some
recent examples:

*Professor Rubinson - evidence-based practices in infant and early childhood psychology

*Professor Paul McCabe -Response to Intervention

*Professor Wayne Reed - Community Teacher

*Professors Zolkower and Haydar - Mathematics Lesson Study Groups

*Professor Miele - Environmental Science Education using Place-based opportunities with the National
Parks, the Brooklyn Botanical Gardens, the Bronx Zoo and the American Museum of Natural History
*Professor Rubel - diversity and equity in mathematics education

*Professor Bynoe - National and State Special Education Policy

*Professor Meagher - pre-service teachers experiences with advanced digital technologies
*Professors O'Connor-Petruso and Kaya - Technology, Literacy and Curriculum

*Professor DeBey - dual language learning in early childhood education
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STANDARD 6. UNIT GOVERNANCE AND RESOURCES

The unit has the leadership, authority, budget, personnel, facilities, and resources, including
information technology resources, for the preparation of candidates to meet professional, state,
and institutional standards.

[In this section the unit must include (1) initial and advanced programs for teachers, (2)

programs for other school professionals, and (3) off-campus, distance learning, and alternate
route programs, noting differences when they exist.]

6a. Unit Leadership and Authority

6a.1. How does the unit manage or coordinate the planning, delivery, and operation of all
programs at the institution for the preparation of educators?

The SOE has primary responsibility for planning, delivering, and operating programs for the preparation
of educators, subject to the procedures, guidelines and regulations (Bylaws) of the City University of
New York, the Brooklyn College Faculty Council, and the New York State

Department of Education. Several programs leading to NY'S certification are located outside the School
of Education. Graduate students in the Masters degree program in Speech and Language Pathology may
choose of strand of courses within this program that will prepare them to meet requirements as teachers
of children with speech/language disorders. This program is located in the department of Speech
Communication Arts and Sciences. The program

for preparing physical education teachers is located in the Department of Physical Education and
Exercise Science. Each of these programs is headed by a Chairperson and has a faculty coordinator, who
serves as a liaison to the School of the Education. Program design is done collaboratively with the
School of Education. The Dean of the School of Education makes certification recommendations for
graduates of the programs. Adolescent education subject programs are jointly designed with the Liberal
Arts & Science Departments with regard to content knowledge.

6a.2. What are the unit's recruiting and admissions policies? How does the unit ensure that they
are clearly and consistently described in publications and catalogues?

All of the School of Education’'s admissions policies are clearly articulated and published in the BC
Undergraduate and Graduate Bulletins. (link) These publications and recruitment materials are updated
on one to three year cycles but new programs and courses that have been approved through the campus,
university and NY'S process are changed on line immediately following approval. A part time web
master monitors changes and keeps the website current and accurate for each program.

Central CUNY admits undergraduates through a central admissions process. Undergraduates who
choose teaching as an area of study enter at the core courses - Ed 16 and Ed 34 - after successfully
completing English 1, obtained a 2.5 GPA and complete 60 credits. Transfer students go through a
transfer review process and articulation agreements are in place with two of our CUNY community
colleges.

Admission requirements vary by program on the graduate level, but all perspective students must have a
3.0 GPA, complete a BC application and provide evidence of a baccalaureate degree from an accredited
college, a minimum number of relevant coursework and a personal statement. Some programs require an
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interview, especially Early Childhood, School Counseling and School Psychology. The Art Education
rogram requires a portfolio and everyone references. Teams of faculty within programs review the
dmissions folders and make decisions based on established criteria and the decision is signed off by
oth the program head and the Graduate Deputy.

6a.3. How does the unit ensure that its academic calendars, catalogues, publications, grading
policies, and advertising are accurate and current?

At BC, the undergraduate and graduate catalogues are reviewed every 3 years and proofs are sent to the
Assistant Dean in the SOE to review with the Program Heads/Coordinators for changes, omissions or
additions. The academic calendars are set by the university and grading policies are decided by Faculty
Governance and publications such as the college bulletins and faculty handbook document them for
faculty, staff, advisors and most importantly for students. Grading policies are both in hard copy and on
line. Individual course assessment and grading policies must be aligned with the University policies and
are found on course syllabi. All of the above are supervised by the campus Provost, Associate Provost
and Assistant Dean in partnership with the department leadership.

Other publications, including recruitment materials, are coordinated by the BC Office of
Communications, the Dean, Assistant Dean and the Program Heads/Coordinators.

6a.4. How does the unit ensure that candidates have access to student services such as advising
and counseling?

The School of Education has three designated "hubs" for teacher preparation programs: Early Childhood
(Birth - Grade 2, Childhood (1-6) and one for Middle (grades 5-9) and High School (7-12). Each hub
has a designated counselor/advisor and one part time transfer counselor is shared across the three hubs.
In the specialized areas in the Graduate Programs, counseling is the responsibility of FT faculty,most
likely the Program Heads/Coordinators. The SOE students also have full access to campus student
services.

6a.5. Which members of the professional community participate in program design,
implementation, and evaluation? In what ways do they participate?

The members of the professional community who participate in program design, implementation, and
evaluation include teachers, distinguished practitioners who serve as cooperating teachers for the student
teaching experience, school-based and regional administrators, teacher candidates,

faculty from the School of Education and the Liberal Arts and Sciences, and representatives from the
BC administration. Both formal and informal mechanisms are used to elicit the participation of the
professional community. Informal mechanisms include consultation with these

professionals by individual members of the various committees that support the work of the School of
Education. Some of these committees are housed within departments; some function at the unit level.
Formal mechanisms for eliciting the participation of members of the professional community include the
Teacher Education Advisory Panel (TEAP) whose membership includes professionals outside of
Brooklyn College, particularly regional representatives and schools where teacher candidates are

placed ). Thus, the SOE faculty on an on-going basis elicits input in the creation and implementation of
new programs.

For example, extensive in-put was sought from these constituencies when the program reregistration
process was in progress during 2001-2003. Also, extensive feedback was received on all distributed
field manuals.
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Members of the professional community serve as advisors on the panels described above. They serve as
onsultants to individual faculty members working on program design or implementation. Cooperating
eachers (master teachers), in particular, participate in the implementation of programs by mentoring
eacher candidates and in program evaluation by providing written feedback during the clinical
Xperiences.

6a.6. How does the unit facilitate collaboration with other academic units involved in the
preparation of professional educators?

The School of Education interacts with colleagues in other units in a collaborative manner to ensure that
candidates meet standards. The collaboration occurs at the college level, where all departments have
representatives on the college wide sub-committees of the Brooklyn College

Faculty Council. Collaboration occurs at the department level, where the SOE and the Liberal Arts and
Science faculty collaborate for example on Task Forces, joint curriculum initiatives, grants and the
Teacher Education Advisory Panel (TEAP). The Dean, as Chairperson, meets with the other college
chairpersons monthly at the Chairpersons Lunch to discuss academic topics and address challenges.

Collaboration occurs at the program level, where faculty members from the SOE programs meet with
different program faculty within departments, e.g. General Science, and participate in the development,
implementation, evaluation and improvement of program offerings. Finally,collaboration occurs among
individual members of the faculty from different programs and departments who have developed
collaborative relationships. Perhaps this collaboration is most formal and most visible in the
Adolescence Education programs, and Pre K-grade 12 special subject programs, operated
collaboratively by the School of Education and the Liberal Arts & Science departments. One faculty
member has a joint appointment in the department of Physical Education and Exercise Science. Faculty
from the School of Education also occasionally teach in other departments, e.g. English, mathematics
and science courses. When appropriate, faculty across the campus are invited members of our Search
Committees and faculty from the

School of Education occasionally sit on search committees in other department.

6a.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to unit
leadership and authority may be attached here. [Because BOE members should be able to access
many exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

6b. Unit Budget
6b.1. What is the budget available to support programs preparing candidates to meet

standards? How does the unit's budget compare to the budgets of other units with clinical
components on campus or similar units at other institutions?

6b.2. How adequately does the budget support all programs for the preparation of educators?
What changes to the budget over the past few years have affected the quality of the programs
offered?

Despite budgetary constraints, the School of Education’s budget is adequate to cover both on campus
instruction and the clinical work necessary to prepare educators. The NYS State teacher education
regulations that require extensive pre-student teaching as well as an expanded student
teaching/practicum are one reason for the higher per student expenditure of the School of Education.
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';rhese requirements entail faculty field supervision and are therefore quite expensive in terms of faculty
ime.

6b.3. (Optional Upload) Tables, figures, and a list of links to key exhibits related to the unit's
budget may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

6¢. Personnel

6¢.1. What are the institution's and unit's workload policies? What is included in the workloads
of faculty (e.g., hours of teaching, advising of candidates, supervising student teachers, work in P-
12 schools, independent study, research, administrative duties, and dissertation advisement)?

The actual loads of faculty are 21 annual credits. In this academic year all faculty members had a 21-
credit annual workload; however, many faculty members taught 18 or fewer credits because of non-
teaching activities as described above. The distribution of the 21 workload credits among teaching,
administrative and externally and internally funded scholarship activities varies..

6¢.2. What are the faculty workloads for teaching and the supervision of clinical practice?

The workload of faculty, based on the City University of New York contract, is 21 annual credits for
faculty above the lecturer level, equivalent to a total of seven 3-credit courses annually for faculty above
the lecturer level. Those 21 credits are not limited to instruction, and may include supervising teacher
candidates in the field, administrative responsibilities such as serving as program head /coordinator of a
degree program, or engaging in grant funded or institutionally supported scholarship. In the case of
scholarship funded by external grants, the grant pays for some re-assigned time, which is then used to
hire part-time faculty replacement of the full-time faculty member. Consistent with the contract, non-
teaching activities that contribute to workload

are generally calculated in teaching-equivalency units of 3 credits. Thus a faculty member may receive 3
or more re-assigned credits (also known as release time) for one of these activities. The SOE receives an
average of 73 credits for administrative work carrried on by the Program Heads and Coordinators. In
addition, all new hires receive 24 credit hours of reassigned time prior to tenure to support their research
agendas.

6¢.3. To what extent do workloads and class size allow faculty to be engaged effectively in
teaching, scholarship, and service (including time for such responsibilities as advisement,
developing assessments, and online courses)?

The workloads allow faculty to be engaged effectively in teaching, scholarship, and service in a number
of ways. Many courses are either field-based or include a field component, consistently placing faculty
members in contact and often in collaborative relationships with schools, teachers and families. This
sometimes results in faculty members going beyond the teaching assignment to provide service either by
request or voluntarily. Often this service is combined with the faculty research and scholarship plan.

The City University of New York recently adopted a new workload policy. New faculty members are
provided with a total of 24 credits of reassigned time to be used for scholarship over the first three years
after their appointment. Use of these 24 credits must be developed in conjunction with the
Dean/department chairperson and approved by the Provost.

6¢.4. How does the unit ensure that the use of part-time faculty contributes to the integrity,
coherence, and quality of the unit and its programs?



Page 69

The School of Education employs an average of 52 full-time and 100+ part-time faculty members in
teaching and supervising. Many courses in the unit have a clinical component and faculty members are
expected to teach both components. Therefore the unit does not maintain a distinct

category of clinical faculty except for the Teaching Fellows consultants.

6¢.5. What personnel provide support for the unit? How does the unit ensure that it has an
adequate number of support personnel?

There is one Assistant Dean, 10 administrative positions (HEO level) that include a coordinator for the

Teacher Academy, advisers in the three Teacher Prep "hubs™ Offices, coordinators of College Now and
a range of administrative assistants. Additionally there are 16 program heads/coordinators who are also
faculty members on reassigned time. There are 16 support staff (secretaries and office assistants). There
is adequate support for each program.

6¢.6. What financial support is available for professional development activities for faculty?

The Graduate Dean's Office provides a modest allocation of funds each year for faculty travel. This is
supplemented by grant support and other support provided by alumni members (Tow Travel Funds).

6¢.7. (Optional Upload) Tables, figures, and a list of links to key exhibits related to personnel
may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

6d. Unit facilities

6d.1. How adequate are unit--classrooms, faculty offices, library/media center, the technology
infrastructure, and school facilities--to support teaching and learning? [Describe facilities on the
main campus as well as the facilities at off-campus sites if they exist.]

Classroom space is limited on the BC campus, and consequently some late afternoon and evening
graduate courses must meet in the Brooklyn College Academy High School classrooms on the 1st floor
and other field sites, including partnership schools. The unit facilities are quite adequate to support
teaching and learning. The School ofEducation is located in James Hall and occupies space on three
floors. Faculty offices are modern and equipped with computers, printers and Internet access;
photocopiers are available in program offices. There is one Art Lab, two designated Science Labs, a
static computer lab and two math resource classrooms. Administrative functions are largely housed on
the 2nd floor, where the Offices of the Dean and Assistant Dean, the Office of Student Advisement and
Field Placement, the Teaching Fellows Office, the Office of Off-Campus Programs and over 12
program offices are located.

The Brooklyn College Library (http:/library.brooklyn.cuny.edu/) is one of the finest in the CUNY
system. The library and its affiliate Academic Information Technologies offer a full range of library,
teaching and research resources in addition to the collection of books and periodicals. These resources
include but are not limited to open access journals, the government science portal, databases with
multiple access points to electronic journals, a wide variety of education abstracts, library instructional
services to support teaching and foster information literacy services.

How do the unit’s facilities support the use of information technology in instruction?

The unit’s facilities support the use of information technology in instruction by not only providing
access to technology, but assistance with the use of technology, the development of technology skills
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nd the integration of technology into teaching and learning. There are 4 mobile labs that are supported
y a wireless environment in James Hall and one classroom is a designated lab with educational software
or instructional use. The unit is supported by the Office of Academic Information Technologies

ttp://ait.brooklyn.cuny.edu/ and provides a range of services including multiple faculty development
pportunities.

6d.2. (Optional Upload) Tables, figures, and a list of links to key exhibits related to unit facilities
may be attached here. [Because BOE members should be able to access many exhibits
electronically, a limited number of attachments (0-3) should be uploaded.]

6e. Unit resources including technology

6e.1. How does the unit allocate resources across programs to ensure candidates meet standards
in their field of study?

The SOE is allocated funds annually directly from the Provost to the Dean. Prior to the decision, the
Dean provides a proposed budget based on data from enrollment patterns, number of both FT and PT
faculty and support staff available for the following year plus other variables including number of
faculty requesting leave and/or reassigned for other unit or college administration and/or research and
new faculty reassigned time. Also, there is a formal process for requesting use of reassigned time from
faculty grants to ensure replacement costs if part time faculty coverage is needed. Operating costs for
general office supplies, the Chalkboard, professional memberships, support for accrediation activities,
professional development activities and other projected work are aligned with the yearly goals (PMPs).

Candidates have additional funds available through special funding in partnership with the Graduate
Dean's Office and Induction Funds through the CUNY COMPACT to participate at professional

conferences with the faculty. Additionally, faculty grants cover student participation on grant related
activities.

6e.2. What information technology resources support faculty and candidates? What evidence
shows that candidates and faculty use these resources?

The BC Library and Office of Academic Information Technologies provides the latest tools, services,
and information resources for faculty and students in and out of the classroom
(hhtp:library.brooklyn.cuny.edu and http: ait.brooklyn.cuny.edu). Library online resources are available
24 /7 and include Iter, RefWorks, Natural Standard, Mergent Online, ARTSTOR Interdiscplinary
Research , the Life Sciences Collection, and many more. The Library offers instructional sessions on a
regular schedule and individual students and/or faculty bring classes directly to the library to keep them
up on the latest software available and tools needed to access them. The candidates have access to a
Library Cafe - open 24/7, free printing, a student laptop loan program and the New Media Center. Sign-
in sheets are kept to collect usage data as well as opportunities to provide feedback on the services
provided or suggestions to improve.

Funds for the state-of-the-art library and Academic Information Technology is available through
separate funding sources.

6e.3. What resources are available for the development and implementation of the unit's
assessment system?
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Brooklyn College provides several support systems for the development and implementation of the
unit's assessment system. They are: (1) part-time

Susan Kessler-Sklar, Ph.D.

Assessment Specialist

Office of the AVP for Finance, Budget and Planning/Comptroller

(2) Part-time support from

Dr. Michael R. Ayers

Director of Institutional Planning, Research, and Assessment

(3) a full time SOE Administrative staff person for entering data that is then forwarded to Dr. Kessler-
Sklar or Dr. Ayers

(4) full time program advisers that monitor candidate progress and staff who enter candidate progress
through transition points within programs

(5) The Office of Graduate Studies and Research which provides data on graduate level candidates who
fall below required GPA standards

(6) the ITS office which scans assessment data for the SOE and provides data files for analysis by Dr.
Kessler-Sklar or Dr. Ayers

There is no budget directly allotted to the SOE for an assessment system dedicated soley to the SOE.

6e.4. What library and curricular resources exist at the institution? How does the unit ensure
they are sufficient and current?

The SOE also has a Library Representative that provides input to the Library and AIT offices. An annual
Student Tech Fee "ask" is also available for faculty to request special technology needs over and above

hat's already available for instructional purposes, candidates and faculty presentations, etc. The
Provost also approved the hiring of a Lab Technician that is assigned to the SOE full time.

6e.5. How does the unit ensure the accessibility of resources to candidates, including candidates
in off-campus, distance learning, and alternate route programs, through electronic means?

All databases are available from off campus sites 24/7 from the library webpage. The Library Cafe
(24/7), the New Media Center, plus multiple computer stations in the library and/or the technology
infrastructure in the SOE are available 7 days a week on multiple schedules.
(http://library.brooklyn.cuny.edu and http://ait,brooklyn.cuny.edu)

6e.6. (Optional Upload) Tables, figures, and a list of links to key exhibits related to unit
resources, including technology, may be attached here. [Because BOE members should be able to
access many exhibits electronically, a limited number of attachments (0-3) should be uploaded.]

Optional

1. What does your unit do particularly well related to Standard 6?

The unit excels in braiding available resources to measure the quality of our programs and the impact of
our candidates' work to improve their students' academic performances. We continue to work with our
central CUNY Office to obtain blended data systems with the NYC DOE and the NYSED. Through
additional grant and contract funding, we have successfully planned and aligned our efforts with limited
funds.
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2. What research related to Standard 6 is being conducted by the unit or its faculty?

INone



